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BRIEF AUTOBIOGRAPHY OF THE WRITER

The writer was born March 7, 1907, and is the second child
and oldest son of eight children born to Alex and Ardella
Later of Victoria, Texas. He was born and reared on a farm
in Victoria County, in a small community about fourteen miles
from the town of Victoria, Texas. He completed the initial
five years of his elemntary education in the city schools of
Victoria and the remianing portion in the rural one-teacher
schools of Goliad County.
He received his high school education in the Public Schools of
Goliad and Victoria, Texas, having graduated from the latter
in 1927. He received his college education from Prairie View
State Normal and Industrial College, having graduated from this
institution with honors in 1931, at which time he was awarded
the Bachelor of Science Degree in Agriculture.
On JUly 1, 1931, he started work as teacher of vocational ag
riculture in the Rosenberg Colored High School at Rosenberg,
Texas, where he taught for two consecutive years. On Septem
ber 1, 1953, he was employed as principal and critic teacher
of vocational agriculture for the Sam Schwarz Training School
located at Hempstead, Texas, where he remained for a period
of five consecutive years. He regards the work at Hempstead
as one of his most outstanding achievements.
The writer has done one summer of Graduate Work at Atlanta
University at Atlanta, Georgia, and is now Supervisor of Vo
cational Agriculture for Area IV with headquarters at Prai
rie View College, Prairie View, Texas.
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P E P I C A T I 0 N

Since tlie time, energy and effort for the preparation
and compilation of this study have been shadowed with
many unusual limitations, the writer proposes a dual
dedication:
FIRST: To those persons deceased and living, who gave
a part of their life work to the organization and de
velopment of a Negro School at Hempstead, Texas: and

SECONP: To my parents: Mrs. Ardella Luter, deceased
JUne 28, 1933 and Alex Luter of Victoria County, Texas,

May the sacred ideals, hopes and aspirations of the
above mentioned persons ever find their culmination in
this and all other educational and practical activities
of my endeavor.
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F O R E W O R D

This study is a great deal more lengthy and unusually
expansive than the average study of this character that
has been examined by the writer, and from the standpoint
of "Thesis Report" may be considered too lengthy: Hence,
because of this condition, the writer offers the following
observation:
1 This is perhaps the most significant and important
opportunity for the systematic compilation and
organization of collected facts and data with
authoritative guidance; ana these facts and data
are very vitally necessary in the making of this
document the distinct contribution to Negro Educa
tion that it is proposed to be.
2 The value of this document as a future reference
guide and pattern for similar analytical studies
will be measured, largely, in terms of the
thoroughness and completeness with which all
details have been treated: consequently, the matter
of length has been found by the writer to be both
inevitable and indispensable from the standpoint
of the subject treated herein.
It is not intended that the above statements be interpreted
as an apology for the length of this study, but merely an
explanation as the unavoidable reasons for such expansion.
The writer requests the indulgence of all readers in the
examination and study of this document and will welcome all
critical suggestions.
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INTRODUCTION

A. Purposes For Making Study
Since the time needed to compile this study has been quite in
clusive, it becomes necessary to show how the discovery of one
fact eventually served as a lead for a second search and how the
discovery through the second search still served as a lead to
even a third search and so on until numerous discoveries had been
made. In the very outset, the writer started with the idea in
mind of developing what would be considered a satisfactory system
of Permanent Personnel Records for the Hempstead Negro High
School, and by so-daoing discovered many interesting facts con
cerning the early history of the school which led to tfturther
search.
Many of these facts will be found in the "Interview Records"
in Section "D" of the Appendices of this study. For example:
Madam "Z" stated that there were some white soldiers who came to
Hempstead in 1866and that these soldiers said that a Negro
would be the next teacher of the Negro School. Were there any
soldiers in Hempstead in 1866?, and if so, Why? While seeking
the answers to these questions it was discovered— as also men
tioned by Madam "Z" — that the Freedmen*s Bureau financed the
1# See Appendices, Section "D", Madam "Z".

movement,

Many of the older persons frequently referred to this

school as a Freedman's School, so it was thus concluded that there
did actually exist a Negro School:—But, where was this school
located? What did it look like? and How many pupils were enrolled?
An old deed was discovered which confirmed the answer as to location
and with this old deed came the remarkable discovery that Hempstead
was not even located in Waller County in 1871 but was located in
what was then Austin County*

With this old deed also came the

Citizenship papers of the first principal, William Reynolds, which
revealed that he had been a resident for thirteen years and that
he had to become a citizen of this state before he could become a
delegate to a State Convention* Was it actually true that Reynolds
was a delegate to a State Convention?

A picture of Reynolds at

this convention bore the dates and purpose of the convention and
this confirmed the answer which led to a search for the picture
of this first school — and so on, until many,many searches were
made to the extent that a record of all discoveries would require
quite a deal of time and capital outlay*
The reasons for this study, therefore, have perhaps grown out of
an attempt to establish a satisfactory system of personnel records
for the Hempstead Negro School*

The attempt of the writer as an

administrator to establish this permanent personnel record system
grew out of the needs of the community people that were products
of the school* For example: two young men, in their application
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for Naval Entry, referred to the ^Wpstead Negro School as their
Alrrw Mater. The Naval officer in charge made an inquiry with re
spect to their records, but no trace of such could be found on
file in the school. These young men, having lost their diplomas
through fire, proceeded to prove that they were graduates of the
school by producing old Commencement programs and dimplomas of
their class-mates which carried their class-roll. The Naval officer
accepted their proof and enjisted them for entry in the Navy. This,
however, is only one of the many many examples of conditions that
induced the writer to put forth efforts to establish a satisfactory
system of permanent personnel records which, while in progress, led
to the accimulation of the facts that have been compiled in this
study.
The facts set forth herein have been revealed in the discoveries
made through scientific research and have been recorded with very
little effort to compare the data with, what may be considered,
outside standards. There are, however, certain comparisons made
with respect to inter-related facts such as the "Relations of
Teacher's Salaries To Those of Administrators","The Relation of
Tenure To Training", and "The Affects of Population Trehds upon
Scholastic Enrollment".

These and other similar comparisons have

been made for the significant purposes of determining and pre
dicting the future outlook of Negro Education in Hempstead.
The purposes of this study are better set forth in the objectives
which follow.
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OBJECTIVES OF STUDY:
A. Ultimate:

1. To satisfactorily complete the requirements
for the course in Research and Thesis Writ
ing (No. 713) at frairie View State College,
Division of Graduate Study: S-1938.
3. To make Administrative and Curriculum Analy
sis of the Hempstead Negro School from a Histtorical and Educational point of view that may
be of future use in determining the Educational
Outlook of Negroes in the community of Hemp
stead, Texas.

B. Immediate: 1. To point out reliable data on past events in
the History of Texas that may be of use in
proving conclusively and beyond shadow of
doubt that there was a Negro School in Hemp
stead, Texas, in 1867.
2. To determine the effects of certain Histori
cal facts upon the administration and curricu
lum in the Hempstead Negro School.
3. To supply the present system of Personnel Rec
ords and files of the Hempstead Negro High School
with at least a part of the data that should be
on file in any High School System.
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B. Immediate:
(Continued)

4. To show how the initial status of the Hemp"U

stead Negro School later affected its growth
into a school of secondary level.
5. To show the relation of such factos as salary,
tenure, population and other social trends
upon the type of administration and curricu
lum in the Hempstead Negro School.
6. To formulate a permanent document that may be
of future use as a reference for individual
study in the fields of School Administration,
Curriculum Study and Vocational Guidance.

B. DEFINITION OF STUDY:
This study is not so designed that it may be labeled a complete
history of the Hempstead Negro School yet there are certain impli
cations in this direction. It is however, an analysis of all avail
able data and information on the administrative practices from 1867
to 1938, inclusive and a periodic analysis

of the school curricu

lum from 1900 to 1935 inclusive. It will be observed that for some
periods the analysis is perhaps more inclusive of certain activi
ties than for others. This has been influenced by one or both of
the following conditions: First, the availability of data and in
formation upon which reliability and validity could be established.
Second, the tendency of certain social and economic conditions as
increase or decrease in population, social unrest, railroads, high
ways etc., to influence the activities of school administrators.

The period 1867 to 1892, or the first twenty-five years, is of
such nature that to present what would be termed accurate and
reliable facts is almost impossible, yet the conclusions reached
are considered valid on the basis of generalizations that have
been established through logical reasoning.

For example: Madam

T"1 in em interview revealed that there existed a Negro school
in Hempstead, Texas, before 1867 and that such a school was taught
by white people, but upon the coming of what she called a "Freedman's Organization" a Negro teacher was employed. Just how re
liable the memory of Madam "I" is will remain a question, but
when we discover through a search of already established histori
cal facts that Negro Schools were organized in the South by the
Freedmen's Bureau immediately after slavery and that those schools
were set—up in those centers that were conveniently reached by
boat or rail and that Hempstead is located on one of the first
railroads to be constructed in Texas; we are then apt to agree
that there is a possibility of Madam "Y" being correct in her
statements.
This, however, is just one example of the many similar cases in
which conclusions have been reached; thus for the benefit of the
doubtful reader, this study is being prefaced by a "Historical
Background" that has been worked out largely through library re
search,
1

This background, though obtained largely from Texas and

See Appendices Section "D" of this study.

United States Histories, is given with emphasis on only those con
dition that so affected the community of J^emp stead that we might
logically expect a Negro School to hy the outcome. *%ny of these
conditions have been traced to their influence on, not only the
establishment of a Negro School, but the entire school plant, the
salaries of the teachers, the enrollment of the pupils and the
kind of curriculum in the school.
For the convenience of the reader this study is being presented
in the following three parts:
PART I: "Historical Analysis" This section is a compilation of
facts and data leading to generalizations and conclusions with
respect to dates of organization and the important events in the
history of the Hempstead Negro School. It is accompanied by certain
documentary evidences to prove the validity and reliability of inter
view data and includes a general description of the educational
activities that occurred during the administration of each Negro
principal.
PART II: "Educational Analysis" : This section is a specific and
detailed analysis of the system of organization and control, the
tenure, training and salaries of administrators, the school plant
in its relation tp administrative organization, the Elementary and
High School Curriculum and the status of the graduates and alumni.
It presents specific tabulations on salaries, enrollment and other
factors on the training and tenure of the Negro Administrators and

—8~

is accompanied by educational diagrams, charts and illustrations
to vividly show the importance of certain findings in this study,
PART III:"Summary, Conclusions and Recommendations'': This section
contains separte summarized facts and conclusions on each forego
ing part of the study and has been subdivided into periods for the
sake of clattty. Both

summary and conclusions are illustrated and

averages have been computed on the basis of facts previously tabu
lated. The recommendations are also accompanied by illustrations
and are terminated by a complete list of topics recommended for
further study and analysis.

An administrative analysis, in the estimation of the writer,
would be incomplete without at least some information concerning
the life and personality of the administrator; consequently, the
writer has given a "Biographical Sketch" of each administrator.
These sketches formulate the entire "Section "A" of the Appendices",
and while they are not a part of the main body of the study, they
give light on many of the facts contained herein and will be often
cited as references.
The Curriculum analysis is given for a period of relatively short
er than that of the administraotrs. It begins primarily with the
first years that high school subjects were introduced, 1890-1900,
and continues through 1935. There are, however, many explanations

in various parts of this study with respect to the subjects
included in the elementary curriculjcn that existed long before
the beginning of high school work*
In order to completely analyze the curriculum of the Negro School
at Hempstead, Texas, the writer has found it necessary to de
termine what persons completed the presdribed courses and just
how they made use of their training thereafter*

This data was

originally tabulated in detail, year by year and will be found
in Sections "B" and "0" of the Appendices of this study*

In

these sections the names of all individuals that have graduated
from 1900 to 1933 inclusive, have been recorded and while they
do not formulate a part of the main body of the study, they are
also used for references in many cases in order to check the
validity and reliability of certain definite conclusiOHs*
C - Sources of Information:
The sources of information for this study vary from the personal
interview through the printed questionnaire up to and including
old written documents such as deeds, school records, contracts,
commencement programs and school diplomas* The writer has also
made extensive use of the "Library Method" in constructing the
"Historical Background" which prefaces the study proper*

As has

been previously mentioned, many personal interviews furnished in
formation that served as leads to further interview, investigation
and research*
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amployed for very often these documents contained the names of
the faculty members.
Old pictures, a few of which are included, have also been a re
liable source of information, especially when they carried the names
and dates of what was actually in existence. The use of all pic
tures that have been found to be valid and reliable sources of in
formation for this study would be far too expensive, hence only
certain important ones have been used.
Perhaps the most valid and reliable source of information obtained
for this study is that which was secured from such old printed
documents as deeds, citizenship papers and school-board records on
files in the offices of the superintendents,.These documents, in
many cases, could not be obtained from their keepers. The writer
made exactly six trips to the home of one person before he finally
persuaded the keeper to consent a

periodic loan of one of the docu

ments, the replica of which is presented in this study. Other could
be used for a short period with a positive demand for their speedy
return. This necessitated the making of copies in many cases and
the return of the original to their owners. In spite of this,
however, the writer feels greatly indebted to the owners of these
documents for having been granted the privilege of even reading and
checking them in many cases for they have proven a most valuable
source of validity and reliability on conclusions and generaliza
tions reached in this study.
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The writer, in concluding the Introduction to this study, requests
the critical suggestions of all readers, especially from those who
by substantial reasons may prove their generalizations and conclu
sions more valid and reliable than those Included herein. With a
hearty solicitation of additional facts, suggestions and anlysis
on the administration and curriculum of the Negro High School at
gempstead, Texas, from 1867 to 1935 inclusive, the writer welcomes
all discussions both oral and written.

PART

HISTORICAL

I

ANALYSIS
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DESCRIPTION OP FIGURES ON
PLATE I
(Opposite Page)
FIGURE 1: William Reynolds: The first principal of the
Hempstead Negro School. Reynolds was elected
to the principalship in 1867 and remained for
a tenure of twenty five years. He was horn in
Baltimore, Maryland, in 1910 and migrated to
Texas during the early stages of the Civil
War. He stands out as being one of the few
Negroes who participated in the farming of the
Texas Constitution, having been a delegate to
both the historic State Conventions of 1868
and 1875 respectivly. (See Biography in
Appendices—Section "A".)
FIGURE 2: Samuel Schwarz: For whom the Hempstead Negro
School is now named. He served as Chairman
of the Hempstead Independent School Board for
more than twenty years. During the events
which led to the construction of the present
school plant, his daughter, Mrs. Ida Schwarz,
deeded one block of land to the Negro School
upon the terms that the School be named
"Sam Schwarz Training School" in honor of her
father. He has since been regarded as a sincere
friend to Negro Education in Hempstead.
FIGURE 3: THE FIRST NEGRO SCHOOL PLANT IN HEMPSTEAD:
This picture was taken in the early »90s and
is a representation of the Hempstead Negro
School as it stood from 1867 to 1904. The
building to the right was the original organi
zation building for the "Freedmen's School" in
1867. The other one was added later. In this
picture are two prominent faculty members:
The late Dr. W.M. Drake,(of Houston) who was
then principal and seated in the extreme left:
Mrs. W.E.D. Freeman, then primary teacher and
seated to the extreme right. The group repre
sents an approximate 70$ attendance.
(See Chapters III and IT for further details.)

FIGURE 1. William Reynolds
F i r s t Principal.

FIGURE 2. Samuel Sclroarz
For Whom School Is Named

FIGURE 2. - THE FIRST NBGRC SCHOOL FLINT HI HEMFSTEAE. The B u i l d i n g
at right is the original organization plant of 1867.
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CHAPTER
HISTORICAL

I
BACKGROUND

A. Slavery:
Since the question of slavery seems to have had its direct affect
upon the general Education of the South, it goes without question
that it is an important factor in the early development of Negro
Schools in Texas. Slavery, in Texas, had its beginning in the first
colonies that had been settled by Stephen F. Austin on the terri
tory that now comprises Austin and Waller Counties. The "Father
of Texas" was reported to have been doing his colonization work
under a constitution that prohibited slavery, but there was made
certain contracts with servants of foreign birth that were guaran
teed by a special act of the legislature as valid in this state.
Not much has been recorded concerning slavery in the days of
early colonization yet it is conclusively established that slavery
did exist. It was through slavery, and perhaps at the beginning
of the nineteenth century, that Negroes were first introduced in
to the territory that involved about a 100 mile radius by land
from the mouth of the Brazos River. The present town of San Felipe
was made capital of this colonized territory in 1824.

-2

1.

Eugene C. Barker, "History of Texas" (1929) p 119.

2.

Ibid. - p 123.
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This territory reached as far as the present town of Old Wash
ington on the Brazos which thus included all of the present
-1

territory in Waller County.

The oldest towns in this territory are Matagorda, Brazoria, SanFelipe and Old Washington, but during the days of the controversey for Texas Independence, four other important centers were de
veloped; namely, Bellville, Brenham, Hempstead and Milican. These
centers, when first established, were primarily for the purpose
of serving as a storage center of supplies for the surrounding
plantations in their immediate vicinity. Among the plantations
that Hempstead was designed to serve were the following; The
Groce Plantation,"~2 The Liendo Plantation, The Giddings Plan
tation and The Kirby Plantation.
Some of the survivors of these plantations are still residents
of Hempstead and, as will be seen later, have contributed great
ly to this study.
B. AFFECTS Of Slavery On Population:
The vicinity of Hempstead was conducive to a very lucrative slave
trade, and while the above mentioned plantations were outstanding
ones, there were many others which caused the number of slaves to
increase rapidly. This vicinity, during the early days of coloni1. A.J.H. Pennybacker, (Mrs.) "Revised History of Texas" (1908)
pp 63-64.
2. L.W. Newton and H.P. Gambrell "A Social and Political History
of Texas" (1935) pp 109-110.
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zation, was a very distinct agricultural and farming district
and vast numbers of slaves were needed by tbe plantation owners
to carry on their farming activities. The following statement,
made by a surviving Negro woman of an outstanding plantation
near Hempstead, will reveal the truth of the above:
MI am the daughter of a plantation master. My
master had been hired by the plantation owner and
when I was born the master had the owner to trans
fer me and my mother to another unit. He did not
want his family to know that I was his child and
my color brought such to loght. I guess there was
about three hundred slaves in the unit where I was
reared. Soon the owner took to like my mother and
we were transferred to the big-house. Every Sun
day evening a band would come to the big-house and
play. One of these eveinings when I was about twelve
years old, I was told to serve the band some water.
My mother was resting in the "slave quarters" and
I had been playing in the yard. Now, I was just a
child and the "waiter"(large tray on which water
was served) was so large until I could hardly handle
it. I filled a large pitfiher with water and poured
about eight large tumblers full and carried them
into the big-room for the band men. when I had
finished, I was so tired that I stumbled over one
of the horns and broke several glasses. The old
boss whipped me severely. Late that evening the
boss's son went to Hempstead and got some meticine for my sores. I shall never forget him for
his kindness that evening".

This story, along with many others, reveals that on every plantation, the number of slaves seldom went below the loo mark, hence
by the time Negroes were emancipated, the population was for the
most part "Negroid" in character and composition. While there are
no vital statistics on population for the early years, the earl1, Reproduced from an Interview with an old slave whoe children
were early students of the Hempstead Negro School.
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est

approximations reveal that, even then in 1880, more than a

decade after slavery that the Negro population was still greater
than that of the whites in Hempstead and Waller County. (See Table
I, following page.)
Among the activities which followed the close of the Mexican
War in 1843, was that of the United States' interest in what was
then "The Republic of Texas"-§ Finally, Texas was annexed to the
Union in 1845~\ Many disputes and controbersies ensued thereafter
and to such an extent that much communication ensued between the
United States government and Texas. Practically all of the Eastem States became interested in the Westward Movement, and the
annexation and close of the Civil War caused many vessels to come
-2

into Texas bringing immigrants from other states and countries.^*

The twenty year period, 1840-1860, marked many incidents in Texas
which directly affected both the population and material develop/

ment of Hempstead and near-by towns.

Among these incidents were

Inmigration into Texas, the building of railroads, the Civil War
and Reconstruction, and The Establishment of Free Public Schools.
The significant ijpportance of these incidents is of such nature
that they shall be discussed separately in paragraphs on the fol
lowing pages.
1. E.C. Barker, C.S. Potts and C.W. Ramsdell—"A School History
of Texas" (1928) pp 178-183.
2, Ibid - pp 197-198: "The first Negro Principal of the Hempstead
Negro School is reported to have migrated
to Texas on one of these vessels. See
Appendices, Section "A", this study.)
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TABLE I.

DISTRIBUTION OF WALLER COUNTY POPULATION
ACCORDING TO PRECINCTS BY DECADES:
1#90-1930. *_i

(Showing also the Composition of each Precinct.)*-2

YEAR

Precinct No. 3
Precinct No. 2
Precinct No. 1
: :Fields* Store
:
Howth
Hempstead
Negro White TOTAL Negro White TOTAL
Negro White TOTAL

1890

3,569

1,124

1,334

1900

4,620

1,325

1,816

1910

3,689

849

1,141

1920

2,961

808

1,259

1930 1,319 1,423 2,826
Precinct No,. 4
Monaville

498

756

218

73

708

804

Precinct NO. 6
Waller

Precinct No. 5
Brookshire

704

m

1890

2,057

2,010

1900

2,573

2,070

1,642

1910

2,158

2,885

1,416

1920

1,892

1,899

1,473

1930

873

580

1,577 1,646

823

2,627

543

855

1,424

*-1 Statistics were not cojpiled by precincts prior to 1930
yet they are on record and may be obtained by a hand-count
for approximately $10,00 per decadej As cited by The United
States Department of Interior, Bureau of The Census,
Washington, D.C.
*-2.

The totals for both white and Negro Population are listed
separately in the Appendices, Section "E-l, of This
study."
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1. Immigration Into Texas;
On the coming of immigrants into Texas, one writer makes the
following statement: Quote:

_1

"The stream of immigrants into Texas grew larger every year.
The new comers were from all parts of the United States,
though most of them were from the Southern States. Others
continued to come from foreign lands to seek a home on the
broad lands of Texas. The greatest number of these were
-errnans who settled for the most part in South and Southwest
Texas, in and around Brenham, New Braunfels, Cuero and
Victoria. By 1850 the population of Texas was 212,000 of
which 58,000 were slaves".
Of the 58,000.slaves that were in Texas, the majority were loca
ted in the large plantation centers that were settled largely
by Americanized Southern whites. As has been noted, in the above
quotation, the foreign Germans, for the mcs t part settled else
where, thus the slaves were located in the original colonized terri
tory where the AUBrican whites settled in the early nineteenth
century and of which the Hempstead Center was an important part.
It may thus be conclusively seen that the population of Henrjstead
would be greatly increased by slavery and that because of the
great numbers on each plantation the "Negroid" character would
predominate.

2. Railroads in Texas and Their Affect Upon Hempstead:
Railroad construction in Texas had its beginning in 18S7 and
continued through 1862 when it was halted by the Civil War and

1- E.C. Barker, C.S. Potts and C.W. Ramsdell: Op.Cit. Loco. Cit.
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its resulting activities.Although this effort started in
1837, it was not until 1850, under the administration of
Governor J.Pinkney Henderson, that the first road was completed.

2

•The following table indicates the origin and terminus of the
most significant railroads that had been completed by 1862.
TABLE

II. SIGNIFICANT RAILROADS IN TEXAS IN 1862.

Railroad

Origin
*

1.
2.
3.
4.
5.
6.
7.
8.

-3

B.B.B.&C.
— Harrisburg
H. & T.C.
Houston
Wash.Co.R.R.Hempstead
G.H. & H.
Galveston
H.T. & B. —
Houston
T. & N. 0.
-Houston —
East Tex.R.R.——Sabine Pass
S. A. & M.G.
Port Lavaca

Terminus
Alleyton 9
Millican**
Brenham
Houston
Columbia
Orange
Beaumont
Victoria

Lngth.
80 miles
80 ft
20 ft
50 ft
50 ft
111 If
25 ft
28 ft

* Definitions: 1—Buffalo Bayou; 2. Houston and Texas Central;
3. Washington County Rail Road; 4. Galveston, Houston and Henderson;
5. Houston Tap and Brazoria Rail Road; 6. Texas and New Orleans;
7. Eastern Texas Rail Road; 8. San Antonio and Mexican Gulf.
** Via Hempstead.
The above table shows that Houston was the moat important rail
road center and that there were perhaps thirteen towns or more
that were affected by this mode of transportation during the
early '60s. A great number of these railroads, however, were start
ed at a serious financial risk, consequently very few were able
to survive the ensuing difficulties of the Civil War, and this
was especially true

of the roads in and around Houston because

most of them were in the direct range of hostilities during this
1. Eugene C. Barker,
Op. Cit. pp 551-558
2. E.C. Barker, C.S. Potts and ff.W. Ramsdell—Op/ Cit. pp 192-201
3. E.C. Barker: Loco. Cit. (Partial list given by Author.)
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period.

This was not true, however, with the Houston and

Texas Central Railroad. A brief history of this rail-road follows.
The H. & T. C. Prior To The Civil War:"2

Quote:

"The second oldest railroad in Texas is the H.& T.C.. It started
at Houston with its first engine in 1856 with twom miles completed .
The road reached Cypress City, twenty five miles, on July 27,1856,
and ten additional miles by May 11, 1857. The road was extended
to Hempstead in 1860 and thence to milican the same year. Here
it ceased until 1867 and Milican became the distributing center
for all central Texas?
The Galveston and Henderson railroad completed its first stretch
from the Galveston Bay to Houston in 1858, thereby establishing
direct connection between Hempstead and Galveston.

The bridge

across the Bay was completed in 1860 thus connecting these points
directly with water routes into Galveston."®
The H. & T. C. After The Civil War:"4

Quote:

"Although the H. & T.C. Railroad came out of the Civil War broken
down, delapidated and unsafe, by 1868 it had been renewed and
made safe; its bridges renewed, stone

supports put in place of

wooden ones, new locomotives and cars purchased and «n debts
paid. It extended its line from Milican to Bryan in 1867, to
1.
2.
3.
4.

Eugene C. Barker - Op. Cit. pp 551-559.
Ibid, pp 554-555 (Quoted)
Ibid. Loco. Cit.
Eugene C. Barker - 0p« Cit. pp 562-563.
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Corsicana in 1871 and to Dennison in 1873. In 1867, the H. &
T.C.

bought the Washington County Railroad,

and in 1872

this line was extended from Brenham to Austin and has since
been called the "Austin Branch".
In order to thoroughly understand the reasons for giving the
above history of the railroads, the writer lists here some di
rect relations to this study. First, the only railroad that was
operating in Texas in 1867, (organization date of the Hempstead
Negro School) was by thw way of Hempstead. Second, Hempstead,
during that same year, apparently became the branching off cen
ter to all points in central Texas, thus it is concluded that
the interviews were correct that revealed that railroad shops
were built in Hempstead during the same year.
The Map in Figure 4, (following page) will reveal the position
of Hempstead in 1866, which will again account for some of the
conditions that led up to the organization of a Negro School.
Hempstead, during this year was the central point connecting
Brenham, Millcan and central Texas with Houston and Galveston
by rail. As will be later seen, these conditions made it very
easy for the Federal Troops and their Union Leagues to set to
work in the above named towns.
1.

It was in this same year that citizens report that the
Railroad Shops were built in Hempstead, and a Negro School
organized.
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FIGURE 4:

RAILROADS THAT SURVIVED THE CIVIL WAR IN -I
TEXAS AND THAT WERE OPERATING IN 1866.

(From Barker, Potts and Ramsdell — p 201.)
There were many more railroads in Texas prior to the Civil
War but all were abandoned during the war and its resulting
hostilities. The railroads indicated in the above Figure were
the ones to survive the war and were operated by the Houston and
Texas Central Railroad Company. -1 -2,

1. Eugene C. Barker Sm Op. Cit. pp 551-562
2. E.C. Barker, C.S. Potts and C.W. Ramsdell:

Op. Cit. p 201.

•255« Civil War and Reconstruction:
Federal Invasion in Texas
During the last hald and termination of the Civil War the Union
Armies began to invade and establish garrisons in the slave in
fested Areas of the Southern States, for the purpose of enforcing
the laws of the National Government and instigating justice to
a people that had been held in captivity. One of the main purposes
of the Federal troops was to assist the "Freedmenfs Bureau" in
safeguarding the interests of the Negro.**''" Texas, being one of
the states to secedei

after the ordinance of 1861, was natural

ly one of the few Southern States in which invasion and garrisons
occurred. Galveston, Velasco and Sabine Pass were the chief be
ginning points and the line of marches proceeded from these points
to the same points where railroads were, or had been, built. The
Map in Figure 5, (following page) illustrates the plan of Federal
Invasion in Texas. (Compare with Figure 4:—"Railroads That Sur
vived The Civil War".)
These troops and organizations arrived in Texas, led by General
Gordon Granger on the 18th of June 1865, and on the following
morning, JVuie 19th., the emancipation proclamation was read which
••2

freed the slaves in Texas.

Immediately following this these troops

proceeded with their line of march into the slave infested areas
in Texas, setting up their "Camp of Instruction" at Hempstead.
1. R. G. Hall, H. Smither and C. Ousley—"History of The United
States" (1920) p 389.
2. E.C. Barker, C.S. Potts and C.W. Ramsdell: Op. Cit. p 230.—
(Negroes Still celebrate June 19th. at Hempstead.)
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FIGURE 5:

FEDERAL PLAN FOR INVADING TEXAS IN 1865-1866. -1

A-A-C — Proposed line of march from Sabine Pass to
Galveston.
B-B
Proposed line of supply from Velasco to Houston.
D-D
Proposed line of invasion.

1,

As taken from E.C. Barker, C.S. Potts and C.W.
Ramsdell, Op* Cit. p 216*

NOTE:

There was a Gamp of Instruction located at
Hempstead. Compare this Figure with Figure 4,
Railroads in Texas during this period. There
had also been railroads at many of these towns
prior to the Civil War,
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Of the

many

duties of the "Freedmen's Bureau" the significant one

of concern in this study was their purpose to set-up schools
and educate Negroes. It has been reported that every town invaded
by them had a school organized for Negroes in 1865. Many of these
schools, however, were taught by whites because of the scarcity of
competent Negro teachers."*1 The Freedmen's Bureau along with other
charitable organizations made schools possible and employed tea
chers with regular paid salaries. This organization, under the leadership of General 0.0. Howard,

-2

was empowered and supported by the

Federal Government to construct schools and employ teachers for Ne
groes throughout the South, and in 1866 was further empowered to
also establish assylums for Negroes.-3
The Congressional Plan of Reconstruction of 1865 provided that
military rule should proceed in the Southern States for one year
or until slavery had been satisfactorily abolihsed. At the end of
this period, however, it was still found in the majority of the
Southern States to such an extent that unrest and disorder pre
vailed, consequently

a second plan of Reconstruction was planned

in 1866, which was designed to prevent the southern whites from
regaining control in the Federal GovernmentIn this plan, Cong
ress framed the Fourteenth Ammendment which made the Negro a

lo In an interview with Madam "Y", the statement was made that
the Hempstead Negro School had been taught by a white tea
cher. This verifies her statement. See Appendices-Section "D".
2* 0.0. Howard—Founder and Organizer of Howard University, one
of America's leading Negro Institutions located at Washington,D.C.
3. Carter G. Woodson, The Negro In Our History—(1931) p 402.
4, R.G. Hall, H. Smither and C. Ousley:- Op. Cit. pp 389-390.
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citizen, entitled him to vote and to hold public office.

It fur

ther provided that any person holding public office should the
"Iron Clad Oath" that he had not aided in the Confederacy and
this disqualified the majority of the whites. This plan further
demanded that the Southern States should frame their constitutions
in accordance with the provisions in the Fourteenth Ammendment and
that Negroes must be part of the delegation that framed such a
constitution.-2
Texas did not ratify the Fourteenth Ammendment until the historic
State Convention of 1869 and it was in this convention that many
Negroes participated. In fact the convention was composed largely
of those persons, both white and black, that submitted to the "Iron
Clad" oath, thus very little save the ratification of the Four
teenth Ammendaent, was established because most of these persons
lacked the intelligence necessary to carry on such work. Federal
invasion in Texas, therefore, continued until after 1871 and the
activities of the Freedmen's Bureau continued until the withdrawal
of Federal Support in 1875.
It was in the State Convention of 1869 that the first attempt to
frame the Texas Constitution was launched. Many Negroes were dele
gates to this convention. (A great many of these Negroes were from
Austin County and Hempstead.) The dates for this convention were
1* Constitution of The United States of America—Ammendment 2X7,
Sections 1,2,2,4, and 5.
2. This substantiates the statement that the first Negro princi
pal was a delegate to the Texas State Convention in 1869 &1875.
3*
Eugene C. Barter:- Op. Cit. pp 508-512.
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as follows:

First Session, JUne 1—September 1, 1869: Second

Session, December 1, 1869—March. 1, 1870.

The attempt of this

convention to frame a State Constitution was not successful so
in 1875 another convention was called for the specific purpose
of shaping and framing

a State Constitution for Texas. The

dates for this convention were from September 1 to about Novem
ber 15, 1875. Some of the previous delegates to the conventions
of 1869 were again chosen as delegates to the convention of 1875,
and among these was one Negro from Hempstead.-^" This convention
framed the Texas Constitution that was ratified on February 15,
1876."2
4. The Establishment of Free Public Schools in Texas:
Schools In Texas Prior To The Civil War:
In 1853, under the administration of Governor E.M. Pease, a
fund was set aside by the Texas Legislature for the establish—3
ment of a free public school system.
There had been in opera
tion prior to this time, some few private schools in which a
few Negroes were secretly granted the opportunity to gather a
little education. These private schools were operated by weal
thy

plantation owners and only those that were friendly disposed

toward Negro children allowed them this opportunity. Many of the
tew Negroes that had the advantage of education were either direct

1. Eugene C. Barker: Op. Cit. pp 510-513. Also
A.J.H. Pennybacker: Op* Cit. pp 248-253.
2. Pennybacker:- Loco. Cit.
3. E.C. Barker, C.S. Potts and C.W. Ramsdell: Op.Cit. p 202.

-30descend^nts from their masters or immigrants that were not
slaves.There were reported some special private schools for
Negro children taught by whites in and around the vicinities of
Harrisburg, Galveston, Dennison and Brenham; the latter of which
is reported to be the first town in Texas to offer free education
to both Negroes and whites. Public schools for whites were very
poor and suffered greatly while for Negroes, there were none in
the South."2

Schools In Texas After The Civil War:

*•3

(Quoted)

"The days of the Civil War swept away even the slight progress
that had been made in public and free education. In 1866 the
office of the State Superintendent was created and the State
Board of Education was established. A new era in public education,
however, dawned in 1875 and 1876 when all towns and cities large
enough to do so began to levy special school taxes."
Prior to 1875, public schools that had operated for and by Negroes
bad secured their funds from seuh charitable organizations as the
Freedmen's Bureau, The American Missionary Society and The Congre
gational Church. There were some few towns, among which were Bren
ham and Galveston, that operated separate schools for Negroes,
yet taught by whites, as early as 1866. (Hempstead is also report
ed to have been in this number, but such reports are made by lo-

1* Non-slave immigrants (Negroes) were permitted to live in
German communities and at Galveston.
2, A.J.H. Pennybacker; Op, Cit. pp 342-343.
3, Pennybacker: Loco. Cit, (Quoted)

-31cal citizens, and validity on such reports has hot been satis
factorily established.)
BRIEF HISTORICAL SKETCH OF HEMPSTEAD:"1
Hempstead is a small town in the Northwestern portion of the
original Stephen F. Austin grant. It is located four miles
north of the Brazos River, twenty miles south of Havasota,
twenty miles north of Bellvilles, twenty one miles east of
Brenham and fity miles west of Houston. The present town was
the original supply cetter for the upper portion of the Stephen
F. .Austin Colonies and seems to be a direct part of the original
J.E. Groce survey. In order to understand its early history in
relation to this study, it will be necessary to review the early
colonization activities in conjunction with the life of the
original Jared E. Groce.
During the days of early colonization, Stephen F. Austin was
governed by the passage of Tlie Mexican Imperial Colonization
Law which specified that heads of families may receive a labor
of land or 177 acres and those who were going to raise cattle may
receive a league or sitio of 4,428 acres. The law further speci
fied that each sition should have a frontage on the river of
about one fourth its length.

1* Frank E. White; "the History of Waller County" Published in
The Hempstead News: December 1936- May 1937, Inclusive.
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Colonel Jared E. Groce was at that time (about 1820) a native
of Alabama, and while in New Orleans, heard of the Stephen F.
Austin colonization movement; so in the late fall of 1821 he
sold his possessions in Alabama and came to Texas. He camped on
the east bahkds of the Brazos River in January of 1822 and after
some few days of investigation and meeting with Austin, was
granted ten leagues or sitios of land, two of which comprised
all of the immediate vicinity of what is now the town of Hemp
stead. This consideration seems to have been accorded to him be
cause of the large number of slaves he brought with him and
upon the condition that he would erect a cotton gin and make
other improvements.
The tract of land granted to Colonel J.E. Groce bore the Span
ish title "Bernardo" and this is the name that the Colonel
gave his camp-site on the east banks of the Brazos and which is
located about four miles south of the present town of Hempstead.
The two sitios of land that were granted to Colonel Groce in
this vicinity made him the largest land-holder in his immediate
vicinity, ana with his slaves and overseers he soon developed
"Bernardo" into,what was considered, the pride of Southeastern
Texas. Its historic "Bachelor's Hall sefved many a traveller
with a comfortable night's repose and the mansion dwelling was
the true evidence of southern colonial style carrying all the
peculiar prosperity of the "Old South". The slave quarters were
located some distance from the main dwelling and Colonel Groce
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is attributed the honor of being a most generous master to
his many slatfes for he provided them with many other comforts
that were not provided slaves by other masters in the neighboring
territory.
Accompanying Colonel Groce to "Bernardo" was his oldest son,
Leonard Waller Croce, who lived on his father's estate for some
time. Finally in 1833, Colonel Groce moved to Grimes County and
his property was divided between his two sons: "Bernardo", the
homestead mansion, becoming the property of his younger son,
Cared Ellison Jr.; and the southeastern portion becoming the
property of his oldest son, Leonard Waller.
The father, Colonel Jared E. Sr., soon died after moving to
Grimes County, and his widow later married a one Dr. R.R.
Peebles"}-, who was a survivor of the "Battle of San Jacinto"
and who made the Groce supply center (Hempstead) his home.
Having thus become a family heir and being very prominent in
his practice, the Doctor was made town-ship manager; so he
named the town in honor of his brother-in-law, G. S. B. Hemp
stead, of Portsmouth, Chia, the reasons for which are apparent
ly unknown. It was not until after the Texas Revolution, however,
that the town became generally known as Hempstead.

1. Doctor R.R. Peebles was very friendly disposed toward Begroes.
He is reported to have never owned slaves after making Hempstead
his home. He donated the first acre of land that was used for
the Hempstead School and sold the first Negro Principal a
small tract for a home, the deed for which is illustrated in
the following chapter of this study.
\
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Liendo:
Perhaps one of the chief points of interest near Hempstead is
the historic "Liendo" plantation. It is located four miles
east of Hempstead and may well he termed a kindred plantation
to "Bernardo" for it

was owned by the late Leonard Waller

Groce, the oldest son of the Colonel J.E. Groce who owned "Ber
nardo". This 3000 acre tract originally bore the Spanish Title
"Justo Liendo" and was later called "Liendo" by its owner who
purchased it in 1841. Prior to the Civil War it was one of the
chief social centers of the Southwest with more than 100 sleave
families in its possession. It was known chidfly for its dis
tinct Southern Hospitality to travellers and visitors, frequent
among whom were General Sam Houston. The main dwelling was a
stately mansion of distinct southern style being built in
1853 from the some of the best cypress lumber that was manufac
tured in Georgia. It was beautifully landscaped with huge oaks
which spread a blanket of shade oVar the long verandas that
stretched completely across the front of the dwelling . Very
often visitors fou£d solace and comfort to lavish dinners that
were spread in, what was considered, the most beautiful dining
room in Southeast Texas.
During the days of Reconstruction, immediately following the
Civil War, Liendo was seized by the Federal Troops and there
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they established their "Camp of Instruction" which is indicated
in Figure 5, (page 26) of this study. "Camp Groce", as it was
then called became a sort of jail for southern whites that were
taken prisoners by the Yankee soldiers and the center of activi
ties of the Freedmen's Bureau. It has been said that their chief
offices and instructional units were housed in the stately Liendo
Mansion and the

army camp was located between the mansion and

the railroad, being about two hundred yards from the latter.
Since there were so many slaves that had been under its juris
diction, it is no wonder that the Freedmen's Bureau, would set
up a school for the slave children somewhere in the immediate
vicinity, which as will later be seen was set up at Hempstead
just four miles west of the Liendo Headquarters.
Liendo Plantation later became the home the late Elizabeth Ney
whose work in sculptoring had helped to make it a most interest
ing historic shrine and one of the chief points of interest in
the Vicinity of Hempstead and Waller County. This will perhaps
be better understood through a brief biographical sketch on the
life of Miss Ney: ^
Elizabet Ney:
Elizabet Ney was born in Germany in 1834 and migrated
into America in 1870. In 1873 she and her husband,
Dr. Edmund Montgomery, bought the famous Liendo Plan
tation which finally became her home and burial ground.
1. Thompson, Ramsdell, Banks and others "The Book of Texas"
(1929)
pp 290-291.
Also:— Frank E. White: "The History of Waller County"
(1937) The Hempstead News.

-36Elizabet Hey (Continued)
Miss Ney was regarded as very vexy peculiar by the
citizens of her neighborhood yet she was very talented
in the art of sculptoring. This talent was apprehended
by Government officials and in 1892, through efforts
sponsored by them, she was induced to leave her home
at Liendo and go to Austin where erected her "Ney Studio".
It was here that she produced the life-size statues of
General Sam Houston and Stephen P. Austin, two master
piece monuments that now stand in the state capitol at
Austin. In 1901, Miss Ney was commissioned to fill the
two niches that were reserved for Texas in the National
Capitol at Washington, D.C., with the same statues, a
work that now also stands as an immortal evidence of
the sculptoring ability possessed by her. She later
executed many other similar and outstanding works among
which were the statues of General Albert Sidney Johns
ton and Lady Macbeth, the former of which now stands in
the State Cemetery at Austin.
Among the many peculiarities of this couple was the
cremation of one of their children that died while
in infancy, an incident which occurred within the walls
of Liendo during the time they lived there. This helped
feo shroud the place in mystery and to such an extent
that Miss Ney never returned to live there after going
^o Austin. She died in 1907 and laid to rest at Liendo
where a modest slab still marks her grave. Both the works
of Elizabfet Ney and her "Hermit Philosopher" husband,
Dr. Edmund Montgomery" have done much to make Liendo
an Immortal Historic Shrine in Waller County and very
near the town of Hempstead, Texas.
Hempstead was originally located in Austin County but this county
was divided into two counties ih 1873, that portion west of the
Brazos River remaining as Austin County and that portion east of
the Brazos River being called Waller County. Waller County is
bordered on the west by the Brazos River in connection with Wash
ington County and Austin County, on the east by Harris bounty and
Montgomery Comity, on the south by Port Bend County and on the
north by Port Bend County. Hempstead was made the county seat of

t
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Waller County very soon after its organization and has-ever been
considered the most outstanding trade and market center in the
county. The

county was named for Edwin Waller, a cousin of the

late Colonel Leonard Waller Groce, and a wealthy plantation owner
during the early days of development."^" The center of the Waller
plantation is said to have been the present town of Waller, Texas.

1.

Edwin Waller: (from History of Waller County by Frank E. White)
(Op.Cit. Loco. Cit.)
Edwin Waller was born in Spottsylvania County, Virginia,
on March 16, 1800. When he was a child his parents moved
to Missouri where he was given an academci education. He
moved to Texas in 1831 and selected a league of land on
the east side of the Brazos River in what is now Waller
County, adjoining the land of his cousins Leonard Waller
and Jared Ellison Groce and about two miles west of the
present town of Pattison. After this he lived in Brazoria
County for several years.
After tfce Texas Revolution, Edwin Waller settled down
to the life of a country gentleman at his plantation on
the Brazos. His two older sons, Hiram and Edwin, attended
school at "Bernardo". In 1848 Colonel Leonard Waller Groce
and Edwin Waller built another school house three miles
below "Bernardo" nearer the Waller home for their growing
families. In 1839 he was appointed commissioner to se
lect a site and lay out the plan for a capitol city of
Texas. He began his work in May, 1839, and was appointed
the first Mayor of the city of Austin in 1840. He died
on his ppantation on January 2, 1881.

-38Popnlation;
From the date of its organization, the Negro population of Waller
county has exceeded that of the Whites. (See Table No. Ill, follow
ing page.) This, however, is apparently due to the many many slaves
that were held by plantation owners Wtiich has been previously men
tioned in this chapter.

The population of Hempstead is about 2,800 of which approximately
fifty percent is Negro and the principal occupation is farming.
Originally, the principal occupation was cotton farming, the J.E.
Groce plantation, being the first farm to market the commodity in
the State.
Alta-Vista or Prairie View:
Perhaps one of the most important epochs in the historical back
ground of the Hempstead Negro School was the founding and organiza
tion of Prairie View State College.
Prior to the emancipation of the slaves the site upon which now
stands Prairie View College was the slave plantation of Colonel
Jared Ellison Kirby, a cousin to Colonel J.E. Groce and L.W. Groce.
The Kirby plantation, like two of the others mentioned in this
study, took its name from the Spanish title of the property out
—2

of which it was purchased—"Alta Vista".

1, Frank E. White: Op. Cit.
2. Frank E. White: Op. Cit.

Colonel Kirby died
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very soon after the Civil War and his widow, Mrs. Helen Mar
Kirby, turned the plantation mansion into a fashionable shhool
for white girls. The school was not a financial success so it
was sold to the state of Texas. On August 14, 1876, after an
act of the Fifteenth Legislature of Texas, the plantation was
taken in as a direfit part of Agricultural and Mechanical Col
lege of Texas for the benefit of Colored Youths, but the Ne
groes objected to this name and would not attend. In April,
1879, the institution was opened under the name of Prairie
View Normal and Industrial College for the purpose of train
ing teachers.
In a document published in 1898, the following statement was made
concerning this institution:

—2

"The primary purpose of Prairie View College, near Hempstead,
is to train teachers for the colored schools. One student from
each senatorial district and fifteen from the state at large
are given free board, lodging and instruction, and all these
are required to sign a pledge to teach in the colored schools
of their respective districts as many terms as they attend this
institution".
The first and second principals of this institution, L.M. Minor
and E.H. Anderson, became mebers of the Board of Examiners for

1. It is said that Negroes objected to the originall name on the
expressed fear of the whites attempting to teafih them too
much about work. When the new name and its purposes were
offered, however, it was accepted.
From Frank E. Vilh.ite; Op. Cit.
2. Barker, Potts and Ramsdell: Op/Cit. p 336. Also
G.P. Garrison, "Civil Government of Texas" (1898) p 45 (Quoted)

-41the teachers in the Negro Schools of Y/aller County during their
administration. In connection with them, was also the principal
of the Hempstead Negro School.

Other Historical Factors Affecting Negro Education in Hempstead;
The disastrous storm of 1900 marked an epoch in the lives of the
pioneer settlers of Hempstead that will ever be remebered as
well as in othhr parts of the state. Many homes suffered rain
and had to be rebuilt, thus seriously affecting the economic
background of social institutions such as churches and schools.
Although the school did not suffer any direct material loss,
many of the obligations that had been assumed by local citizens,
were rendered an impossibility because of the financial handi
caps inflicted by the storm.
Social Unrest:
The period from 1890 through the first decade of the twentieth
century is often labeled a period of social unrest among the
fiempstead people. Saloons were in full operation and drinking was
one of the prominent hobbies of a great many. Negroes were not
so readily received as friends by the whites for many of them
were holding or had held some form of public office. The whites
were likewise considered in very unfriendly terms by a great
many of the Negroes. Shooting and murdering riots became very
common among the whites and blacks:—whites with blacks, whites
with whites and blacks with blacks. Hempstead was in a period
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of social unrest, and some of the early citizens now recall and
describe two of History's most bloody lynchings that occurred
within the bounds of the community. While in an interview
with one man (white), his reply was "Hempstead and then H
It was then know as or commonly called "six-shooter junction."
With the declaration of the World War in 1914, there came a
period of decline in almost every social organization, and yet
the farmers of this vicinity will hold that it was a period of
success because of the increased prices that they received. In
1917, Texas was called into the war with the enlistment of all
men from 21 to 31, and followed shortly witn an inclusion of
all men between the ages of 18 and 45. This naturally affected
the school a great deal, because the boys of high school age were
very often from 17 to 21. It was thus natural that there would
be a resulting decrease in enrollment and also the number of
graduates. Hempstead, like many other Texas towns, still boasts
with pride of the part she plaid by her Negro Soldiers in the
World War.
Following the Armistice of 1918 there are a few other historical
facts which either preceded or followed

that have had a direct

affect upon the continuation and develpment of the Hempstead
Negro School. They are as follows:
1.

The passage of the Smith Hughes Act of 1917, which has been
responsible for the addition of Vocational Ahriculture and
Home Economics to the High School Curriculum.
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The Influenza Epidemic of 1918 which necessitated the close
of schools for a short period.
The Compulsory School Law of 1918 which caused a rapid in
crease in school enrollment.
The FrSe Text-Book Law of 1920 which increased the duties
of the teacher as well as offer advantages to the student.
The coming of such philanthropic organizations as the
"Julius Eosenwald Fund", "The Slater Fund", and "The Annie
T. Jeanes Fund"-^ These organizations have, more than any other
factor, contributed largely to the more recent development
of the Hempstead Negro School or as it is now called
"The Sam Schwarz Training School".
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CHiPTER

II

THE QUESTION OF A FREEMSN*S SCHOOL AT HEMPSTEAD

Interviews witli Madams "X", "Y", "Z" and many other old citizens
reveal the following statements:
"There was a Freedmen's School at Hempstead, Texas, in 1867 and
it was taught by a Negro teacher in the person of William Rey
nolds, who was never a slave, who was a deligate to the Constitu
tional Conventions of 1869 and 1875 which finally framed the
Texas State Constitution and that he remained in the system of
employ for a period of twenty five years."
WAS IHERE A SCHOOB FOR NEGROES IN HEMESTEAD IN 1867?
Generalizations leading to a negative answer to this question
are revealed through the fact that there are no defnite records
available on theddirect operation of a "Freedmen^ School". There
coulfl be found no report cards or term reports, or registers that
would reveal that there did actually exist a school for Negroes
at this time; hence, the writer began to actually question the
reliability of the statement that there was a "Freedmen,s School",
or in fact was it actually true that William Reynolds was even
in Hempstead?
Generalizations leading to a positive answer are drawn on the

1. See Appendices, Section "D" of this study.

-45following basis:
In the first place, the conditions in and surrounding Hempstead
were very conducive to the establishment of a Negro School. It
will be seen in the foregoing chapter that the "Iteedmen's Bu
reau" which had as one of its chief objectives the organization
and construction of schools for Negroes, was assisted and sup
ported

by the Federal Army whose "Camp of Instruction" was lo

cated on the Liendo Plantation just four miles east of the town
of Hempstead. Since it is also apparent that the Hempstead Ne
gro population was them greater than that of the vfaites it is easy
to conclude that a school was necessary, especially when we con
sider that the mass of these Negroes were totally unable to read
or write at emancipation.
William Reynolds, entered Texas in 1856, which is conlcuded to
be true on the basis of facts revealed in his old Citizenship
papers which are presented in Figure 6 (following page) of this
sutdy. This old document contains the exact wording of the historic
"Iron Clad Oath" that citizens were required to take in order to
hold public office. *t is dated. November 26, 1869 and marked
"Voted, Bellville, Oct. 3, 1871". It offers disect evidence of
Reynolds being in Texas for at least thirteen years and that he
was a resident of Austin County.
On the backs of the old pictures of William Reynolds, that were
presented by his daughter, the writer discovered tint they were
pictures that were made during the two conventions whose purpose

FIGURE 6 .

REPLICA OF THE CITIZENSHIP PAPERS OF *14. REYNOLDS
THAT WERE ISSUED IN 1809: This Document Indicates
That Reynolds Had Resided In Texas for 13 Years on
The Date of Issue. He therefore entered Texas in 1856.*

•United states of |lmewa,

'/

.J

Ij J

REGISTER'S OFFIG^

*^

Original No. t J

.

,

^

-

-

—

1
O

County

T BV
^ ^ . do solemnly

swear, or affirm, in the presence of Almightip GoL that I
0f

t7£Ui"f
sn

r \

am a citizen of the State

' that I have resided in said State for

months next w^cMlug this day, and now reside in the county of

' jl.

, or the parish of

.»in said State, as

the case may be; that I am twentj-(U years old; that I have not been disfranchised for par
ticipation in any rebellion or civil LuV against the United States, nor for felony committed against
the laws of any of the United ^ates ; that 1 have never been a member of any State Legisla
ture, nor held any executive ty- judicial office in any State, and afterwards pngaged in insurrec
tion or rebellion ngaW M United States, and given aid or comfort to the enemies thereof;
• / V
. ,1 as a—.
. i of Congress of flia
Stnto« or
ftr as
n.« an
Ml officerm oath
member
the TTnitorl
United States,
officerthat I have never
V
of the United Stated or as a member of any State Legislature, or as an executive or judicial
officer of any Stale, to support the Constitution of the United States, and afterwards engaged in
insurrection aril rebellion against the United States, or given aid or comfort to the enemies
thereof1; thntU will faithfully support the Constitution and obey the lavs of the United States,
and wil\ t<\ tjte best of my ability, encourage others so to do.

So help me God."

//
I

/X*

a.
7

do iwttftg certify, //as ok /7-——
(/

/y£te

Sa/jcu/7 /> 7e

—/7tT7it su ft*'

/7A y'.

< . <a/c>

cas/.

OXIGIJVAL.
Peter O'Deontll, Ststioner, 16 Camp ot., N. O.

Courtesy:— Rachel Davie Reynolds, Step-Dau^iter of Wm. Reynolds.
* For further details on life of Reynolds: See Appendix, Section "A" pp ii-iii.
This does not agree with the Statement of Madam "X" in the paper at
Reynold's Funeral. See Appendix, Section "D" p xxix.
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was to frame the Texas Constitution in 1869 and 1875, respect
ively. This, of course, agrees with statements made by Reynold's
daughter and several old citizens.

From these facts in corroboration with the facts presented in the
preceding chapter and old letters that were in the keeping of
Reynold's daughter, the writer draws the following conclusions:
First:
Second:

Third:

That Reynold's migrated to Texas on a War Vessel land
ing at Galveston in 1856.
That he was never a slave, and since most of the Negroes
in Waller County were slaves, Reynolds must have re
sided elsewhere until after the emancipation was issued.
That Reynolds was born in the United States and did not
have to take out a citizenship paper in order to be
come a citizen, consequently this document must have
been executed for the sole purpose of qualifying him
for public office and participation in State Legisla
tion according to the Congressional plan of Reconstruct
ion.

Fourth: The date of the first session in the Constitutional Con
vention of 1869 was June 1 to September 1, and the date
on this document in Figure 6 is November 26, 1869. The
date on the first picture of Reynolds reveals that he at
tended the first session, but it is concluded that because
of the confusion and turmoil in this session, which was
held under the supervision of military rule, that it
became necessary to present evidence of having taken the
"Iron Clad Oath" in order to attend the second session,
December 1, 1869 to March 1, 1870. -1
Fifth:

1.

Texas did not accept the constitution framed at this
convention, but was compelled to ratify the Fourteenth
Anmendment for which a poll had to be taken in 1871.
It is concluded that it was for this purpose that
Reynolds voted at Bellville on October 3, 1871.

See Chapter I; of this study pp 28-29.
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Sixth:

Thee signature on the document is not that of William
Reynolds yet from letters read by the writer it is con
cluded that he could write and was intelligent enough
to teach school. The following will explain why the
"X" is placed by Reynold's name : This document was
made and theo Oath administered by Federalists at a time
when the vast majority of those eligible to take them
could neither read or write. The commanding officers ,
therefore, apparently wrote up many of the documents and
kept them on hand so that whenver one was to be admin
istered to a Negro, all that he was required to do was
place an "X" beside his name, for it was taken for granted
that he could not read or write.

Seventh: The Freedmen's Bureau is aleghed to have employed Rey
nolds to teach school at Hempstead in 1867. It is to
be remembered here that the document in Figure 6, was
administered by a Federal Commander, who even though
in accord with and supporting the Freedmen's Bureau,
may not had had any connection with their activities in
this respect. Furthermore; the Oath was administered at
Bellville, the County Seat of Austin County and Reynolds
resided in Hempstead. It is concluded here that the com
manding officers who administered this Oath may have
been ignorant of Reynolds ability to read or write, a
possibility which was at least justifiable.
Eighth: Reynolds also was a delegate to the constitutional con
vention of 1875 which framed and shaped the present
venti
Constitution of Texas. He thus was an active partici
pant in political affairs from at least 1869 to 1876
inclusive.
Since it is true that Reynolds was intelligent enough to re
main an active participant in political affairs that have meri
ted the respect of his entire state; and since it is evidenced
that he had been a resident of Austin County for some time; and
since the Freedmen's Bureau was very active in Austin County
during this period and being supported as it was by the Federal
Amy whose headquarters were at Liendo near Hempstead; and since
there was a dire necessity for Negro Education in Austin County

-49and one of the main purposes of the Freedmen's Bureau was to
supply this need: there is a very likely and reliable possibili
ty of Reynolds being a Negro teacher in 1867.
The above dacts have revealed conclusively that V/illiam Reynolds
was in Austin County in 1867,and present also some tangible imlications of the possibility of his being a teacher:—but was
he in Hempstead? and if so, Has there such a thing as a Fresh
men's School?
In Figure 7, (following page) the replica of a deed to property
bought by William Reynolds in 1872 is presented. This deed indi
cates that the property bought by Reynolds was purchased from
R.R. Peebles. The property bought by Reynolds is shown to be
adjoining to the town of Hempstead and adjacent to an acee of
land that had been donated for a "Freedmen's School". In the de
tailed location given in this deed the school property is afain
referred to as "the school house track" which is evidence that
there must have been a school house. This document further re
veals that this tract, or pannel of land (enough for a home
stead) was out of the J.E. Groce 27 Labor quarters selected
east of the Brazos River in Austin County.

1. The word labor here refers to the specifications of the origi
nal specifications in the Imperial Colonization Law, meaning
177 acres of land.(See Chapter I, p 31.) This 177 acres, however,
were used for the slave quarters of the J.E. Groce plantation.
This section was later known as "Frog-Pond".

TIOORI T.— RXFLIC1 OF DEED TO HtOPXRTT THAT WIS BOOCHT BY WIL REYNOLDS
Dated Iferth 16, 18TE. This Document Indicate* that the property bought by
Reynold* on thin dnte wee adjacent to en here thet bed been prerlwiely doneted for e "Freedmsn'e School". Xt Is one of the Chief Available'Sourcee
of Rollehl* Dnte nsod In this study end offers Conclusive Phots for Istsb11Alng validity es to the previous existence of Negro School thet had been
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Using these facts in corrboration with the facts presented in
Chapter I on the Historical Background, the writer makes the
following genralizations:
First:

That William Reynolds was in Hempstead prior to 1872
and since Hempstead was the largest center in Austin
County and his connections with R.R. Peebles had been
developed to the point of purchasing property on credit ,
it is therefore concluded that he must have lived here
some few years prior to this in order to establish such
a credit standing.

Sefiond:

There was a Freedmen's School in Hempstead and since it
is an established fact that the Feeedmen's Bureau start
ed its activities in Texas in 1865 with a centralized
"Camp of Instruction" at Hempstead and is accredited with
having immediately begun their task of setting up schoolsj
it is concluded that this Freedmen's School was not
only in operation in 1867, but very likely in both 1865
and 1866, as stated by Mdam "Z" during an interview.-3

Third:

This property purchased from R.R. Peebles was out of the
J.E. G-roce Survey, or a part of the vast plantation,
and specifically a part of the "Labor Quarters"; but
there is no evidence of Reynolds having been a farmer,
and no record whatsoever of him having worked at any
other occupation; consequentlym, he must have been
teaching in order to earn money with which to purchase
property and take care of a family.

Since the chief money earning occupations in Hempstead for Negroes
after the emancipation of the slaves were farming and day-labor in
the already developed "Railroad Shops": and since Reynolds did
migrate into Hempstead in 1867 and during that same year was married
and had a family to provide for: and since there was a Freedmen's

1.

A Note attached to the old deed revealed this fact and was
dated exactly like the deed.

2.
3.

See Chapter I of this study.
See Appendices, Section "D" of this study.

-53-

Sehool in Hempstead prior to and during this time, and Reynolds
intelligence qualified him for the execution of school work
among Negro Children: and since there is not even a slight evi
dence of Reynolds having worked in the said occupations of farming
or "Railroad Shops": the writer concludes that Madams "X", "Y","Z"
and all other similar interviews were correct when they said
that William Reynolds was the first Negro Teacher and started his
work in 1867. Notwithstanding the fact that many old citizens
are not correct in their statements concerning early dates in
History, the majority in this case have agreed and the data pre
sented herein offer concrete evidenced facts for establishing
the validity and reliability of their statements.
Moreover, Reynolds is given credit by both white and Negro authori
ties as having served as Negro teacher and principal of the
Negro School for twenty five years. Out of fifteen interviews on
this particular point of study, only one varied in that she stated
that the twenty five year period was not consecutive. The possibili
ty of her error is brought out in the following: In a questionnaire
submitted by the second principal it was revealed that his tenure
began in the fall of 1892 and the he succeeded William Reynolds
who had preceded him by a term of t wenty five years. This, of
course, again sets the beginning date as 1867.
YES, THERE WAS A HEMPSTEAD NEGRO SCHOOL IN 1867.
NOTE:

Many other documents, not presented here, or on file with
the writer and may be examined upon request. All of them,
however, eventually lead to the same conclusions reached
in this chapter. There are also, many other documents in
possession of old citizens that could not be obtained,
which also lead to the same conclusions reached here.
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III

THE HEMPSTEAD NEGRO SCHOOL FROM 1867 TO 1892.
"The School Under The Administration of
William Reynolds".
NOTE: This Chapter is a direct result of comparisons
that have been drawn between facts that have
been presented in the preceding chapters and
the information contained in many interviews,
chief among which were the following:
Mrs. George Hill—An ex-slave and whose child
ren attended school under
William Reynolds.
Mrs. Winnie Lilly—An ex-slave, a student of
Reynolds and an ex-teacher in
the Negro Schools of Waller
County.
Mrs. Lodvenia, (Reynolds) Henry: daughter of
William Reynolds and an exteacher in the Hempstead Ne
gro School.
Mrs. Lizzie Wells: an early student of William
Reynolds.
Mrs. Rachel(Reynolds) Sanders: A stepdaughter of
Reynolds and one of the first
assistant teachers in the
Hempstead Negro School.
Mrs. W.E.D. Ereeman: One of the last teachers to
be employed under Reynold's
administration and who remained
in the system for twenty five
years.
Robert L. Kilpatrick: A Negro Citizen who helfl
Public Office during the adminis
tration of William Reynolds.
William Reynolds began his work in 1867 being employed by the
Ereedmen's Bureau at a salary of fllO.OO per month for a period
of six months. The building was a long one room structure and
was located in a portion of the community that was called *Erog
Pond". The "Ereedmen's School? as it was originally called,
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was soon after this labeled the "Frog Pond School" because of
its peculiar location. The enrollment for the first year was
far more than 125 pupils and the problem of space immediately
became a difficult one. Reynolds continued his Y/ork in this
building, however, until the withdrawal of Federal support in
1871. This building had been constructed with funds donated by
the Freedmen's Bureau and the land had been donated by R. R.
Peebles, ( as already mentioned in the preceding chapter.).
The salary of Reynolds remained at $110.00 per month until
about 1871, but

no teachers were added. Assistance was given

by the more advanced pupils, however, but for these services
no compensation was received.
Only five grades were taught and the principle subjects vjere
reading, writing, spelling, arithmetic an>.. grammar. Reynolds
became popular in political circles during this period (18671871), and immediately upon his return from the historical State
Convention of 1868, he added history to his curriculum. The stu
dents were often very large and very eager to learn. It is said
that when they had finished the fifth grade thqy often returned
for more instruction in some of the same subjects.

After the withdrawal of Federal Support, the problem of suf
ficient funds became more acute, but through the manifestation
of interest from the local Negro citizens the school was con-
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tinued. The enrollment had become too large to continue school in
the one room house. At this point, Reynolds succeeded in having
his daughter go before the Board of Examiners and she passed
which resulted in her becoming an assistant to her father.This
daughter (step-daughter), Mrs. Rachel Reynolds Sanders, thus be
came the first assistant being employed at a salary of $75.00
per month. Her father's salary was still $110.00 per month.
With these two teachers, the school res

temporarily housed in

a large house owned by WSam Schwarz" and was called the "Schwarz
House". The school remained in the "Schwarz House" for two con
secutive years, and while it was being housed there another
building, similar to the one already in the "Erog Pond" location,
was being constructed $ust beside the first one. The construction
of this house was brought about through duns donated by the Ameri
can Missionary Society and partly through funds donated by local
citizens. It required two years to complete the second building
because of the lack of funds. Salaries remained about the same
for the next seven or more years.
In the fall of 1873 the school was maved back to its original
location in "Erog Pond" and another teacher was added: Miss Ra
chel Reynolds (Sanders), a step-daughter of William Reynolds.
The epochal changes that took place during the reconstruction
placed the schools under state organization for a second time
and thus county systems were set up in various parts of the state.
Salaries and school finance thus became the obligation of local
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School Boards and were beginning to decline as far as Negroes were
concerned. With, the employment of two teachers, the salary re
mained the same for the following two years when it was decreased
to $100.00 per month for the principal and $65.00 per month for
his assistant teachers. With an increase in faculty there was
a decrease in salary, hence upon the addition of the third teach
er the salary was lowered to $75.00 for the principal and $65.00
for the two assistants. About this time it had become necessary
to make provisions for heating facilities and more teaching room
andd in order to finance such the salaries were again decreased
to $65.00 for the principal and $50.00 for the assistants.
In spite of the decrease in salary, however, the enrollment had
so increased until it became necessary to use the fourth room
of the two divisions in each of the two buildings. The school
by this time had four rooms; two buildings that had been divided
into two rooms each: (See Plate I; Figure 3, Page 14, this study).
During this period no grades were added but one other subject
was added, and that was Geography.
With the coming of the early ,8Gs much confusion was being propogated by the colored citizens as to the monopoly of school em
ployment by a man and his two daughters, but due to the scarcity
of teachers nothing defnite was done. Reynolds was held high in
the esteem of the citizens both white and black, but many were
beginning to agitate because of his monopolizing the system of
ployment with his family.
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With the increased enrollment continuing to rise each year,
there came the necessity of constructing a storage house for
fire wood which brought on an added expense. The teacher's sala
ries were again decreased in order that there might be funds for
improvements. By 1884 the principal was receiving a salary of
$55.00 per month and the assistants were getting $35.00 per month,
but the school term had been increased to seven months instead
of six.
In the fall of 1887, increased agitation and propoganda absolute
ly necessitated some faculty changes, especially when better
trained teachers became apparent. Neither of the teachers then
employed were the holders of any form of certificate and had
only been employed upon reccommendations from the Board of Exam
iners. Reynolds had two ladies from the State of Lousiana to come
to Hempstead for work, but only one was employed and this was
Mrs. M. E. Harris and the other was Mrs. W.E.D. Freeman. (The
latter hadd recently married to a man that was holding the
office of County Weigher. She was originally Miss W.E.D. Rogers,
of Brenham, Texas, and had been exposed to what was then the
Improved Educational advantages offered Negroes in that town.
It is to be remembered here that Brenham was one of the first
towns to offer Sedondary Education for Negroes in Texas and
had offered Negroes the advantage of Private Schools even prior
to the emancipation; hence it is no wonder that Mrs.(Rogers)
Freeman, would be considered qualified for her newly elected
position in the Hempstead Negro School.)
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For further details on the above See Appendices, Section "A",
Biographical Sketch of Mrs. W.E.D. Rogers, Freeman.
The faculty for 1887-88 was as follows: William Reynolds,
pincipal and fourth and fifth grade teacher; Mrs. M.E. Harris,
second and third grade teacher: and Mrs. W.E.D. Freeman, first
grade and primary teacher. Salaries were again lowered to
$50.00 per month for the principal and $50.00 for the assis
tants. The enrollment for this time was more than 200 pupils.
The curriculum was again improved through plans from the
State Department of Education and drawing and painting were
added to the course of study. In a short while another grade was
added and finally by 1890 there were seven grades instead of
five.
Thus ended the first twenty five years with an increase from
one to three teachers, from a one room building to two buildings
with two rooms each, from an enrollment of 125 to more than 200
pupils and an enriched curriculum offered to seven grades in
stead of five. There was no janitor. Organized campus activites
were not a part ihf the school program. Drinking water was
brought from home by the students or secured from some of the
neighboring wells. One or two drinking cups met the needs of
all the pupils. The teachers did give periodical lectures and
demonstrations on personal hygiene. Many times a boy was pun
ished by having his hair combed and brushed before the school
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assembly, or girls were dunced because of a dirty dress. Jani
torial services were often assigned the students for their
misdemeanors or either they were carried on by the teachers.

The annual school exhibition marked the close of each school
year, at which time songs and recitations were the main fea
tures, often being accompanied by a spelling bee or a spelling
match or a public display of ability in arithmetic, reading or
language. These programs often secured the interest of the en
tire community and the problem of seating would become so com
plex until it would often be necessary to secure the services of
the Church to afford ample space for their proper conduct.
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CHAPTER

IV

THE HEMPSTEAD NEGRO SCHOOL EROM 1895-to~1928
"A Decade of Changes"—1893 to 1905
In 1891 another teacher was added to the faculty in the person
of Mrs. Mary Lou Groee thus making a faculty of four. The school
continued with seven grades until about 1895, when the addition
of the first year high school work took place. This was the ninth
grade at that time, but a few years later was termed the eighth
grade. In 1892 Reynolds was succeeded by C.H. Laventer who re
mained principal for two years. His wife, Mrs. C.H. Laventer,
worked with him each year. Not much can be determined about the
administration of Laventer for his tenure terminated with his
being in very ill health.-1
In the fall of 1894 P.A. Stamps became principal and was the

—2

first administrator to announce an assistant principal. The
assitant was T.M. Pairchild. (Mr. Pairchild is now ovmer and
manager of the Pairchild Undertaking Company at Houston.)

The

importance of music in school work became very apparent and
Miss M.L. Starks

-3

was employed to assist with the teaching of

such. The school by this time had five teachers, three of which
were ladies and two men. Stamps remained principal for two years.

1. See Appendices, Section "A" Biographical Sketch of C.H. Laventer.
2. See Appendices, Section "A" Biographical Sketch of P.A. Stamps.
3. See Appendices, Section "A" Biographical Sketch of M.L. Starks.
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In the fall of 1896 W.M. Drake became principal. He made no
apparent changes in the curriculum for the first two years of
his administration but did add a grade per year until by 1900
a three year high school was under operation. The first high
school graduates were turned out under his administration.
(A Replica of the Commencement Program conducted by W.M. Drake
will be found in Figure 8, following page. This was the second
class to graduate under the administration of Drake.)
In the Replica, Figure 8, (following page) will be found the
Commencement Exercises for the Hempstead Negro School in 1902,
It will be noted that there was one gx'aauate and that there was
a faculty of

five. Judging from the motto on this document,

latin must have been an important subject in the high school
curriculum, but in addition to it the curriculum consisted of
Algebra, Rhetoric, German, Physical Geography, General History
and some Geometry. The annual school exhibition emerged into
a closing day exercise and finally into a Commencement Program.
There were no faculty additions but a number of changes.(See
Appendices, Section "B" for the names of the different teachers
who worked under the administration of W.M. Drake.)
In the spring of 1901, the Hempstead Negro School held its first
annual commencement program with two graduates; namely, Gussie
Bedell and Frank Pierson.

1.
2.

-2

By this time growth and development

See Appendices, Section "A" -Biographical Sketch of W.M. Drake.
See Appendices, TABLE C-l, Names of Graduates of Hempstead
Negro High School.

FIGURE 8. REPLICA OF COMMENCEMENT UROGRAMS FOR 1902 AND 1905.
(Only pages one and three of these documents are presented to
sho* the Namee of Faculty Members, Rolls of Graduates and Dates.)
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were in demand and the Negro Citizens of Hempstead were beginning
to ask for scholastic improvements. Negroes were continuing to
hold municipal office and a number sought to use their influence
in securing educational improvements for their children. There was
not enough room in either of the two buildings in the "Frog Pond"
location to conveniently house the pupils to say nothing of at
tempting a program. The buildings had become worn and delapidated
to say nothing of their ill fated location in a marshy pond. Mod
ern improvements were being advocated and sanitation was an ab
solute necessity; yet finance was scarce and the Negro children
had to depend on the same provisions for their education for the
following years.
Like the

other similar Negro communities, however, improvements

in scholastic activities were sought by the faculty and students
in spite of their handicaps.
In the spring of 1902, the commencement exercises were held in the
County Court House: and printed invitations were used by the
graduates.(See Figure 8, preceding page.)

There was one graduate

and the program carried a motto, class-roll, invitation and pro
gram all of which were very much similar to those used in more
recent years.
During the next few years the programs were likewise conducted
at the County Court House or a local Church, which ever could
be secured more easily. The number of graduates continued to
fluctuate. The girls usually outnumbered the boys.""11. See Appendices, Section

"C" TABLE C-l.
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THE Hempstead Negro School Under The Administration of
S.A.D. McClelland;-!
In the fiall

of 1903, W.M. Drake was succeeded by S.A.D. McClelland,

a graduate of Fisk University and the first principal of the

Ne

gro School to be the holder of an academic degree at the time of
employment. During this same year, Frank Pierson was elected as
assistant principal. Sustaining the much admired tradition of
Fisk University in the field of music was the character of Mc
Clelland' s administration, hence music and song became a very im
portant feature in the extra-curricula activities. Under his ad
ministration, as will be seen later, the school rose to a height
that marked continued progress for the nest twenty years.
In view of the many criticisms that were brought to bear on the
school in the early part of the twentieth century, the citizens
began to further contaminate the authorities with respect to the
physical condition of their educational plant. The location was
very strongly attacked. In the spring of 1904, a committee on
location was appointed by the City Council. This committee con
sisted of two whites, H.D. Taylor and lohn Cannon, and one Negro,
R.L. Kilpatrick. —2 The duty of this committee was to pick what
would be a satisfactory location for the already proposed new
1. See Appendices, Section "A" Biographical Sketch of S.A.D.
McClelland.
2. See Appendices, Section "A" Biographical Skethh of R.L.
Kilpatrick, The information contained here was obtained
from R.L. Kilpatrick and his wife. Kilpatrick was one of
the few Negroes who held public office in Hempstead during
the days of Reconstruction.
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school plant. This coxamittee immediately set to work and in a
short time made a report to the City Council. The committee*s
report designated a blocak of land, one half of the present lo
cation, as the desired place for the new plant but this did not
meet with the approval of some of the other members of the
Council.
Both the old and new locations referred to abcwe
are illustrated in Figure 9,(following page). It
will be observed that the old location is adjoining
the city-limit line of Hempstead and the new location
is adjacent to the State High-Yfay. The Waller County
Map is presented in this instance to show the relation
ship of the school location within the town to the
location of the town within the county. During the
time which the incidents occurred that are mentioned in
this chapter, the Hempstead School District comprised
the area within the city-limit lines of the town of
Hempstead.
Having anticipated a controversey over the matter of location,
a one E. Ecrew, the head alderman for Ward 2, had gotten up
what was termed a counter petition that had been signed by
100 Negro citizens, through his influence, and requesting that
the new school plant should be located on lest Hammond*s Hill,
a place very much out of reach of a great many of the Negro
citizens and located in the extreme western portion of the
town of Hempstead.
The head alderman for Ward 3, in and for the town of Hempstead,
told R.L. Kilpatrick that the only reason he would not vote for
the adoption of the report of the committee was that there were
nor enough funds with which to pay for the block of land. Kilpqtrick advised him that there was one possible source and that
was the annual occupational tax that amounted to about $2000.00.

FIGURE 9;

WALLER COUNTY SHOWING THE LOCATION OF THE TOWN
OF HEMPSTEAD AND THE LOCATIONS OF THE NEGRO
SCHOOL FROM 1867 to 1904 AND FROM 1905 to PRESENT.
1938
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The report was therefore adopted in view of this fact, and a motion
was made by R.L. Kilpatrick to take one fourth of the occupational
tax and pay for the land. A check for five hundred dollars was
made out and properly executed for the payment of the land. The
chairman of the school board at that time, R.C. McDade, executed
the payment.
A few months later, during the same year, there arose the question
of funds with which to construct a building, and R.L. Kilpatrick
made a personal appeal to the Commisioner's Court for such funds.
He succeeded in having the Court to agree that they would set aside
the sum of #2000.00 to which was added the sum of #500,00 by the
local school board, thus making a building fund of #2500.00 for
the purpose of erecting a Negro School Plant.
The building was Erected in 1905 by a contractor whose name was
Jim Maize. It was found, however, that there were not enough
funds to complete it, hence Churches, lodges and local citizens
were called upon to make donations for its completion.
The building was a two story frame structure with six rooms and
a spacious auditorium. It was located in the center of the block.
(For illustration See PLATE II, Figure 10, following page.)
Ig the fall of 1906, W.L. Davis, succeeded S.A.D. McClelland as
principal of the Hempstead Negro School. Since the tenure of
Mr. Davis was somewhat longer than others, the school Tinder his
administration will be discussed under that heading.

PLATE II.- SECOND AND THIRD SCHOOL PLANTS.

kunTSiU&lit;
FIGURE 10.- Second School Plant Erected in 1905. This buildremained in use until its destruction by fire in 1927.

FIGURE 11. -

The third School Plant and Campus as They
Appeared in 1929. Erected in 1928.
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The Hempstead Negro School Under the Administration of
W.L. Davis— 1906 to 1915*
When W.L. Davis became principal in 1906 the building that was
erected in 1905 was not complete on the interior. There immediate
ly arose the question of ceiling and inside painting which eventu
ally became the task of the faculty and student body with the as
sistance of the local citizens. Two years of hard work and this
was accomplished. Iy is said that principal Davis and his students
did most of the interior work themselves.
It was in the fall of 1908 that Mr. Davis turned his wholehearted
attendtion to the development of a literary program with what
was then considered a curricula full of subjects requiring thought
and study to master. He set to work a machinery that resulted in
the establishment of the first school library, the finance for
which was an individual obligation of the school and community.
The idea wqs a new one, and the citizens grasped it immediately.
They became so cooperatively interested in their children until
the school went forward for its first outstanding recognition
by the Negro Colleges of Texas. In a few more years the faculty
became industrial minded and Domestic Science (Cooking and Sew
ing) became a part of the curriculum. By 1912 the school had
reached what the community thought to be a satisfactory degree of
perfection in school education. Teachers' salaries had been in
creased, the enrollment had increased, the faculty staff had been

-71increased by one, play-ground equipment had been installed and
many other improvements had been made, thus bringing the school
to a much admired peak of internal as well as external recognition.
In spite of the many many faculty fluctuations that occurred under
his administration, Mr. Davis remained over a period longer than
any other principal except for the first. He ever remained very
high in the esteem of both the white and Negro citizens of the
town of Hempstead. Mr. Davis resigned in 1915 to accept work of
higher rank, leaving a faculty increased from five to seven and a
plant in operation with the best possible educational facilities
and advantages.
W.L. Davis was succeeded by his assistant principal, John M.
Stephenson, in the fall of 1915.
(For Biographical Sketch of W.L. Davis, See Appendices, Section "A".)

The Hempstead Negro School Under The Administration of John M.
Stephenson: 1915-1922.
There were two major improvements of note that took place under
the administration of John M. Stephenson.

These were as fol

lows: First, the addition to the once started play-ground equip
ment and second, the addition of Vocational Agriculture to the
school curriculum. The principal had voluntarily taught Agrieulture for one year before it was placed on an official basis.
Vocational Agriculture became an official part of the school
1. See Appendices, Section "A" Biographical Sketch of J.M.Stephenson.
2. Official basis here refers to the regular reimbursement coming
from Federal Smith-Hughes Funds by Legislative Acts of 1917.
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program in 1921. The course was taught for one and one-half years
by the principal, John M. Stephenson; he being in this capacity
at the time of his death in 1922. He was succeeded by J.H. Rich
ards, in the mid-term of 1922-23.
NOTE:

John M. Stephenson died in mid-term, December 1922
and was succeeded by his assistant principal who
filled the unexpired term and was elected for the
ensuing year.

The Hempstead Negro School Under The First Administration of
John Henry Richards: 1925-1925
Nh.en J.H. Richards was elected to fill an unexpired term in Jan
uary 1923, he had not filled the requirements for teaching Voca
tional Agriculture, hence a teacher was elected for this job in
person of W.H. Tompkins who also served as assistant principal.
The school remained under this administration for two and one
half years, the most outstanding accomplishments being made in
the field of industrial education. During this period the facul
ty was increased to seven teachers instead of five.
THE HEMPSTEAD Negro School Under The Administration of
W.H. Tompkins: 1925-1927: ~2
In the fall of 1925, W.H. Tompkins became the principal of the
Hempstead Negro School and it was under his administration that
certain defnite and epohhal changes took place which marked the
evolution of the Hempstead Negro High School into what is now
1. See Appendices, Section "A" Biographical Sketch of J.H. Richards.
2. See Appendices, Section "A" Biographical Sketch of W.H.Tompkins.
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known as the Sam Schwarz Training School. Eor about two years the
school remainedin the same routine of affairs that had prevailed
unter the preceding two principals, except for the substitution
of a lady teacher for a man teacher as assistant principal.
There also was a slight increase in the salaries during this two
year period.
The Fire of 1927:
In the late summer of 1927, from some unknown cause the school
building was burned and everything was completely destroyed ex
cept for a few records and books that had been stored away else
where. The disaster occurred during the night and morning came on
to present nothing save smoking embers and ruins of what had been
the pride of Negro Education in Hempstead. School opened as usual
in the month of September, but this time in the Churches, one
half being taught in the Baptist Church and the other half being
taught in the Methodist Church. The entire school year was carried
out in this manner, another teacher being employed to assist in the
emergency.
Negro citizens in Hempstead describe the school year
1927-1928 as being one of very hectic experiences. The
citizens attempted to get the local School Board to
rent some local houses for the purpose of temporarily
housing the school instead of using the churches. After
several unsuccessful attempts on the part of individual
citizens, a committee was appointed for the purpose
of investigating the matter. One very prominent Negro
citizen, co-chairman of the committee, drove her car
(a brand new-Buick) to pick up one of the Board mem
bers for the purpose of attending a mass meeting that
had been called for the purpose of handling the matter.
The Board Member, upon seeing such a beautiful car,

-74

remarked; "Well I'll declare if you aren't driving
a finer car than any white person in town". To this
the Negro replied, "We have not come to discuss the
kind of automobile I'm driving or how fine it is;
but we want to know what can be done for the benefit
of our Negro children".
Needless to say that the committee did not accomplish
its purpose, so school was continued in the local
Churches.
Immediate piians were made for the construction of another build
ing. A meeting was held in the early fall of 1927 of which the
following description was given by the principal:
"I had the trustee board to come to Prairie View College and
meet Mr. G.T. Bludworth-1. After some bit of discussion, the
promise was given by Mr. Bludworth to support any movement to
put up a Rosenwald School Building at Hempstead, provided
that all requirements of matching funds were fulfilled. In
order to fulfill these requirements, a building bond was voted
at my suggestion. This bond was wholeheartedly supported by
the School Board and "The Hempstead News", (local Paper) The
Bond was passed and the money was set aside for the erection
of a Rosenwald School Plant."
Further investigation revealed that the requirements of land for
a Rosenwald School of this size had not been met so in order to
meet these requirements it was necessary to add another block of
land.

This block of land was donated by Mrs. Ida Schwarz""2 in

honor of her father, Samuel Schwarz, who for many years had serv
ed as Chairman of the local School Board. In deeding the Negro
School this block of land, I/Irs. Schwarz specified that the school
should be named for her father thus:"Sam Schwarz Training School"
The block of land adjoining the school property at that time was
1.

G.T. Bludworth was at this time Texas Representative of the
Julius Rosenwald Fund and State Supervisor of Negro Education.
2. Mrs. Schwarz*s husband was a member of the School Board at
this time. They are the owners of "Schwarz and Company"
General Department Store in Hempstead. They have constant
ly femained loyal in their support of Negro Education.
See Appendices, Section "A" Biographical Sketch of Samuel
Schwarz. See Picture on page 14, Figuree 2. This sttiidy..
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not the property of Mrs. Schwarz, but through her influence she
was able to make a trade and the deeds were turned over to the
Hempstead School Board for one block of land north of the block
that was purchased in 1904. Thus two blocks of land became the
property of what is now "Sam Schwarz Training School".
The Bond was voted and passedk the land was given and the plans
were presented to the Rosenwald Committee, which in turn made its
proper appropriation. The building was erected in 1928 and open
ed for use in the fall of the same year.
The new building is strictly of the Rosenwald Plan and is built
of red brick with concrete base with composition roof of tar
and gravel. School opened in the fall of 1928 with what loci
slang termed "a bang", all in bloom with the newness of America*s
educational externa w&ich had been perfected as far as tbe public
could apprehend. (This was the third school Plant: See Plate II,
Figure 11, p 69 for illustration.) Equipment as usual was verymeager. Lights had been installed and classrooms were fitted with
seats and blackboards, but that was the end as far as equipment
was concerned.

Thus ended thee History of a Three Year High school far Negroes
in Hempstead. On the following page will be found the pictures
of six of the tY/elve different administrators of the Hempstead
Negro School. For Biographical Sketches on the lives of these
administrators, See Appendices, Section "A".
In the fall of 1928, W.H. Tompkins was succeeded by R.M. Pearson
as administrator for the Hempstead Negro School or Sam Schwarz
Training School.

PLATE III.4 SIX OF THE; TWELVE DIFVZREHT ABtai.lCThATORS OF THE
HEMPSTEAD NEGRO SCHOOL.

FIGURE 12.
C.H. Laventer.
Second Principal
Tenure--2 years.

FIGURE 15.
A.H. Tompkins
Ninth Principal
Tenure-- 2years.

FIGURE 13.Wm. Drake.
Fourth Principal
Tenure--7 years.

FIGURE 16.J.H. Richards.
Lighth and Eleventh*
Principal.
Tenure— Zjz years each
time .

* Died in office.

FIGURE
John IL, Stephenson*
Seventh Principal
Tenure
7g years.

FIGURE 17.
E.A. Palmer.
Twelfth Principal
Tenure
year.
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CHAPTER

V

THE HEMPSTEAD NERGQ SCHOOL FROM 1928 to 1935.
"A Pom* Year High School".
The Hempstead Negro School Under The Administration of
R.M. Pearson; 1928-1950.
The new principal, R.M. Pearson

opened school for the first

time in the new building in the fall of 1928. The enrollment
had increased rapidly as the new building and plant had attracted
many from the adjoining counties. Plans were immediately made by
the principal to further profile adequate equipment. The first
step was to equip the Home Economics Department with some sew
ing machines.
ber

The first three of these were purchased on Octo-

29, 1928—2 from the Singer Sewing Machine Company at Bren-

hsya, Texas, for $122.50.

On the following date, October 30,

1928, there was purchased for B. Schwarz and Company in Hempstead,
18 chairs for $36.00 and nine procelain top tables for $56.25;
making a grand total of $92.25 for chairs and tables. The fol
lowing month, November 26, 1928, three additional Singer Sewing
Machines were purchased at a cost of $127.50 Thus, there was
spent on the Home Economics Department during the months of
October and November in 1928, a grand total of $342.25. This
1.
2,

See Appendices, Section "A" Biographical Sketch of R.M. Pearson,
The figures and dates listed here were taken from records
on files in the Hempstead Negro School.
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equipment was paid fcfr independent of apprpriations from the
local School Board and it yet remains in use by the school.
She principal did not satisfy himself by equipping the Home
Economics Department so ae decided to further justify the needs
of education by organizing a strong and influential Parent Teach
er^ Association and through this organization he managed to in
stall 450 opera chairs in the school auditorium. These chairs
were purchased on November 28, 1928 at a cost of $3.54 each or
a total cost of $1557.60, the obligations of payments to be
assumed by the P.T.A. and school, independent of aid from any
appropriations and of which was to be paid as follows: The first
note paid with order $167.40: second note of $222.00 to be paid
within thirty days after delivery and eleven payments thereafter
of $50.00 each at the rate of 7# interest per anum. The following
is a summarized list of payments on the Opera-Chairs for the
period during the administration of Mr. R.M. Pearson:
(As taken from files in the Hempstead Negro School:)
First Noter
Eight notes
One note
One receipt
Interest on

with order
@ $50.00 each
(payment made)—
all—

—

$ 167.40
400.00
222.00
76.00
14.67

TOTAL PAYMENTS MADE

$ 880.07

TOTAL COST OF CHAIBS

$ 1557.60

Balance Due

$ 677.53
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According to letters on file, the P.T.A. of Sam. Schwarz Train
ing School on January 16, 1930, owed $768,20, (principal and
interest included.). This note was not finished nor a re there
any receipts or records of any other payments having been made
from this date to the expiration of the principal's administra
tion in the spring of 1930,
In spite of this fact however, the principal is due full
credit for having paved the way to what was considered a most
beautiful school auditoriutom that was most attractively seated
with opera-chairs. It is to be remembered also that the Home
Economics Department had also been partially equipped under
his administration. The two activities alone account for a grand
total of $1222.32 having been expended for the welfare of Negro
Education in Hempstead and all as a result of efforts

that were

independent of other financial agencies. This, howefer, covered
a period of two years.
The fourth year of high school work was inagurated with the
initial year of R.M. Pearson's administration and this was the
first step toward getting the Hempstead Negro School affiliated
as an accredited High School. It was at this point that a number
of the old graduates returned to complete their-high school edu
cation. There was set up a Home Economies Department with its
first signs of future growth and improvement.
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During this same year, 1928-1929, Prairie View State College
officially started their teacher training work with the Hemp
stead Negro School in the fields of Home Economics and Vocational
Agriculture.

Practice teachers were assigned regular classes

in these subjects to be carried on under the supervision of the
regular teachers.
Among the extra-curricula activities that have figured prominent
ly during this period and since is that of Basket Ball. This
particular game seems to have become the most desired by both
male and female students.
When the superintendent under whom the administration of R.M.
Pearson was carried on was interviewed concerning him, the re
ply was "He was a good school minded man". He was held high in
the esteem of many Hempstead citizens and students in spite of
his short tenure of two years. For the first time since the
organization of a Negro School the principal's salary reached
more than $125,00 per month.
The series of epochal changes and improvements that occurred
under the administration of Principal R.M. Pearson have, like
those of his predecessor, W.H. Tompkins, set the pace for many
of the things that have more recently occurred in the history
the Hempstead Negro School.

1. Some Home Economics practice teachers had begun their work
befcre the burning of the old building but the real beginning
was during this period. The present teacher of Home Economics,
Mrs. A.B. Alton, was the first to do training work in the
field of Home Economics in the Hempstead Negro School.

-81-

The Hempstead Negro School Uhder The Administration
J.H. Richards: 1930-1955. (Second Administration)

of

In the fall of 1930, J.H. Richards succeeded R.M. Pearson as
n
principal of the Hempstead Negro School.
Under the shadow of debt with an approaching crisis of economic
depression, J.H. Richards assumed for the second time in his life
the responsibilities of school administration for the Hempstead
JJegro School. He had by this time received his academic degree
from Prairie View State College and bothe he and his wife, Mrs.
R.L. Richards, were given employment. She filled the capacity of
English and History teacher in the high school department. The
enrollment had increased but now tended towards some fluctuation.
The faculty had increased to an addition of one part-time teacher
to serve as teacher of vocational agriculture. The first year
was ended with success, the graduating class being the largest
in the entire history of the school. {This class consisted of
22 girls and 8 boys or a total of thirty.)

The second year of this administration found the principal appproaching ill health. Extra-curricula activities seemed to have
been the chief

center of interests. The auditorium seats were

very often moved to other rooms and the auditorium space was used
as a gymnasium for the promotion of Basket Ball activities. It
was during this year that the Hempstead Negro School won the
State Championship in Basket Ball, defeating the teams from such
schools as Booker T. Washington of Dallas, the Senior High Schools
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of Houston and Central High School of Galveston.
It was during this same year that the late Professor Church
Harrison Banks, at that time State Itinerant Teacher Trainer for
teachers of Vocational Agriculture, took direct charge of the
practice-trainees in this field and who were doing their training
work in the Sam Schwarz Training School. Under his supervision
that sanitary pit-toilets were constructed for the school and a
sanitary fountain was constructed for drinking purposes. It was
through his efforts that such other minor improvements as the con
structing of a filing cabinet for general school use, the build
ing of a tool cabinet, the construction and installation of a sani
tary kitchen sink in the Home Economics Department and minor cam
pus improvements took place.
During this period gas was installed in the principal^ office
and ih the Home Economics Department. Physical education was in
troduced into "the curriculum and foot-ball was introduced as a
part of extra-curriculum activities. Training in the latter was
often secured from prominent athletes from Prairie View State
College.
Not so mch can be said of the third year of administration as
it was terminated by the death of Mr. Richards which occurred in
December of 1932. His unexpired term was filled by E.A. Palmer.
(See School Under The Administration of E.A. Palmer.)

-83The Hempstead Negro School Under The Administration, of
E.A. Palmer: 1933 January to Jtme; One Half Year,

-1

Among the additional improvements that were made under the
short administration of E.A. Palmer were the purchase of shades
for the auditorium windows at a cost of $54.00 and the paint
ing of the name of school on the entrance pannel. A Number of
trees were planted, the fence was repaired and some shrubbery
was planted all of which practically wnet to waiste during the
summer months. Vocational Agriculture remained under the super
vision of Prairie View State College until the termination of
this period.

In the fall of 1933, E.A. Palmer was succeeded by B.S. Luter
as principal of the Hempstead Negro School.

NOTE:

On the following page will be found Plate IV, Showing
Three Administrators and Their Faculties and a Gradua
ting Class. (Class of 1904.) It was the plan of this
study to include a picture of each administrator and
in two of these cases it was necessary to present
the entire faculty group in order to get the picture
of the principali hence the arrangement in this manner.
Because of the number of persons on each group an
explanation page accompanies this plate.

1. See Appendices, Section "A" Biographical Sketch of E.A. Palmer.
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CHAPTER 71
TEE HEMPSTEAD NEGRO SCHOOL EROM 1953 to 1957
The Hempstead Negro School Under The Administration of
B.S. Inter: (The Writer)

_^

During the month of August, 1933, the local school board elected
B.S. Luter as principal, and teacher of vocational agriculture in
the Hempstead Negro School. He assumed his duties on September 1,
and found first of all that the school was very largely in debt
from the original chair purchase in 1927. This debt (interest and
principal included) amounted to $900.00 and of which the local school
board was unable to pay. There were enrolled during the first montfe
250 pupils which were to be taught by seven teachers, only five
of which could do literary work. The remaining two were confined
to the teaching of vocational subjects. Among the many many com
plex problems, perhaps the most acute was that of the general lack
of facilities and equipment for at least a partial carry-on of
vocational work in agriculture.
In spite of this very outstanding and acute problem there were
others of a smilar nature: the fountain consisted of two hydrants
turned upwards over a zinc trough for the purpose of serving the
two-hundred and fifty pupils. During the rain season, the pupils
and teachers had to practically wade in water in order to get in
to the main building. There was no library and many of the text
books were old, torn and out-of-adoption.
1.

See Autobiography of the writer in the beginning of this study.
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The depression was reaching its crisis, money was scarce and
teachers salaries were at an enoimously low rate. The principal
received $100.00 per month, the teacher of Home Economics received
$88.00 per month and the other teachers received $50.00 per month
each. All teachers

wer paid for nine months except the principal who wa

was employed on a 12 month basis. Practically no appropriations
were made for improvements by the local board and very little was
secured from elsewhere.
Agricultural Building Constructed:
Amid the precarious conditions described above, the faculty orga
nized themselves into a group and launched a drive which netted
enough proceeds to start the construction of an agricultural build
ing. For this purpose the local school board contributed the sum
of $90.00 and the building proceeded by degrees, materials being
purchased as money could be raised by the teachers and students
and the P.T.A. The majority of funds used in the purchase of ma
terials were secured yhrough door receipts to school programs,
minstrels and ticket sales incompetitive contests. The students
did the construction under the supervision and direction of the
principal. The building was completed by May 1, 1934, at a total
cost of $487.00. (See illustration, Figure 25-B, following page.)
This did not make the building ready for use, however, for during
the next year, exactly $169.00 were spent for equipment and in
terior finishing, thus making the total cost of the building run
up to $556.00.
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EXPLANATIONS OF FIGURES ON PLAT V
(Opposite Page)
Figure 22:Robert L. Kilpatrick: Chairman of the
Loc&tion Committee in 1904.
Kilpatrick figured prominently in se
curing the present location of the Hemp
stead Negro School. See Chapter IY, pages
65 and 66 for a complete analysis of his
activities in this connection.(For further
details, See Biographical Sketch in Appen
dices, Section nA°.)
Figure 23:B.S. Luter: Thirteenth Principal (The
twelfth different one) and writer of
this study. Tenure—five years, 1933-1938.
For further details, See Autobiography in
the beginning of this study.
Figure 24:Estella Bradley Lee:(Error correction-Bradley
instead of Bardley.) Mrs. Lee contributed
much in the line of information and directions
as to the securing of data for this study.
She is a native of Hempstead and has dearly
loved and served the school through a period
of,more than twenty two years, many times
for a very meager salary and with duties
that so increased that they exacted most of
her time and energy. For further details,
See Biographical Sketch, Appendices, Section *JAW.
Figure 25: THE SCHOOL PLANT IN 1935:
A. The Main Building and Campus: (Front Yiew.)
This is an illustration of the results of Cam
pus improvement activities that occurred during
the years of 1934 and 1935. Compare this figure
with the campus as it appears in Figure 11,
page 69. For further details see the following
pages.
B. The Vocational Agricultural Building as it
appeared upon completion in 1934. This is a
30,x40* building with class-room on east end
and shop on the west end.
C. The Home Economics Building:(Under Construction)
This building includes a foods and clothing labora
tory, a combination dining and living room, bath
and storage rooms. It is modernly equipped with
gas and electricity and running water.
These illustrations are presented to show a general ap
pearance of the School Plant in 1935. For further de
tails, see the following pages in this Chapter.

Notice

Unfortunately, we discovered in 10/2004 page 89 is missing, if we recover
will notify interested individuals and forward a copy of the page.

We apologize for the inconvenience!

•90Duriag the school year, 1933-1934, while the above activities were
being carried on, there were many other minor activities that were
also in progress which were to finally result in the re-making
of the Hempstead Negro School. Among these was the initial work
on a permanent personnel record system and it was while working
toward this end that the faculty gave some serious thought and
study to the school curriculum. Special attendtion was directed
toward the high school curriculum which, at that time, consisted
of the following: English, 4 years; History, 4 years; Geometry,
1 year? Algebra, 2 years; Commercial Arithmetic, 1 year; Physics,
(non laboratory), 1 year; Vocational Agriculture, 4 years; and
Vocational Home Economics, 4 years:
In corroboration with authorities from the State Department of
Education, it was discovered that there as a dire need for an en
richment

of the course content of the subjects already in the

curriculum and a supplementing of additional courses that would
contribute toward the type of training needed in the community.
The result was that physics was dropped and chemistry added in
its stead and music and physical education were added. With these
additions in view the problem of teachers' salaries became a more
serious one, and the recommendation was offered for increase.
After much deliberation, this recommendation was finally passed
during the month of April, 1934. Very shortly after this, in
the course of explorations for sources to increase the supply
of school revenue, the idea of consolidation was advanced, and

-91this, perhaps more than any other one activity, increased the
long line of administrative duties of the Hempstead Negro School.
The Consolidation Movement:
Reasons For Consolidating:
The Texas Rural Aid Law for 1933 to 1935, inclusive, carried a
provision for the appropriation of $3,000,000 to be distributed
to Rural Schools on the basis of their enrollment and area,-"''
for each of two consecutive school years therein; provided that
all said schools qualified from the standpoint of state affilia-2

tion, average daily attendance, tax-levy, and salary schedule.
From this appropriation, Rural High Schools could receive the
following allotments on the basis of special provisions:

—3

1. Transportation aid of $2.00 per pupil per month provided
that the District Area was more than 100 miles square.
2. Industrial aid of $100.00 per year for Agriculture andd
Home Economics provided that the teachers of said depart
ments were approved by the State Superintendent of Public
Instruction.
3. High School tuition of #7.50 per pupil to be paid in accord
ance with the provisions of the General Lav/a of the Fortieth
Legislature.(For out-of-district pupils.)
The Hempstead Independent School District, in order to qualify
for the Rural Aid as specified in this law, had to consolidate
enough area to make the district one of 100 square miles. It

1. State Department of Education of Texas; "Public School Laws"
June 1933, Yolume IX, No. 6: Bui. No. 321; Sections 357 and
358—p 145.
2. Ibid— pp 145-148.
3. "Public School Laws" Loco.Cit.
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was also necessary for the district to conform to the Consolida
tion Laws of the Fortieth Legislature with respect to outstanding
Bonds and Debts.""'" In conforming to this law, the Hempstead Inde
pendent School District, in order to consolidate a 100 square mile
territory , had to first levy taxes on all assessed property wi+hin the original area,

—2

and for that purpose the principal of the

white School was appointed "Tax Assessor" and the principal of
the Negro School was appointed "Debuty Tax Assessor" in and for
the Hempstead Independent School District. In verifying the above
statements, a copy of the original document that was executed in
the above appointment is offered as evidence. This document was
as follows:
A P P O I N T M E N T
RCS 7181
The State of Texas)
County of Waller)
BE IT KNOWN that I, S.T. McKnight,-1 Tax Assessor in and
for Hempstead Independent School District of Waller County,
Texas, have this day appointed Buckner S. Luter as Deputy
Tax Assessor in and for Hempstead Independent School Dis
trict of Waller County,Texas, and he, Buckner S. Inter,
personally known to me, appeared before me, S.T. McKnight,
Tax Assessor in and for the said Hempstead Independent School
District, this day, and after being first duly sworn, took
and subscribed the oath of office (following) as Deputy
Tax Assessor of the said Hempstead Independent School Dis-

1. "Public School Laws" Op. Cit. pp 64-65.
2.
The original area in this instance constituted the im
mediate town of Hempstead with the city limit line as
the boundary.
3.

The principal of the White High School during this period
August, 1934.

-93A P P O I N M E N T
(Continued)
trict, the aforesaid oath having been by me adminis
tered to the said Buckner S. Inter.
GIVEN under my hand and seal of office this the
First day of August, A.D., 1934.
Signed—(S.T. McKhight)
TAX ASSESOR IN AND FOR HEMPSTEAD
INDEPENDENT SCHOOL DISTRICT OF WALLER
COUNTY,TEXAS.

OATH OF OFFICE
THE STATE OF TEXAS )
THE COUNTY OF WALLER )
I, Buckner S. Luter, Debuty Tax Assesor in and for Hemp
stead Independent School District of Waller County, Texas,
do solemnly swear that I will personally view and inspect
all the real end personal estates and improvements thereon
subject to taxation, lying in said Hempstead Independent
School District of Waller County, Texas, that may be rendered
to me for ta me for taxation by any corporation or indi
vidual, or by their agent or representative, as fully as
may be practicable, and that I will, as fully as is practica
ble, view and inspect all other taxable property in said
District rendered to me as aforesaid: that I wll to the best
of my ability make a true estimate of the cash value, and
if it has no market value, then the real value of such
property, both real and personal, on the First Day of Jan
uary of the year for which such property is assessed or re
assessed; and that I will make up and attach to each assess
ment sheet made up and sworn to by the said property owner,
their agents or representatives,a true assessment and valua
tion of said property, together with a memoranda of all facts
which I may learn bearing upon the value of said taxable
property, and I will make all possible inquiry relative to
the true value of such property; and that I will attach
said memoranda and statement of facts that I may ascertain
as aforesaid to the said assessment sheets of the repsective
property owners: That I have read and understand the several
provisions of the Constitution and laws of this State rela
tive to the valuation of taxable property, and that I will
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OATH

OF OFFICE

(Continued)
faithfully do and perform every duty required of me as
Debuty Tax Assessor of the Hempstead Independent School
District by the Constitution and laws of this State:
So Help me God.
Signed (Buckner S. Luter)
A f f i a n t .
NOTE: In the execution of the above oath of office, the
principal of the Negro School,(ana writer of this
study) was carried into every home owned by Negroes
in Hempstead, every home that had been owned over
a previous ten year period and into a great many
Negro Homes in the county for a great many persons
who once owned property in Hempstead, had left
their homes in the town and moved to a country farm.
The discoveries made, during the tenrue of this
office, were too vast and numerous to present
in a study of this nature and are indeed interest
ing from the standpoint of Negro Education and
Community Devlopment.
The Consolidation Movement (Continued.)
REASONS (Continued)
A second reason for consolidation was that the Hempstead Negro
School was, at this time, the only four year high school in
the county and was enrolling annually a number of students
that were being privately transported from other Areas and for
which no funds were being received. In conjunction with this
condition a number of scholastics in near-by neigborhoods were
out of school chiefly because of the lack of transportation
facilities. This was especially true of those who had completed
the required work in the neighborhood one-teacher school; con-
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sequently, the Hempstead Independent School Board decided that
the best step toward the solution of both of these problems
was to advance and promote the idea of consolidation.
The Area Consolidated;
The proposed area

for consolidation was to include a ten mile

radius from the town of Hempstead which would include, all of
the one teacher schools near-by. There were in this area seven
one teacher schools and one two-teacher school.

These schools

were then operating in small neigborhood communities near the
town of Hempstead and the consolidation movement directly affec
ted about nine such communities. They were as follows: Lakeview,
Laneview, St. Paul, Second Corrinth, Center Hill (Involving both
St. Luke and Lawrence Key), Louisville, Larry's Place and RockIsland. The Center Hill School was originally a two teacher
school which served the neighborhood centers of both St. Luke
and Lawrence Key.
For an illustration of the approximate location of these centers
in their relation to the town of Hempstead, see the Map in Figure
26 on the following page.
The proposed consolidation plan was voted on and passed during
the summer of 1934 and in spite of having voted for the adoption
of the movement, a great many of the Negro parents were very
skeptical about their chidlren entering wholeheartedly into the
movement. It seemed that they feared the idea of their children
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FIGURE 26: THE HEMPSTEAD INDEPENDENT SCHOOL
DISTRICT BEFORE AND AFTER THE
CONSOLIDATION MOVEMENTS OF 1934.
The central square which, constituted the town of
Hempstead formulated the original boundary line
for the Hempstead Independent School District
prior to 1934. All of the territory in the above
map was taken into the district after the consolida
tion of 1934.
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ridicg a bus to school each day, consequently there arose the
immediate question of defnitely educating the parents as to the
safety and advantages of such a plan. Up to an including the
final date of this study; (July 1939);

the following schools

from the group consolidated have been transferred into the main
plant of the Hempstead Negro School:
1. For 1934-1935, Hakeview, and Laneview were transferred.
2. For 1935-1936, Second Corrinth, St. Paul and Lawrence
Key,(one-half of Center Hill) were added to the number
being transferred.
3. For 1936-1937, no additions were made to the number
being transferred.
4. For 1937-1938, Louisville and Larry's Place were added
to the number being transferred.
5. For 1938-1938, St. Luke, (final half of Center Hill) was
added to the number being transferred.
The enrollment in the above named schools varied from 20 to
fifty pupils. The District now operates two school busses for
the transporation of more than two hundred scholastics each day.
Each bus makes approximately two trips each day before and after
school and in different routes for the purpose of transporting
pupils.

These activities have gradually increased the adminis

trative duties of the Hempstead Negro School during the last
three years to a point where it is almost impossible for the prin
cipal to do an effective job of teaching any classes. During the
school year 1937-1938 the enrollment reached more than four hun
dred. There were elven teachers in the main plant and two others
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in the district all of which the principal was held responsible
from the standpoint of duties, reports and assignments.
Other Activities During This Administration:
During the school year 1934-1935, there were some other major im
provement activities taking plafe and since the appropriations
for Negro Education in Hempstead had been decidedly increased through
increased teachers1 salaries, there were apparently no extrafunds for school improvements. Again, it was the responsibility
of teachers, students and patrons to assume the task.
The New Deal Activities were taking shape in Hempstead during this
year and the faculty made application to this organization for as
sistance. In conjunction with this application, it requested fi
nancial assistance from every philanthropic organization designed
to aid in the secondary education of Negroes in the South. Among
these were the Slater Fund, The Rosenwald Fund, The Annie T. Jeans
Fund, Tbe State Rural Aid Fund and some few others of less im
portance. These efforts netted enough revenue to encourage the
local Board of Education to donate facilities for the teaching of
laboratory natural sciences and to assist in the purchase of books
for the already proposed library movement. To these efforts were
added the financial efforts and support of the faculty and stu
dents, so by January,1935,

there was in operation a School Li

brary and a Science Department equipped for laboratory experiments
in Chemistry and General Science and a qualified teacher for same.
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It was also during this same year, 1934-1935, that a campus im
provement program was started in which the faculty was able
to secure the help of the County Road Commission in using its
machinery for grading and contouring the front campus. New water
lines were laid, sanitary fountains were constructed for both
boys and girls, running water was extended to the newly acquired
Science Department and thence to the Agricultural Building and
a flag-pole was erected. The school was flourishing and taking
on a sort of "new-life" to such an extent that recommendations
for becoming accredited were submitted to the State Department of
Education. This, however, was answered on terms that a satisfac
tory system of personnel records be installed immediately.
In order to aBcomplish this end, during the year, the faculty,
after discovering that the Board of Education had exhausted all
of its funds, improvised a permanent record system which was made
on the "Mimeograph Machine". The scheme worked and was endorsed
by the State Supervisor on Accrediting High Schools. In June, 1935,
it was officially announced that the Hempstead Negro School had
been accredited and with this affiliation, the graduates there
from would not be required to take an entrance examination at
recognized colleges in the State.
At the close of this school year, a summarized report on all im
provement activities that bad occurred during a two year period
was submitted to the Board of Education: This report follows:
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Summarized Report of Improvement Activities Covering a Two
Year Period: 1953-1935:

1. Constructed one Agricultural Building—size 40' x 30' at a
total cost of §586.81
2. Purchased and installed in the shop and agricultural calssroom the following equipment:
Two blackboards (4' x 12»), one laboratory cabinet, (equipped
for demonstrational purposes) twenty two chairs for students,
four tables for class-room work, one picture of Booker
T. Washington, six window shades for agricultural class-room
and a concrete floor for shop department.
3. Purchased and hung in the school auditorium large pictures of
the following persons: Samuel Schwarz, Booker T. Washington,
Abraham Lincoln, Frederick Douglass, Julius Rosenwald and
Phylis Wheatley.
4. Erected four brick pillars for reinforcement of school audito
rium.
5. Equipped the entire plant with gas for heating purposes.
(Financed by the local school board.)
6. Cleared away all rubbish from the campus, destroyed old coalhouse, cleaned and stacked brick for use in repair work.
7. Leveled and graded the entire campus through aid of County
Road Commission.
8. Erected one sixty foot steel falg pole.(Pipe donated by the
Humble Oil Company at Racoon Bend.)
9. Purchased 125 Cedar posts fear campus fence.
10. Constructed two sanitary drinking fountains.
11. Laid 425 feet of water pipe and fitted same for watering
shrubbery every 100 yards.
12. Equipped science class-room for laboratory teaching, in
cluding apparatus, chemicals and laboratory teaching?-desk.
13. Secured and placed in the school library 700 volumes, labeled
and catalogued same for general school pperation.
14. Consolidated eight other schools into the Hempstead Independ
ent School District and purchased school-bus for transporting
pupils into the main school plant. (Finance by the local
school board.)
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In view of the many activities that had taken place during the
preceding two years,the number of children now enrolled in
school was very very large. The number being transferred by bus
was far too large for one vehicle, consequently a second bus
was purchased during the fall of 1935. This activity, however,
was financed largely through the local school board. The other
major improvement activities that occurred during this year in
cluded the landscaping and fencing of the school campus at a cost
of §136.80, the purchasing of supplies for Boy's Athletics at a
cost of §112.45 and the organization and equipping of a school
"Pep Squad".
At the close of the school in 1936, the faculty discovered that
something had to be done to improve the health conditions of the
school from the standpoint of school-toilets. Repeated efforts
had been launched to finance this movemebt but not one had been
successful, so in August of 1936 the members of the faculty joint
ly signed and endorsed a promisory note for the sum of §125.00,
the money of which was to be used in making a down payment on ma
terials for this purpose. Through the courtesy of the South Texas
Lumber Company, located in Hempstead, all materials were laid down
on the sqhool campus for this down-payment.
Previous discussion of the plans which were involved for this
project resulted in a decision that the enrollment was much too
large and the location a little too urban for the installation
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of a pit-structure similar to that already in use; consequently,
a sanitary flush sytem was installed with a use of a septic tank
as a means for sewerage disposal. Students carried on the con
struction under the supervision and direction of principal and for
such they were partly financed by the N.Y.A. This project was
w
completed during the month of November and was in use by January
r»
of 1936. The total cost was $726.78, and the largest debt that
had been independently assumed since the chair-debt of 1927.
The faculty for this year,and who signed the note for the money
that was used in the initial payment for materials used in this
project, was as follows:
Elementary:
Mfs. L.H. Edwards, B.S.
Mrs. L.L. Walker, B.S.
Mrs. O.M. Singleton,B.S.
Mrs. Wenonah Mathis,
Miss O.L. Yancy
B.S.
High School:
Miss F.A. Jackson, B.S.
*1—Marion Lewis, B.S.
LeRoy L. Sterling, B.S.
Mrs. A.B. Alton, B.S.
B.W. Luter, B.S.

Primary& First Grds.
Sedond and Third Grds.
Fifth Grd.& Music.
Sixth Grade
Seventh Grade.
Mathematics and Library.
English and History.(Coach)
Science (Bus Driver)
Home Economics.
Y.A. and Principal.

These teachers finally, through money raising activities, paid
the original note and a large part of the balance during this
same year. It is to them that the credit must be extended of
instigating the first movement of this, kind among Negroes in
Hempstead. It will ever go down as an epochal making movement
in the history of the Negro School and perhaps, more than any
other single activity, greatly enhanced the sanitary and health
conditions of the community at large as well as the school.
*1- Part year:- Succeeded by H.A. Porter;
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During the school year, 1936-1937, the Hempstead Chapter of
the New Farmers of America 1, launched efforts to secure and in
stall an electric incubator for the purpose of hatching chicks
and an electric brooder for the purpose of starting these chicks.
There were no funds available for this, and in fact the school
was already in debt, so the organization was compelled to borrow
funds in order to carry on this activity. The teacher of Vocational
Agriculture (the principal also) wgs referred, by the Farm Credit
Administration of Houston, to the Brenham Production Credit As
sociation, who is authorized by the Farm Credit Service to loan
money to Junior Orgnization for production purposes.
The local Chapter borrowed the sum of §225.00 from the Brenham
Production Credit Association, with which it purchased a 1250
egg capacity electric incubator and a 500 day-old chick elctria
battery brooder. The application for this loan was made in accord
ance with the specifications as outlined by the Farm Loan Adminis
tration of Washington, D.C., and more directly, from the advice
of the Secretary-Treasurer pf t&e Brenham Production Credit As
sociation. A committee of sevanteeen members from the Hempstead
N.F.A. Chapter surveyed the conditions, drew up plans and speci
fications and jointly signed notes that were made payable to
1. New Farmers of America: A National Organization for Students
Taking Vocational Agriculture that are Federally Reimbursed
according to the specifications of the Smith Hughes Act of
1917. All schools that offer Vocational Agriculture under
such provision are entitled to organize and conduct such an
organization for Rural Boys,
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their trustee. To fulfill the requirements, the trustee (the
teacher of vocational agriculture) had to jointly sign and en
dorse a blanket-note for the entire sum made payable to the
Brenham Production Credit Association.
The equipment was installed on Febrary 27, 1937, and here again
marked one of the rapid strides of the Hempstead Negro School
towards educational progress. The movement paid for itself within
eighteen months. A total of 1650 chicks were hatched for the com
munity during the first yeat and a total of 1897 were hatched
during the next year. Hatching was done on a commercial basis
in order to receive funds with which to pay for the equipment.
A great many of the chicks, however, were raised at school and
sold to local markets in order to supplement the hatching funds
as a means of paying for the qquipment.

As an educational move,

the N.F.A. Members decided to allow all members of the Adult
Vocational Classes to have their chicks hatched at

per egg

and non-Members were charged 4 and 5 cents per egg. All N.F.A.
members had the privelege of hatching their own eggs at 2 and
3 cents per egg.

All individuals bringing eggs from pure-bred

flocks were given the privelege of the lower price in order to
encourage the idea of pure-bred poultry in the community. As a
result, at the close of a two year period there were three out
standing pure-bred poultry flocks in the community.
This project stands out as being the first in the history of the
school to directly serve the surrounding ccmraunity. It must also
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be observed that this project was of a distinct educational
value from the standpoint of both practical and technical train
ing in agriculture. Many students were guided into a seeing ex
perience that resulted in their self centered interest in both
general and specialized poultry farming. The results of a sur
vey of students in the class in agriculture upon the termina
tion of this period revealed that eight were planning to train
for poultry farming and a great many others were planning to
train for general farmingj whereas, during the term of 1933-34,
not a single student was interested in farming as a life-'s vo
cation. Erom this the conclusion is reached that such a project
has its direct influence upon guidance as well as practical and
educational value.
The Home Economics Building;
The last important movement during this administration was the
planning and construction of the Home Economics Building. This
movement was largely financed through appropriations made by the
local Board of Education, which amounted to a total of §1500.00.
This stun paid for both the materials used in the construction of
the building and part of the necessary equipment needed to place
it in working condition. The labor was carried on by the class
in Vocational Carpentry from Prairie View State College which was
under the direct supervision of the Instructor, Mr. T.H. Brittain.
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The building was completed in the spring of 1937 and was entered
during the month of May in that same year.

At the close of the school in 1937, practically all vocational
work had been transferred from the main building to buildings
designed for such training. The entire main building was there
fore devoted to elementary teaching and high school literary
classes, including the laboratory sciences. There was an en
rollment of 415 pupils taught by eleven teachers. The lowest
salary in the system was $75.00 per month and the school was
operating on a full accredited basis.
It may be of interest to mention the fact that the Hempstead
Negro School, during the school year 1937-1938, won the State
Trophy for Class "Bn Schools in the State Interscholastic League
held annually at Prairie View State College. First places were
won in Music, Speaking and Spelling. Second places were won in
Arithmetic and Jtinior Declaiming. This occasion was of cMef
interest to the students and faculty and shall ever stand out
as a memorable experience in the history of the school.

On the following page is given a summarized

report of im

provement activities financed and carried on by the students
and faculty of the Hempstead Negro School covering a four year
period, 1933-1937.-Table IV. (See writer's note on page 108.)
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TABLE IV:

YEAR

COST OF MAJOR IMPROVEMENT ACTIVITIES CARRIED
ON BY STUDENTS AND FACULTY IN THE HEMPSTEAD
NEGRO SCHOOL COVERING A FOUR YEAR PERIOD:
1933-1937.*!

IMPROVEMENT

ACTIVITY

1933-34

A. Agricultural Building and Equip
ment
—
B. Permanent Record System & Fiels

1934-35

C. Campus Imrpvement: Contouring, waterpipe, hydrants, fountains and
flagpole
D. Finance used in securing 500 books
for library and fitting same for op
;
eration
E. Installing science equipment and pur
chasing scientific apparatus

TOTAL COST
$ 586.81
36.00

196.83
178.51
35.00

1935-36

F, Landscaped campus: purchased shrub
bery, constructed fence and laid walks- 136.80
G. Purchased Athletic Equipment for Boys- 112.45

1936-37

H. Secured materials and constructed
Sanitary Toilet unit:-size 12'x22',
concrete base,9 commodes, one Urinal,
fittings, septic tank and drain system- 726.78
I? Secured and installed one electric in
cubator, 1250 egg capacity; and one
five deck battery brooder
195.00
TOTAL COST OF MAJOR ACTIVITIES FINANCED BY
FACULTY AND STUDENTS OVER A FOUR YEAR PERIOD 2204.38

*1 Only the MAJOR improvement activities that were financed
by the students, faculty and Parent Teachers' Association
are included in this table. There were many other acitivities
that were so conducted but were minor and are not listed.
There were also many other activities for improvement
that were carried on but were financed through the local
School Board, but these, likewise, wre not listed in this
table.

-108-

In concluding this chapter, the writer offers the
following NOTE:
"Since the preceding chapter is a record of activities
that were carried on by the writer of this study and since
these activites have been presented in the light of only
rhwie favorable sequences,the writer wishes to give
credit to the School Board of Hempstead independent School
District, the faculty and students of Sam Schwarz
Training School, the parents and citizens of the com
munity of Hempstead, and all Departments at Prairie
View State College for their loyal and spirited support
in the successful completion of them.
For the benefit of these groups the following observa
tion is offered: Only a summarized record has been in
cluded herein in order to facilitate the educational
value of this document, but for further details, the
records on file in the office of the principal of the
Hempstead Negro School are offered as evidence."

PART

EDUCATIONAL

II

ANALYSIS
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CHAPTER

VII

ORG-ANIZATION AND CONTROL IN THE HEMPSTEAD
NEGRO SCHOOL
1867-1935
Introductory Statement:
The office of the State Superintendent of Public Instruction
was in operation in Texas in 1861"^" and in 1866 a State Board
-2

of Education was established,

but these were soon swept

-3
away by the Civil War activities.
It was in 1870 that the
State Legislature of Texas made its first provisions for Ne
gro Education"f but since there were only two towns that had
-5
taken advantage of the state system of control (Brenham and
Denison), it is reasonable to assume that the effects of this
legislation reached only the Negroes who resided therein. Con
sequently, the writer accepts the statements as reliable, that
the Negro School in Hempstead remained under the control of the
Ereedmen's Bureau until 1875.

1. Ellwood P. Cubberly -"The History of Education" p 688
2. A.J.H. Pennybacker -"A History of Texas" p 343
3. A.J.H. Pennybacker - Loco. Cit.
4. Holland Thompson, W.R. Banks and Others "The Book of Knowledge"
Volume XXI, "The Book of Texas" (1929) p 333.
5. A. J. H. Pennybacker- Loco, Cit.
6. See Chapters I and III of this study.
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A. Organization and Control from 1867-1875:
On the basis of information cited in the previous paragraph and
given elsewhere in this study, the writer concludes that the
apparent tyep of control under which the Negro School in Hemp
stead operated during the period 1867-1875 is as illustrated in
Figure 27-A, following page. Quite a few older citizens of Hemp
stead have intimated that Reynolds, the first teacher,was often
seen talking with some soldiers"^, hence the writer concludes
that the Federal Anpy and Freedmen's Bureau took the responsibility
of superintending the duties of the Negro principal. The chart
illustrates that the principal was directly responsible to the
Freedmen*s Bureau through, or by the way of, the Union Leagues
and Federal Army. His main duties, as those of many early ele
mentary principals, were confined to teaching the upper grades,
solving disciplinary problems and doing clerical work in connection with his political associations and contacts. —2
This tupe of organization was very simple which was due to the
peculiar conditions under which early schools taught by Negroes
were compelled to operate. There were practically no technically
trained teachers and the matter of local opinion was entirely
dis-regarded by the controlling agencies. Their chief object
seems to have been to start some kind of educational machinery
1* See Appendices, Section "D", Madam "Y" of this study.
2. A.S. Barr and ff.H. Burtpn, "The Supervision of Instruction"
pp 28-29.
3. A.S. Barr and Y*T.H. Burton: Loco. Cit.
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PHILATHROPTC ORGANIZATIONS
1 Fi-eedmans Bureau
2 American Missionary Society

FEDERAL ORGANIZATIONS
i~ federal Army
2"I/nion Leagues

Piincipal oZJVegro Zr/joo/

Political Organizations

Zc/joof

Commmiit/ Oix/anicafjons

Teachers

Pupils

FIGURE 27-A: THE SYSTEM OF ORGANIZATION AND CONTROL
IN THE HEMPSTEAD NEGRO SCHOOL FROM
1867 TO 1875.
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for the training of Negroes in the basic three "Rs", reading,
writing and arithmetic. The principal was the chief governing
agency and in all matters, his was the last word, or in the
final analysis, he came to be regarded as a sort of dictator in
all matters concerning the school and its relations. He was
judged very largely, by his employers and community, on the
basis of his ability to efficiently participate in political af
fairs of community and state and it appears that he operated his
school on the same kind of political basis as he discovered in
such organizations.
Since Texas had been making use of the old Lancastrian or Moni
torial system of school organization and which was introduced in
to this state in 1829-1 and since this system was generated in the
original colonies that were settled by Stephen F. Austin in the
immediate vicinity that included Hempstead,— 2 thee writer con
cludes, in corroboration with information contained in the Inter•3
view Recordings,
that the principal of the Negro School at Hemp
stead became a sort of artist in the use of the old Monitorial plan
of organization and perhaps continued with such an organization
until long after the creation of a State Board for the examination
-4
and certification of teachers in 1893.

1.
2.
3.
4.

E.P. Cubberly—Op. Cit. p 663.
A.J.H. Pennybaeker: Op. Cit. p 342.
See Appendices, Section "D" (All Recordings")
The Texas Almanac and Industrial Guide—(1936) p 313.
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The official certification of teachers through county officials
had been legislated prior to the Civil War""^", and the principal
of the Hempstead Negro School is accredited with having been a
member of the County Board of Examiners

—2

, therefore it isireason-

able to assume that he expanded the old monitorial system of school
management to the point of training his outstanding monitors into
prospective teachers, some of which finally became employed as
sistants

under his administration.

Substantial evidence of this fact will be observed in the data
which reveals that the daughters of the first Negro principal
finally became his assistant teachers and during the year 1887,
another lady, Mrs. W.E.D. Freeman, —3who was only a high school
graduate, also became a member of the faculty. The latter, however,
was a graduate of the Brenham School, and was employed as an as
sistant teacher on the basis of having passed an examination that
had been given by a board of examiners of which her prospective
principal was a mem.be r.
The System of Organization and Control from 1890 to 1910:
The difficulties and constroversies experienced by the adminisrators of the Negro School during the period, 1890-1910, render
an analysis of the sitruation very difficult to work out. The
serious problem has been to discover just what individual or

1. Holland Thompson, W.B. Banks and Others:-Op.Cit. p 231
2. Appendices- Section "A", Biographical Sketch of Wm.Reynolds.
Also Chapter III in this study.
3.
Appendices-Section "A", Biographical Sketch of Mrs. W.E.D.
Freeman,
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groups of individuals constituted the chief source of authority
with respect to Negro Education. There are slight evidences that
the Superintendent occupied this position, yet the lines of con
sulting authority make this a very acute position for an execu
tive head. The diagram in Figure 27-B, following page, shows that
the principal was directly rdsponsible to either the local Beard
of Education or the Superintendent for the organization and con
trol of the school, a great deal of which he could delegate to
either his elementary or high school teachers? The lines of con
sulting authority in this case were drawn on the basis of what
is being presented elsewhere in this study: for example, the
principal is directly responsible to either the local School Board
or the superintendent and either of these two may delegate a re
sponsibility to him who in turn may find it necessart to delegate
a similar responsibility to his teachers. The teacher, after re
ceiving such a delegation, may at her option consult either the
superintendent, the local school board, pupil or parent concern
ing the matter.

A concrete example of such a case will be found

in the Appendices, Section "D", "General Statements Taken From
Miscellaneous Interviews" No. 8.
It is therefor concluded that the administrators, during this
period, were practicing this system of control without even being
aware of its use and this can perhaps be traced directly to their
training: yet, as will be seen later, their training had but
little, if any, serious effects upon their tenrue. It must be
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FIGURE 07-B: THE SYSTEM OF ORGANIZATION AND CONTROL IN
THE HEMPSTEAD BEGRO SCHOOL FROM 1890 TO
1910.
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observed also that there is a line of direct authority to both
the local School Board and the Superintendent. The school board
was usually composed of several members, either of which may
delegate a responsibility and such a responsibility had a good
possibility of being in opposition to what may have been dele
gated by the suprintendent. In this case the principal of Negro
School would have to be skilled in the use of tact and diplomacy
in the execution of control measured delegated by his superior
officers.
The Negro School was organized, during this period (1890-1910),
primarily on an elementary basis, yet with some tangible impli
cations of an introduction to a combination elementary-secondary
plan during the first half. In order that a three year high school
graduate could be turned out in 1901, as has been brought out in
Part I, Chapter IT, the high school work would have at least had
to be introduced three or four years in advance, thus it is con
cluded that by 1900, the Negro School was organized on the tra
ditional 8-3 plan, with a staff that included a principal and
from three to four employed assistants. Here, again, is an im
plication of the continued existence of the Lancastrian or Moni
torial organization shceme, for if high school subjects were in
troduced into the school under the conditions which it was operat
ing during this period,(See Chapters III and IV in Part I) ele
mentary teachers, in order to carry on such teaching, would have
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had to be relieved of some of their routine classes. The writer,
therefore, concludes that the monitors, who were students of
the more advanced classes were assigned perhaps two or three
elementary classes to teach in connection with their daily rou
tine of studies.

The System of Organization and Control From 1910 to 1920:
In view of the many incidents that occurred during this period,
1910-1980, that directly affected Negro Education in Texas, it
is thought that in order to illustrate what was the actual sys
tem of organization and control would perhaps require several
diagrams, .Among the activities that are referred to here, the
following list stands out: First; The activities of such Philan
thropic organizations as the John F. Slater Fund in 1911, the
Julius Rosenwala Fund of 1917 and the Smith Hughes Fund of 1917,
Second: The creation of the office of State Supervisor of Negro
Education in 1916. Third: The results of the World War and In
fluenza Epidemic of 1918. Fourth: The passage of the Compulsory
School Law in 1918. And Fifth: The passage of the Free Text Book
Law in 1920.
Although it is quite evident that these activities and occurrences
very often broke the line of direct control between the superin
tendent and principal, it is thought that the principal was, for
the most part, the chief governing executive of all matters in the
organization set-up and with him, like those of similar cases,
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authority to another.

This may be attributed to the fact that

each organization that contributed to the welfare and financial
operation of the school chose to delegate some form of responsi
bility; first the Slater Fund, then the Rosenwald Fund, followed
by the State Supervisor of Negro Education, then back to the local
superintendent and finally to a periodic close of school because
of the Influenza Epidemic up to and including the conscriptive
call to war with a command for all public institutions to expand
in the field of patriotic training. In view of these facts the
writer concludes that the organization of the Hempstead Negro
School perhaps remained on a standstill with a number of varied
lines of indirect control until after the passage of the Smith
Hughes Bill of 1917, and since the Negro School did not take ad
vantage of this movement until 1921, it may be said that it was
after this date when centralization took place.
Although there was a local superintendent and a local Board of
Education during this period, they were frequently thrown out
of line of direct control becuase of the many and varied sources
of financial support all of which delegated varied and saundry
responsibilities. The obligations of the Negro principal as to
the welfare of Negro Education were frequently on the level with
those of the level with those of the superintendent, rather than
subjected to him, and this is perhaps one significant reason for
growth and expansion of school organization becoming finally handi-
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capped to the point of what the writer choses to call "a ten
year transitorial movement". It must be observed, however, that
this transitional movement in organization and control eventually
paved the way for a more centralized control that was soon to
follow. The fact that the philanthropic organizations were taking
steps to foster improvement in instruction and training for Negroes,
soon caused the local authorities to see the direct necessity of
taking steps toward a more desirable organization and control sys
tem. This perhaps was also enhanced through the sudden increase in
financial income immediately after the World War and the effects
of the Compulsory School Attendance and Free Text Book Laws.
The System of Organization and Control From 1921-to-1955;
Since the school year 1921-22, when vocational subjects were of
ficially introduced as a part of the curriculum, the Hempstead
Negro School has generally followed a sort of Dualistic Type of
organization"^ having as its centralized control agency, the
State Department of Education.. The diagram in Figure 28, following
page, shows that the principal is both the teacher of vocational
agriculture and administrator but is directly responsible to the
local Superintendent for the administrative organization of the
school, while on the other hand, he is directly responsible to both
the supervisor of vocational education and to a teacher training
supervisor.

-2

Here, again, is the slight implication of

a

sort

1. National Education Association, "Department of Superintendence"
Eighth Tear-Book—(Feb. 1930) pp 52 -58.
2. Vocational Departments in the Hempstead Negro School have
been used as teacher-training centers for students from
Prairie View College in the fields of Home Economics and
Agriculture; Beginning date, 1921.
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dualistic control set-up, but with an organization set-up that
was very conducive to activity.
The sfchool, during this period, converted the 8-3 plan into the
8-4 plan after the first six years. Philanthropic organizations,
in this plan, had the possibility of being called on for assis
tance by either the principal or superintendent through consul
tation with the State Supervisor of Negro Education. This super
visor was in turn responsible to the State Superintendent of Pub
lic Instruction,, The

principal -through this consultation may

receive or give information concerning a responsibility but the
direct line of control is from supervisor tp teacher. The prin
cipal may also consult the State Director of Negro Education and
it must also be observed here that there are two

chief divisions

of Directors and Supervisors; one for the literary work and one
for the vocational work. This dualistic type of organization fixes
the line of direct authority to be administered from three dif
ferent sources: (1) The principal, who in turn is directly respon
sible to the local superintendent: (2) The supervisors of vocationN

al education who are in turn directly responsible to the State
Director of Vocational Education: and (3) The Supervisor of Negro
Education who in turn is responsible to the State Director of
Negro Education.
The writer offers the following criticisms on the present sys
tem of organization and control as outlined in Figure 28;
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First: In many cases the principal will be unaware that super
vision is going on in the school and may never know except that
such be explained in a resulting consultation.
Second: There is a general lack of constant supervision for the
purpose of improvement in instruction, and this, for an achieve
ment of satisfactory results, will depend largely upon the initia
tive of the teachers or the amount of stimulation that may be
given them by the principal.

Third: There are entirely too many duties on the principal. To
expect that he cassy on the dual position as teacher of Vocation
al Agriculture and school administrator under such a dualistic
system of organization will at least merit some from of ineffic
iency. While it is highly possible as well as desirable that he
teach some subjects in such an organization, it is thought that
such subjects should be confined to that group involving much
less laboratory activity.
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VIII

THE SCHOOL PLANT AND ITS RELATION TO THE
SYSTEM OF ORGANIZATION AND CONTROL IN THE
HEMPSTEAD NEGRO SCHOOL - 1867 To 1958.
There have been exactly three different school plants in the en
tire history of the Hempstead Negro School.
A. The School Plant From 1867 To 1904:
The first of these plants consisted primarily of one long con
ventional school building partitioned into two teaching rooms, to
which was added a second similar building after the frist ten or
more years. A picture of this plant will foundon Plate I, Figure
3, of this study. As has been previously mentioned, this original
school plant was located in a section of the town that was very
undesirable for effective educational practice so when conditions
warranted a change the location was also changed.(See Figure 9,
Chapter IV.) The controversey that ensued concerning this loca
tion ranks as one the most significant epoch making steps in the
early history of Negro Education in Hempstead. (See Detailed
Description of this incident in Chapter IV.)
\

The significant fact about the change in this location will
be found in the activities of the early pioneer who took the lead
in securing it. It may be said here that these activities are
explained in this study for the purpose of stimulating future
interest and action on the part of those persons that are di
rectly concerned about Negro Education.

-125How The Location of 1904 Affected School Organization:
The present location of the Hempstead Negro School is so conspicu
ous that even the most disinterested traveller would almost take
note to what the educational-externa revealed upon passing. The
State High-way, at the time of the removal of the school to the
new location, was unpaved but has practically been in the same
place: thus the Hempstead Negro School has been in the eyes of
the public for tore than a quarter-century. This has likewise
had its direct affects upon the educational interna.
The School Plant In 1904:
The one block of land on which the school was located in 1904
still makes up one half of the present site, and the building
that was constructed was built after the old colonial school
fashion. It was apparently designed to attract the attention of
the constant stream of "passers-by" that made use of one of the
oldest highways in the state.
The location of this plant was perhaps considered most advantageous
to the early Negro citizens of Hempstead and is yet regarded as
a most desirable and beautiful spot for a shool; but in the light
of a constructive analysis of the situation as to the education
al value of such, the writer chooses to give both advantages and
disadvantages, yet with all due respects and congratulations to
the martyrs who fought for the spot.
These advantages and disadvantages follow:
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Advantages:
1«

This is a most convenient location for almost every student,

citizen or patron living Y/ithin walking distance. It is also
very convenient for those who would, because of distance, have
to ride to school.
2.

The conspicuous apprehension is so pronounced that it places

the entire controlling agencies under a fire of constructive criti
cism from almost every one of the many many technically trained
educators, supervisors, administrators, teachers and laymen that
frequently pass that way. This, of course, has kept almost every
administrator and his forces somewhat alert as to the external
appearance of the school plant.
3. The nearness to the main thoroughfare renders it very con
venient for travellers to stop in and see thus the flow of visi
tors is very greatly enhanced which has also kept both students
and faculty very alert as to preparation, appearance and activi
ty.
4. The nearness to such a thoroughfare greatly reduces the usual
expense connected with the addition of those modern conveniences
with which any good school plant should be equipped; such as
lights, gas, water, telephone etc.
5.

The location of the school at this ppint greatly facilitates

the general attractiveness of community approach and because of
this fact the school had,for thiry years, had the possibility
of becoming a device through which demonstrational teaching
might be given on community improvement. In this case the school
could easily become a model in appearance for the community.
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Dlsadvantages:
1.

The most apparent disadvantage in the location of the school

in such a spot is the danger to which younger children are sub
jected in crossing the main highway. Over a period of thirty
years, some ten or more children have received injuries from
passing vehicles, some few of which have become physically im
paired for life.
2.

The constant stream of travelling vehicles to which the school

in this location is subjected will greatly thwart the atmosphere
of study and group activity. Adolescents in the upper intermedi
ate grades and high school are easily attracted from their main
activity to the varied appearaces of travelling vehicles and the
noises made by them. (The rearrangement and construction of the
third school plant has somewhat reduced this hazzard in recent
years.)
3.

Such a location is far too convenient for the all too many

uncautious salesmen of varied and saundry products. These sales
men find it easy, in many instances, to conserve their travelling
time by interrupting the operation of school organization at any
time of the day to introduce their wares. One administrator, says
that such was the most apparent nuisahce that he had ever ex
perienced—to have a salesmen interrupt practically every class
in the organization for the introduction of such sundry articles
as costume jewiblry, vanities, soaps, perfumes and novelties.
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The last disadvantage has also had some advantageous implications,
however, for very often administrators have found the school in
dire need of some promotional or instructional device, the travel
ling salesman for which greatly enhanced the conservation of time
and cost. This, of course, is brought about by the general in
sufficient appropriations for dire necessities and has caused every
administrator to refrain from posting any notices to the salesmen
to "keep out"; so thus the hazzard has always existed.

The advantages here apparently outweigh the disadvantages, hence
the writer concludes, along with many others, that the new location
of 1904 was a decided step forward for Negro Education in the com
munity of Hempstead.
The School Plant From 1928-to-1955;
The Plan and Layout of The Campus and School Plant in Figure
29-A, (following page) illustrates the exact condition of the
school plant in 1933. It must be observed that this layout,
somewhat varies from the layout of the school plant in 1929.
(Compare with Figure 11 on Plate II.) The main building re
mained the same but the other buildings changed. The main build
ing is strictly of the Rosenwald type and was the result of
activites that followed the burning of the old school building
in 1927.(See Chapter IV" for Complete Details.)
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-130In this Plan and Layout the writer offers a critical analysis
of school mechanics on the basis of the general needs of Negro
Education in Hempstead during the regime of construction in 1927.
In the first analysis, it must be observed that the main building
is located in the center of what is two blocks of land, and when
compared with the nearness of this property to a main thoroughfar§, it is thought t&at the location of the main building for
the conservation of play-ground, physical education and labora
tory areas would have greatly facilitated the improvement of Ne
gro Education; but in this matter, the Negro administrator had
had no apparent control,

consequently

the analysis which follow

be confined more directly to "making efficient use of what actual
ly exists". (To be more specific, the writer has concluded, that
the main building could have had a more advantageous location—
perhaps nearer the south end, north end or corner in order to
conserve area for the three specific purpose mentioned above*
but since this matter is not under the control of the Negro Ad
ministrator, the analysis, in this study, shall be confined to
the use of what has been given and in the light of the fact that
this particular location of the building can not be changed.)

1. John C. Almack and James F. Bursch—"The Administration of
Consolidated and Village Schools" p 108.
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Descriptjon of School Plant as Illustrated In Figure 29-A:
The Main Building:
The main building is of red brick, has four large class-rooms
size 20* x 30f; two small class-rooms size 18' x 20*; a convertable stage (may be used for a class-room) size 20* x 30';
two office size rooms size 18* x 20' and an auditorium size
40* x 70*. Each large class-room and the stage has an adjacent
cloak or storage room. These rooms are large enough to be used
far both books and storage. The interior walls are 12 feet high
in the office size rooms adn on the stafe, while in the large and
small class-rooms and auditorium they are 15 feet high. They are
made of stucco-plaster applied to cotton-wood slays and the en
tire ceiling is made of art-engraved metal. The auditorium is
equipped with hard-wood opera chairs with a seating capacity of
496. Its capacity may be increased by converting the small class
rooms into auditorium space.
Use of Main Building; (1933)
The two large class-rooms on the south were used for Home Eco
nomies and "Vocational Agriculture instruction in the high school;
the two small class-rooms were used for high school literary sub
jects; namely, Mathanatics, English, History and Science.(non
laboratoiy). The rest of the class-room space was used for ele
mentary work. The principalis office was located in the office
size room to the right of the main entrance and the auditorium
was used as a study hall for the high school and as a general
assembly for chapel exercises.
The Coal House:
The coal house was of the same structure as that of the main build
ing and was used fear the storage of coal, stoves, stove pipe and
general heating supplies and utensils as ash buckets, shovels etc.
The size was 14' x 25* and it was located to the east of the main
building.
The Old Shop House:
This building, size 30* x 40*, was not in use as indicated in
Figure 29-A. It was an old delapidated building that had been
moved on the campus for the purpose of becoming an Agricultural
Building, but was too exposed for such a purpose. There were no
windows, and doors and practically no floor. At the time of this
plan the roof had fallen in, therefore the building was of no
practical use in its condition.
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Description of School Plant; (Continued)
THE TOILETS:
There were three toilets, as indicated in Figure 29-A. The
teachers* toilet, (men and women combined) was of surface
type and located east of the main building and coal house.
The girls* toilet was of pit-type, size 6* x 14* and located
in the extreme north end, exactly 67* from the north-east corner
of the school property line. The boys* toilet was located in the
north-west corner, size 6* x 12*, and of pit-type with concrete
base, risers and curbing. All, materials in girls toilet were of
pine-lumber.
The Water System and Drinking Fountain:
The water line eonsisted of approximately 225 feet of pipe which
terminated in the Home Economics class-room and was intersected
by a small fountain that consisted of two hydrant fauctets turned
upward over a zinc trough size 18" x 36" with a drain pipe 10*
long.
The Gas and Heating System:
The gas line originated on the west side of the campus and
terminated on the end of the Home Economics class-room. There
was an extension intersection into the principal's office. The
remaining portion of the main plant was heated by means of coal.
The Significant Relation of Housing and Campus Lay-Out To
Administrative Control:
A careful study of the campus layout Plan in Figure 29-A in com
parison with the description and uses listed in the preceding para
graphs reveals facts that lead to a critical constructive analysis
from the standpoint of school organization and control.
In the initial outset, the main building is

very efficiently

planned for perhaps a very couplete and thorough elementary
school set-up, with no apparent provision for efficient high school
teaching. Every class-room is designed primarily to become a home*
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room for elementary grades, with an additional two email class
rooms to facilitate some departmentalization in the upper inter
mediate grades.It is concluded that for even junior high
school introduction, certain defhite additions would have to he
made."2 A further observation reveals that the auditorium has
been equipped with opera-chairs, much too formal for even an
elementary study hall. With such space, however, it is thought
that with some modification, a very satisfactory study hall could
be developed.
In a second observation the campus lay-out reveals some very out
standing hazardous conditions from the standpoint of health and
sanitation. The standing water during the rain season, on both
front and rear sections, present to even the casual observer a
most dangerous menace to the health of both children and teachers.
The drinking fountain is entirely inadequate and undesirable in lo
cation for even the needs of a well planned elementary school.
The school toilets are both undesirably located and too exposed to
standing water during the rain season, both of which will tend to
increase the hazards of sanitation and health to a point of almost
beyond control.
Generally speaking, the entire plant, both campus layout and main
building are practically unfitted to the objectives in an orga
nization composed of a combined elementary-high school set-up.
The writer questions, seriously, the previous planning of this
1. John C. Almack and James F. Bursch-Op.Cit. pp 99-119.
, Also:- R.E. Kmerson Langfitt, Frank W. Cyr and N.W. Newsome:"The Small High School At Work" pp 561-578.
2. Alamck and Bursch:- Loco. Cit.
3. Emery N. Ferris "Secondary Education In Country and Village"
pp 172-179.

-134plant on the basis of a detailed analuzation of school and com
munity needs. There are, however, for an exclusive elementary
program certain favorable implications.
In spite of this plant and. lay-out, the school organization is
set up on an 8-4 plan of education, with an attempt to introduce
two vocations of purely laboratory nature. To this plan, during
this period (1928-1934), the officials in the lines of direct
authority (as revealed in Figure 27 of this study) delegated some
most challenging responsibilities. The dualistic control agencies
delegated their responsibilities through two compelling sources:
First, directly to the teachers, and second, to the principal via.
the local Board of Education and superintendent. It was to these
responsibilities that the administration was compelled to direct
attention in 1933.
With some few of these responsibilities, the principal was auto
matically a delegated authority with power to shift the responsi
bility to teachers and students, yet from the standpoint of his being
both teacher of vocational agriculture and principal, there were
a great number of the responsibilities that were direct obliga
tions: For example, some of the responsibilities delegated from the
direct lines of authority and for which the administrator as teacher
of a vocational subject was responsible were:(l) the planning, con
struction and management of a vocational department for boys:
(2) the elimination of certain external health hazzards: (3) the
planning and execution of an educational-etterna conducive to
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community improvement. There were many others of a similar nature.

The results of activities in an organization finally perfected
by the administration in 193?,for the purposes of executing the
delegated responsibilities referred to in the above paragraphs,
are mechanically illustrated in Figure 29-B, following page. It
must be mentioned here that this plan was originally made for the
specific purpose of "making hse of what actually existed" in con
nection with,what survey studies revealed to be,the actual needs
of the community and school.
The Lay-out Plan in Figure 29-B shows the following:
First, the elimination of standing water on the front part of
the campus:
Second, a more extensive water system which included drinking
fountains for both boys and girls:
Third,

the location of an Agricultural Building in an area where

shop and laboratory activity will not interefere with general
school activities:
Fourth, a sanitary toilet unit with an expanded sewerage disposal
system:
Fifth, a building for Home Economics located in an area to facili
tate convenience and economy in the carry-on of such a vocation:
Sixth, a campus lay-out with walks, shrubbery, lawn, fence, water,
hydrants and flag-pole to facilitate the type of modelled appearance
that will be conducive to community improvement.
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The Affects of The Reorganized School Plant on Organization and
Control:
The exfcent to which the campus-layout and school plant described
in the above paragraphs,and that are illustrated in Figure 29-B,
have influecned the organization in the Hempstead Negro School
may he drawn from the following:
As has been previously pointed out, the main building made no
original provisions for an 8-4 plan of education. The removal of
the vocational class-rooms from this main plant immediately opened
avenues of approach for the seeking of funds for such purposes.
As a result a room was equipped for the teaching of laboratory
sciences in the high sfihool, and one small room was converted
into a library reference stack. The congested condition in the ele
mentary division was partially relieved which made allowance for
the introduction of school music to all grades. These new intro
ductions into the 8-4 plan of organization have finally resulted
in its affiliation withe the State Department of Education. Need
less to say that the curriculum has become flexible enough to make
allowance for both college enrance and community living.
The writer concludes that the school plant has been one of the
main cores in the organization and control of the Hempstead Negro
School and through its management and operation, future administ rators will find approach to many problems and needs of the society
and community that is supporting and maintaining it.
NOTE: Data on Finances involved in the execution of Plant Improve
ment Activities will be found in Chapter YII, Table III.

-138CHAPTER IX
THE TENURE, TRAINING AND SALARIES OF THE
ADMINISTRATORS OF THE HEMPSTEAD NEGRO
SCHOOL.

Tenure and Faculty Fluctuations;
From a teacher tenure point of view in the State of Texas, the
Hempstead Negro School does not favorably compare. There are
three other similar locations in the southwestern area of the
state whose fluctuations are known to be the same in some in
stances, but in the immediate vicinity (100 mile radius) the
shcools that were organized about the same time have had an
average of six to seven principals to Hempstead's thirteen. The
faculties have likewise remained somewhat more stable than that
of Hempstead. In all cases there can be found two or more teachers
whose tenure ranges from twenty five years to thirty years, while
in Hempstead

there have been only four teachers to remain over

a period of ten years.
If compared with the teacher tenure in the rural areas of the
Southern States, Hempstead is no exception. There seems a general
tendency for faculties to fluctuate and a wide range of short ten
ures for the principals."^ This condition seemB to especially pre
vail in those communities where the Negro population exceeds that
of the whites.

_c

1. "School and Society" January 30, 1932, p 148.
2. The Negro population of Waller County exceeds that of the
white, but for Hempstead the white slightly exceeds that
of the Negro for more recent years.

-139Aecording to statistics compiled by the investigating committee
of the Federal Office of Education, Washington, D.C., of every
five teachers employed in sparsely settled areas, it is necessary
to select two new ones annually. The demand for new teachers
seems to be specifically associated with the social factor "size
of population". The greater cause of the teacher turn-over in the
rural high school arises from the fact that the predecessor of
the new teacher goes elsewhere to teach.
It will be observed in Table Y, following page, that the first
principal was the only one to remain over a period of twenty
years. The other tenure periods vary in length from nine, seven,
and to as low as one half year. A further study of facts revealed
in this study will show that only four other teachers remained
over a period of ten years. They were all women teachers with
tenures ranging from IE to 18 years. It is to be observed further,
in Table V, that there were twelve different persons to serve
as principals throughlut the history of the school, one of which
served at two different times thereby making a total of thirteen
principals. The average tenure for the principals of the Hempstead
Negro School is six years.
The Reasons For Short Tenure In The Hempstead Negro School:
The reasons for the short tenure of principals in the Hempstead
Negro School may indirectly be attributed to what has been pre
viously mentioned; namely, the size of the population or more
specifically the composition of the population.(See Tables I and
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-141III, Chapter I,) It has been said that faculty fluctuations are
more pronounced in towns of small populations. The instability
of tenure in towns of relatively small populations may be attribu
ted to the fact that the scholasitic population is proportionately
small thereby making the income too small to pay the well trained
teacher. On the other hand the teacher that has to be accepted is
usually resorting to job as a stepping stone to something of a
higher wage scale. (From report on salaries of Rural Teacher made
by The State Department of Education in Texas.) It is therefore
concluded that low salaries have been one of the main factors in
the causes of short tenure of the principals of the Hempstead Ne
gro School.
Some other causes of short tenure of principals in the Hempstead
Negro School may be traced to the expressions coming from the
citizens that were interviewed concerning the former principals
of the school. (See Appendices, Section "D", General Statements
From Miscellaneous Interviews Concerning The Principals of The
Hempstead Negro School.) Although the donditions revealed in
these statements are not directly responsible

for short tenures,

they have certain implications that lead to such conclusions, for
the relations of character and morals, will in all measure
greatly influence the tenure of any teacher in a local community.
Short tenures, in some instances, may be traced directly to the
system of organization and control in the school during the prin-
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cipal's administration. As revealed in Chapter VII, these types
of organization and control have varied in almost every decade
and at times when perhaps the individuals trained to fit into
such were very very scarce.
The Training of Hie Administrators of The Hempstead Negro School:
The principals of the Hempstead Negro School have had an average
of 3.2 years of college training. Out of a total of thirteen prin
cipals one had less than two years college training, four were
Normal Graduates and nine were the holders of academic degrees.
This is also true if the principals that preceded the high school
organization are excluded from the calculations on average train
ing.

A more thorough analysis of Table V will reveal that ten of the
principals received their training from Prairie View State Col
lege. This is due to the fact that this institution is located
within just six miles of the Hempstead Negro School.
Prom a comparative point of view, Hempstead has not exceeded the
average southern community of its size with respect to the train
ing of its principals. A report from the National Education
Association, 1929, reveals that the average training for the prin
cipals of schools in rural towns, with populations of less than
2500, was approximately three years of college. The training of
the principals of the Hempstead Negro School varies from this
average only by a slight margin, as the above figures indicate.

143Very little can be determined concerning the tupe of training of
the principals included in this study. It is a fact, however, that
those serving as principals since 1921 hafre been trained for
both administration and teaching of vocational agriculture for most
of them served in both capacities. Prior to that date, the princi
pal was a part-time teacher of secondary subjects. Since the ad
dition of the fourth year of high school work, each principal has
been the holder of an academic degree which, of course, being a
recent State Law for four year high schools that are to remain on
the accredited list, will require principals with a higher degree
of training that the average revealed in this study.
The Relationship of Training To Tenure:
The relationship of training to tenure is comparatively illustra
ted in Figure 30, following page. (The first principal has not
been included in this chart because of the extreme Variation in
both his tenure and training.) For the first three included in
the illustration, the tenure is on a level with the number of years
of college training while both the training and tenure take a de
cided rise with the fourth principal. With the fifth principal
whose training was three years of college, the tenure was decreased
to two years and for the next three principals whose training was
on the two year college level, the tenure suddenly increased to
nine years, then decreased to seven and one half years and two
and one half years respectively. After the ninth principal the
tenure has been decidedly low in number of years than the number
of years college training.(Thirteenth principal not included.)
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The writer concludes that training has had but little influence
on the tenure of the principals in the Hempstead Negro School,
yet this does not imply that training did not affect the tupe or
king of service rendered through administrative duties. It has
been already indicated in Chapter VII that the principal^ train
ing was slightly reflected in the tactful manner with which he
fitted into the system of organization and control and from this
angle only, does the training seem to partially influence the
tenure.
The writer reaches another conclusion that very often the number
of years spent in college is not indicative of administrative or
executive ability. This, of course, lends itself very favorably
to further study and analysis.
The Status of Salaries of Administrators and Teachers In The
Hempstead Negro School; 1890 To 1936.
Table No. VI-A, following pages, is a presentation of Salary Study
showing the length of term, number of grades taught, the average
monthly salary, the state per-capita apportionments and with this
deducted from the aggregate annual salaries to determine the amount
of appropriations from other sources. This table is a direct tabu
lation of facts obtained through a tabled questionnaire and was
secured through personal contact and correspondence with ex-principals, teachers and the State Department of Education. The Table
is presented in two parts: "A" (two pages) and "B".
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Table 7I-A gives the data on salaries for five year intervals
from 1890-91 through 1935-36 with an inclusion of the following
extra school years: 1892-92, 1920-21, 1927-28, 1932-33, 1933-34,
and 1934-35. The reasons for including these years are as fol
lows: First, they are taken from those periods of administration
of principals with a tenure of less than five years and are pre
sented to show the status of salary condition s under their ad
ministration. Second, the desired picture of what actually happended under each principal would not have otherwise occurred in
this study, especially with reference to salaries#
The tabulations have been made for all decades from 1890. Prior
to this time the information has not been assembled in tabular
form because all facts could not be verified. It will be remem
bered, however, that the salary of the first principal for the
first few years of his work was $110.00 per month, as pointed out
in the first part of this study.(See Chapter H.) According to
information in the first part of this study, the first principal
was paid at the rate of six to seven months eacg year with the
same salary until the withdrawal of the Federal Support rendered
through the Freedmen's Bureau. About 1870, his daughter was em
ployed as his first assistant at a salary of $75,00 per month;
but these salaries did not continue for but about a year or two,
according to information contained in interviews. The first marked
decrease in teacher's salaries seems to have started with the

149addition of two teachers to the faculty and the making of cer
tain defnite improvements to the school plant. The first re
ductions in salary caused the principal to receive a monthly
salary of $100.00 per month and his assistants a salary of
$75.00 per month for a period of six months per year. The fol
lowing year, when other improvements were made, the principal's
salary was again reduced to $75.00 per month and for his assis
tants $65.00 per month. The principal's salary in this instance
was reduced exceptionally much because of the fact that two of
his assitant teachers were members of his direct family, one
being his daughter and the other being his step-daughter. By 1880
the principa was receiving a salary of $65.00 per month and his
assistants were receiving a salary of $50.00 per month, but the
school term had been increased from six months to eight months.
The salaries were again reduced in 1884 to $55.00 per month for
the principal and $55.00 for the assistants. Again in 1888, when
another teacher was added, the salaries were reduced to $50.00
and $30.00 per month respectively for the principal and his
assistants.
It will be observed from the Tabftlationson Salaries that there
are two sections; Table VI-A and Table VI-B, respectively, the
reasons for which are as follows: first, the variations of
assistants salaries for the last two pears, 1934-35, 1935-36,
are much too wide to present them under one heading; and
second, the consolidation program of 1934 casued a complete

-ISOreorganization of school work which would render it impossinle
to present the facts concerning salaries under the same head
ings as those presented in the previous Table VI-A.
It will be observed in Table VI-A that the salary of the principal
took a general rise from 1914 through 1920-21, a period during
the World War, in which all pther financial increases seemed to
have been prevalent. The reason for the increase in 1921, however,
is that the introduction of Vocational Agriculture caused the ptineipal, who was also the teacher of this subject, to be placed og
a Smith Hughes basis of employment, thus being paid for twelve
months and with a certain portion of his salary coming from the
Smith Hughes Fund. The highest salary ever paid to the principal
of the Hempstead Negro School was that of 1929-1930, and which
amounted to $122*25 per month for twelve months or an annual sal
ary of |1600*00. This condition prevailed for two consecutive
years but took a sudden drop with the approach of the economic
depression in the fall of 1931.
In Table VI-B, it will be observed that the salaries of assis
tant teachers took their first decided rise in the history of
the school as a High School. The highest amount ever paid to the
assistant teachers,since the introduction of high school work into
the school, was paid during the recent school year of 1935-1936.
The apparent reason for this is that the school had recently been
placed on an accredited basis with the State Department of Educa
tion which demanded that at least a
order to maintain this status.

mum salary be paid in

-151Figure 31, following page, represents graphically a comparative
analysis of the average salaries received by administrators and
teachers in the Hempstead Negro School,-1899 to 1935. The chart
has been worked out on the same periodic basis as that included
in Tables 7I-A and VI-B, and indicates clearly the simultaneous
rise and fall of both principals' and teachers' salaries. It
must be noted that the highest salary for the principal was
for the priod 1929, and the highest salary for the assistant tea
chers was for the period behinning in 1934. The reasons here are
the same as cited in the preceding paragraph.
Not very much can be said concerning salaries from a comparative
point of view for it seems difficult to obtain information from
other localities. A complete study on salaries has been made by
the National Education Association for the Southern States and
may be obtained for five dollars. This of course, was not avail
able to the writer, consequently no comparisons are authoritatively
quoted. It is generally believed, however, that the average sala
ry of the teacher in the un-accredited Negro High School is de
cidedly low, therefore, it is safe to say that Hempstead has com
pared favorably with the average in this respect.
Sources of Revenue Used For Teachers' Salaries;
As has been previously mentioned in this study, the sources of
some of the funds for the operation and maintenance of the Hemp
stead Negro School have been from certain Philanthropic organiza
tions. Records indicate that some of these organizations started

•152-

FIGURE 31: AVERAGE MONTHLY SALARIES RECEIVED BY
ADMINISTRATORS AND TEACHERS IN THE
HEMPSTEAD NEGRO SCHOOL FROM 1899 TO
1935
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th eir financial assistance as early as 1911.(See Chapter VII.)
Perhaps the surest way of arriving at a defnite conclusion as to
what probable percentage of the salaries for teachers came from
Philanthropic revenue would be to calculate the amount of reve
nue allotted for Negro Education on the basis of comparing the
scholastic census with the per-capita apportionment: and then
substracting this from the amount paid to teh teachers. The re
mainder in this instance would probably not be entirely from any
one source but from a number of sources that may be grouped under
one of the following heads: (1) Philanthropic organizations

and

(2) Local School taxes. In view, however, of the fact that the
revenue from local taxes is usually consumed for local mainte
nance, it is thought that a great majority of this remainder would
have to come from revenue secured from the philanthropic organi
zations and funds. The sources of revenue contained in the salary
dollar of teachers and administrates in the Hempstead Negro School
are graphically illustrated in Figure 32-A, following page, and
Figure 32-B (same page). It is thought that if it was possible to
secure data on all years, there would be a great number of years
similar to the one in Figure 32-B.
The enitre group of illustrations in Figures 32-A and 32-B, show
j»hat the greatest majority of the evenue obtained from per-capita
apportionments made by the State Department of Education has been
used for the salaries of teachers and administrators; in fact, all
of such revenue was used far salaries for the years shown in Figure
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FIGURE 32-A: SOURCES OF REVENUE FOR THE SALARY DOLLAR
FOR TEACHERS AND ADMINISTRATORS SALARIES
IN THE HEMPSTEAD NEGRO SCHOOL.

of all
Salaries in the
Negro School.
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FIGURE 32-B: HOW THE PER-CAPITA APPORTIONMENT DOLLAR
FOR NEGROES WAS SPENT IN 1919 AND 1920.
* What happened to this slice of the apportionment pie
is still a question. There is no available evidence
to reliably show just how it was spent, yet it is
true that it was not spent for Negro Salaries.
WHERE DID IT GO?
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32-A; but in 1919, a good slice of the apportionment pie was
otherwise distributed, as indicated in Figure 32-B. It is still
a great question in the mind of the writer as to just what hap
pened to 36,4# of the apportionment revenue during this year.
It can be said, however, that this year marked the close of a
decade in which there had apparently existed no one defnite sys
tem of organization and control, (See Chapter 711.) There is a
serious wonder as to whether this condition had any direct in
fluence upon the expenditure of school revenue.
Here, again, is an implication of a condition that lends itself
to further analytical study, provided that certain other specific
data on salaries and revenue could be obtained, such as the ex
act reimbursements contributed by philanthropic organizations
plus all local school taxes.
There are four years represented in Figure 32-A and when the per
centages given for these years are added and divided by four, the
result is that an average of 82,7# of the revenue used for teach
ers salaries was obtained from the State Per-Capita Apportionments:
further more; if the 63,6# of the apportionment revenue that made
up the teachers salaries in 1919-20 was thrown in for good measure,
the result would show that 91,3# OF 1HE KkvENui!; USED FOR THE
SALARIES OF TEACHERS AND ADMINISTRATORS WAS SECURED FROM THE
STATE PER-CAPITA APPORTIONMENTS.

-156-

Whether these figures represent a cross-section of the source of
revenue used to pay teachers or not, they formulate substantial
evidence for the following conclusion: that the revenue used to
pay teachers has very largely been secured from the per-capita
apportionments allotted by the State Department of Education;
and since the vast majority of the funds used for substantial
school improvements have, in the main, been produced by the

NE-

groes in Hempstead; there is a serious unanswered question as to
what happened to the funds allocated for Negro Education by such
organizations as the Slater Fund, The Rosenwald Fund, The Smith
Hughes Fund and The Rural Aid Fund,
In other words, the State Department of Education has paid 91,7#
of the salaries of the teachers and administrators in the Hempstead
Negro School; the local organization of teachers, students and
patrons have financed the maintenance of the school; DID mb;
SLIGHT MARGIN OF 8,3# Off THE REVENUE USED TO PAY TEACHERS CONSUME
ALL THE REVENUE SECURED FROM LOCAL SCHOOL TAXES AND THE ABOVE
NAMED PHILANTHROPIC ORGANISATIONS?

If so, these two sources

have limited their efforts to a point far below what would be con
sidered even a fair contribution to the welfare of Negro Education
in Hempstead,
WRITER'S NOTE: This question also lends itself to a comparative
analytical study with respect to conditions in
other similar areas in Texas, but to secure the
data for such a study is perhaps too difficult
to warrant such, except that it eould be sup
ported by a substantial capital outlay.

157Salaries Compared With Duties, Teacher Load and. Enrollment;
Since the supervision of instruction is one of the duties of the
school principal, it is well to consider the amount and type of
such work that these principals hadto carry on for the salaries
they received. The information in Table 711, following page,
shows the classification of teachers according to sex and accord
ing to subjects taught and the amount of training they had re
ceived.
The data in this table reveals that prior to 1935-36 there were
never over two men on the faculty, and from 1927 through 1934
there was only one man on the faculty which was the principal.
During this same period there were six women teachers. The tre
mendous increase in demand for high school athletics for boys
during this period rendered the principal's administrative du
ties, with respect to supervision, a rathere severe and acutee
problem since the supervision of athletics for boys is usually
a man teachers' job. There was also the very prevalent necessity
for the principal to be away from the school plant since he was
usually the teacher of vocational agriculture, and usually the
matter of leaving another lady-teacher in charge as acting ad
ministrator during such absence, more or less, created a sort
of feeling of jealousy among some of the other lady teachers:
thus the one man faculty in even the small school renders the
duty of delegating authority a second very acute problem. The
feelings of jealousy that were common among lady teachers some
times resulted in almost a total disregard for professional ethics
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-159and respect among the teachers themselves, and especially so
during the absence of the principal. There have been striking
implications of the elimination of a great many of such problems
as mentioned above through the addition of men teachers to the
faculty.
It is therefore concluded that the duties of the principals of
the Hempstead Negro School have been as follows:
1. General school administrators and supervisor, for both high
school and elementary school.
2• Coach of boys athletics and general business manager of extracurricula activities.
3. Teacher of vocational agriculture which involved the visitatation of boys projects and the keeping end summarizing of
records on same.
It may thus be seen that the principal was carrying on the work
of three men, or attempting to carry on three jobs in one, and,
in truth, not giving justice to either. If these duties are com
pared with the salaries received by these principals the situa
tion seems very pathetic with egen the one principal who received
the highest salary of §133.25 per month.
It mist also be observed , in Table 711, that there has been one
or more teachers with permanent certificates since 1890, which in
dicates that the organization has, for hte most part, been exposed
to leadership with at least two years of college training or its
equivalent."*^
1, Holland Thompson, W.B. Banks and Others: "The Book of Knowledge"
Volume 2X1-"The Book Of Texas" p 231:- Quote:— "Official certi
fication of teachers in Texas was at first by county authorities.
By the school law of 1840, teachers were granted certificates
valid only in the county. State Certificates, valid in any part
of the State have been issued by State Colleges since 1880.
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From the standpoint of training the administrators and teachers
in the Hempstead Negro School have at least been partially pre
pared for the work that they were attempting to carry on, es
pecially from the standpoint of certification, which, of course,
implies favorable training. This, however, is not intended to
construe the idea that all teachers were prepared instructors or
even specifically prepared for what thqy were teaching, yet if
compared with surrounding areas, it indicates that the Hempstead
Negro School was no general exception in this respect.
Perhaj>s the most pathetic and appalling discoveries in the analysis
of the Hempstead Negro School are revealed in the comparative re
lationship of pupil enrollment to salaries paid. This, however,
apparently becomes modified when the data on training is considered,
ye the best trained teacher could not be expected to work for the
appalling low compensation as that revealed for the early years
of the Hempstead Negro School.
In Table VIII, (following page) there will be found statistical
data on the character and Composition of the pupil enrollment,
which is presented in order to compute the average teacher load.
There seems to have existed a somewhat wide range of variations
from the standpoint of proportionate salaries. The average teacher
load reached its highest peak in 1914-1915 which shows an average
number of 85 pupils per teacher for the enitre school while the
average salary for the same year was $54.00. The next greatest
teacher load was in 1904 when the average for the school was 75
pupils as compared to an average salary of $45,00 per month.
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The lowest teacher load is that for recent years. It will he
observed that for the year 1934-1935, the average number of pu
pils per teacher was 30 for the entire school as compared with an
average salary of §66#00 per month.

It is thought that by the use of standards in comparison with the
data revealed in Table NO. VIII, some very interesting pictures
could be drawn: that is, if the standard salary for teachers in
schools of this caliber could be measured against the salaries
they have received; and the standard teacher load could be meas
ured against the average teacher load revealed in this data, the
pictures might show that the salaries paid would be far below the
minimum standard and the average teacher load would be far above
the maximum standard. (To obtain the standards necessary to make
such a study would perhaps require a longer period of expensive re
search and the writer is in doubt as to whether all could be found.)
ITorn the standpoint of the teachers' positions in the school orga
nization the data in Table VIII again reveals some important re
lations in connection with the average teacher load. It must be
observed that in 1904, the average teacher load in the high school
was 22t while that for the elementary school was 102. In 1914 the
average teacher load for the high school was 33, while that for the
elementary school was 119 and again in 1924 the figures for the tea
cher load in the high school were 24 as compared to 79 in the ele
mentary school. It must also be observed that during some fcf these
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years the salaries for high school teachers was somewhat greater than
that of the elementary school and much greater in recent years.
From the standpoint of school organization and administration*J.t
is generally understood that the high school program is perhaps
more expansive in its required technicalities for the purpose of
credits as outlined for college entrance but the writer questions
the advisability of such an adherence to the point that the gap be
tween it and the elementary set -up should be come as wide as re
vealed through the data in this table. Even as late as 1935 and
1936, the two figured show and average teacher load in the high
school of 21 as compared to 58 in the elementary school and with
corresponding salaries of $85.00 and $75.00 respectively. In spite
of the rigid requirements of the Vocational Smith HUgbes Fund, which
are perhaps responsible for most of such figures in the high school
for recent years, it is still thought a more equitable distribution
would facilitate the improvement of instruction from all angles, and
this statement mast not be construed as a serious injunction against
the movements of the Vocational Requirements; but mostly a general
observation from an administrative point of view. It is thought that
an analyzation of the school organization from the standpoint of a
more equitable distribution would insure possibility for a type of
coordination in the elementary school that would prepare students
for a more efficient and satisfactory vocational program in their
high school career.
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CHAPTER

X

HOW THE SCHOLASTIC POPULATION HAS AFFECTED
THE ENROLLMENT IN THE HEMPSTEAD NEGRO SCHOOL
1900 - 1956.
Table IX, (Following page) shows the scholasitc population of
Waller County from 1899 to 1936, periodically,The entire county
is given principally to get that of Hempstead, The Negro scho
lastics will be found to slightly exceed that of the whit es for
Hempstead during the first three periods and vice-versa for the
next three periods. It is to be noted, however, that for the en
tire county the Negro scholastics have been in excess for the ma
jority of the periods. Early consolidation on the part of the
whites in Hempstead have caused them in recent years to exceeed
the Negroes, which of course

is also vice-versa since the recent

Negro consolidation in 1934-35,
The information for this tabl® was obtained through the State Bu
reau of Vital Statistics and the State Department of Education at
Austin, Texas,

The flensus Abstracts No, *s 12, 13, 14 and 15 have

also been used in making the tabulations herein.
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TA.BT.~E IX : THE SCHOLASTIC POPULATION OF WALLER COUNTY
1899 TO 1936.
Ages
7-17.
YEAR AND PLACE
1899 - 1900
County Schools
—
Hempstead
Totals
1909 - 1910
County Schools —
Hempstead
—
Totals
1919-1920
County Schools ———
Brookshire*
Hempstead ——
Y/aller*
Totals
1929-1930
County Schools
Brookshire
—
Hempstead
Waller ——
Totals
1932-1933
County Schools
Brookshire
Hempstead
——
Monaville
Waller
Totals —
1935-1936
County Schools ——
Brookshire
Hempstead —
Monaville ——
Waller
Totals
——
*—

WHITE

NEGRO

TOTAL

1364
247
1611

1883
314
2197

3247
561
3808

3005
242
1247

1538
276
1814

2543
518
3061

973
118
324
169
1484

1571
190
627
32
2420

2544
308
951
201
4004

1007
94
281
157
1539

604
159
234
53
1050

1611
253
515
210
2589

501
78
308
163
374
1424

699
208
282
231
144
1564

1200
286
590
394
518
2988

367
110
517
240
336
1570

332
392
534
185
129
3572

699
502
1051
425
465
3142

These towns aid not become Independent Districts until
after 1910.
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Children Enrolled. In School and Out Of School:
In Figure 33-A, (following page) it will be observed that there
were 350 pupils enrolled in school and 34 were cut of school
during the school year 1899-1900; while for that same period,
as revealed in the preceding Table IX, the scholastic census was
314. The reason for this is that 20$ of the enrollment was compos
ed of students from near-by districts whose names were not count
ed in the Hempstead scholastic census. This condition also pre
vailed for the school year 1909-1910. During the school years
1929-1930 and 1932-33, approximately 40$ of the enrollment was com
posed of students from outside the district and of which was not
counted in the scholastic census. It will be remembered here,
that this was one of the specific reasons for consolidation, as
revealed in Chapter VII.)
During the school year 1919-1920, there were 211 scholastics
out of school. The writer assumes that this was due to factors
mentioned in the Historical Background (Part I), namely;
the Influenza Epidemic and the World War activities. Again in
1932-1933 the out-of-school group reached perhaps the final ef
fects of the "economic depression" which had reached its peak
shortly before this time. The Negro scholastic census for Hemp
stead for the school year 1934-1935 was 486 (not listed in
Table IX) of which 156 were out of school. For the following
year, 1935-1936, the out of school group reached the number of
194. The writer is unable to point to any direct cause for this,

>167-

0£,/a/le^£#O<'/ye,2fe,i.Q//e</
34
£6

/wo
1?09
2<?XO

JSAvcI
3so*

13X2 *

xy/
\3SLO xx

/^7

SO?**

^T

X<73_3
2-9342?34_
X933-

I 3SO

1340

FIGURE 33-A:

NEGRO PUPILS ENROLLED IN SCHOOL AND
OUT OF SCHOOL IN HEMPSTEAD FROM 1899*-1
TO 1936.

*— Twenty percent of the enrollment for these years
was composed of students from near-by towns of
districts and who enrolled in order to take advan
tage of high-school training.
**-Forty percent of the enrollment for these years
was composed of students from near-by districts.
*-1 The enrollment represented in Bars 1, 2, 4 and 5
exceeds the scholastic census for Hempstead for
these respective years; yet for the other years
included herein the students from other districts
were included in the scholastic census for Hemp
stead. (See Table No. IX for comparisons)
*1 The form for this' Graph was taken from "Secondary Education"
by Aubrey A. Douglas, p 39,

but assumes that the results of consolidation are to be considered
from this standpoint for many parents during the initial years
of consolidation were skeptical about their children riding busses
consequently a great number whose children had been enumerated
in the census refused to enter their children in school under the
pretense that they were not of school compulsory age and that
such enumeration had been rendered because jrhey felt that the com
munity school would continue to exist. On the other hand there
were also, a good number of such children whose distance from
the original bus-line was of such that compulsory attendance
could not be enforced, which of course necessitated further per
fection on the part of the local School Board from the standpoint
of transportation. These reasons may seem vague but are about
the only ones that can be attributed to the cause of such a large
number of children being out of school.
The percentage variation according to sex of the enrollment in
the Hempstead Negro School is shown in Figure 33-B, (following
page). During the school year 1899-1900, about 58$ of the enroll
ment was female and about 42$ of the enrollment was male. It must
be observed that for every other year revealed in Figure 33-B,
the percentage of females was very nearly, equal to that of the
males and with a margin of less than 50$ variation for any of the
other years. Upon these facts the writer bases his conclusion
that the enrollment has almost been equal from the standpoint
of sex.
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The following observations, although considered of minor im
portance, should be called to attention. While the variation in
percen
percentage enrollment according to sex has never exceeded twentyfive, the faculty has been predominantly female. In Chapter IX,
Table VII reveals that since 1920 there have been from 5 to 7
females on the faculty as compared to one and two males. In at
tempting to discover the reasons for this the writer received
the following answer from one Superintendent."Men teachers will
not work for a salary as los as those paid the women teachers
hence we have always used only one or two because we were able
to pay only that number a slightly higher salary". An attempt
to break down this theory resulted in the employment of three men
teachers in 1935-1936 and it is felt that as long as the enroll
ment remains in the trend as illustrated in the proceeding Fig
ure 33-B, that the percentage of males on the faculty should
at least be in close proximity. This, however, lends itself very
favorably to further study and comparison from the standpoint
of age-grade distribution, for it is conceded that elementary
children are more easily taught by women teachers, yet it is felt
that the Intermediate division of the elementary group could, ih
some ways, profit by a closer maseuline leadership and guidance
than that of just one man and he too being the principal of the
school. Then, too, since men-teachers prepare themselves for such
work, it is thought that they should figure more prominently in
the composition of the faculty.
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CHAPTER XL
A BRIEF ANALYSIS OF THE HEMPSTEAD
NEGRO SCHOOL CURRICULDM ; 1880-1956.
A. The Landcastrian School System In FreedMen*3 Schools:
Since it has been previously concluded in this study that the
Hempstead Negro School employed for a long period, the old Moni
torial or Lancastrian system of school management ana organiza
tion; it is thought that a study of these implications will per
haps clarify the composition and characteristics of the very
first curriculum.

Monitorial organization had scarcely had its

awakening in the New England States of this country when the
Southwestern Area began to be educationally interested, and in
search for a satisfactory system of free public school instruct
ion, they were apparently forced, because of financial handicaps,
to accept this system because of its characteristic inexpensiveness in operation. Negro Education, in its infancy among slaveinfested areas of America, was patterned largely after the con
cepts and phylosophies of Eastern and Northern Abolitionists who,
by virtue of having been exposed to Lancastrian methods, intro
duced them on a large scale to the newly born "Freedmens1 Schools".
Thus the Freedmens' Schools, in their origin and of which the
Hempstead Negro School was a defnite part, were of distinct Lan
castrian or monitorial character; consequently, a review of the
curriculum of the early Hempstead Negro School must evidently
reveal a characteristic monitorial organization designed primari-
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3y to include only those activities involving training in the
basic three R$s, namely; Reading, writing and Arithmetic.""*Just how long this monitorial curriculum existed in its entire
ty is yet a question, but there are striking evidences of addition
al modifications as early as 1875, This conclusion is drawn be
cause the political environment and activities, to which the early
administration of the Hempstead Negro School was subjected, nat
urally warranted an introduction of related subjects into his
scholastic program,
B,—Finally, the State Control idea was born, and with its institution, Herbartian characteristics were introduced —2on the tra
ditional Infant School basis.-3 The aHempstead Negro School,
having taken on the characteristics of such a plan, expanded its
activities to include Languages (Latin and Grammar), spelling,
penmanship and Geography. (See Chapter III of this study.) From
the Infant School point of view; the Negro school became a gra
ded Grammar School ana included into its organization such sub
jects as Geography, Penmanship and some Citizenship.
C. The Elementary Curriculum Prior To 1900:
The curriculum of the Hempstead Negro School in 1885 is what
1. Elwood P. Cubberly, "History of Education" pp 624-710.
2. See Chapter III, Part I, This study.
3. E.P. Cubberly, Op. Cit. pp 762-765

\

-174may be termed the traditional American Grammar School of eight
grades and contained the subjects as outlined in Table X, on the
following page. It must be observed here that the eighth grade
was what now corresponds to the seventh grade, which is for the
following reason: the original Grammar School carried grades one
through eight, the first four being called the Primary Department
and the second four being called the Intermediate Department and
all of which had been preceded by a kindergarten year that was
taught by the regular staff. But with the birth of the Secondary
plan of education, the kindergarten was dropped from the Free
Public School organization and the original first grade was di
vided into two half year periods; the first being called the Preprimer and the second called the primary grade. The student spends
one year completing these two division and an additional seven
years completing his grammar school course or what is now the
Elementary School. It is therefore concluded that the original
8-4 plan of organization still corresponds with the school to-day,
but the present scheme is what may be termed a 1-7-4 plan instead
of the original 8-4 plan or in truth it is still the 8-4 plan that
has been organized on a 1-7-4 basis. This explains why the stu
dent that graduated from the original twelfth grade will now
graduate from the eleventh grade, yet the time spent in school
is actually the same. This organization scheme followed through
until about 1930, when recent studies in curriculum revision be
gan to bring about some changes. These changes,however, were
made with respect to the content of the course rather than the subject.
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TABLE X: THE ELEMENTARY CURRICULUM OF THE HEMPSTEAD
NEGRO SCHOOL—SHOWING SUBJECTS THAT WERE
ADDED DURING EACH DECADE FROM 1890 TO 1935.

Primary and
First Grades

Second and
Third Grades

Fourth and
Fifth Grades

Sixth and *-1
Seventh Grades

Alphabets
Number Work
Writing
Spelling
Reading

Arithmetic
Reading
Spelling
Writing
Geography
Language

Arithmetic
Reading
Spelling
Writing
Geography
Language
History Tex.
History Amer.

Arithmetic
Reading
Spelling
Writing
Geography
Language
History
Civics

1899
1900**

Drawing
Health

Drawing
Health

Drawing
Health

Drawing
Health

1919
1920
1929
1930

Project
(Seat Work)

Physical
Education

Nature Study

Citizenship

SCHOOL
I*141'

18901891

*-1 The seventh grade listed in this column also corresponds for
the original eighth grade.
** Only subjects that were added are listed for the years that
follow: others remained as they are listed for 1890-1891.
The Elementary Curriculum Since 1950:
Since 1930 the elementary curriculum has gone through some signifi
cant changes from the standpoint of flexibility and course content.
Teachers may,through a study of their local conditions, introduce
varied activities involving community needs into the course content
of any subject in the elementary curriculum.

Grades and marks may

1. "Tentative Course of Study For The Elementary Grades" Bui. No. 259,
Texas State Department of Education-Vol. XII, No.7, May 1936,
pp 16-17.
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be given on the basis of achievement in any particular subject
heading in the course of study, yet as for the content of this
course-subject, its place in the daily program, and to whom it
shall be taught, the teacher will be defnitely responsible. Ibr
the convenience of teacher administration relations, the outlined
routine of daily actvities may be grouped under the five princi
pal core-areas: (a) language Arts; (b) Social Relations; (c) Home
and Vocational Arts; (d) Creative and Recreative Arts and (e) Na
ture, Mathematics and Science."""'" Considerable breakdown from the
major areas into direct units of instruction under the original
subject heads may be made by the teacher with complete allowance for
all necessary integration and coordination from the standpoint of
community and child needs.—2
The elementary curriculum of the Hempstead Negro School in recent
years has thus been given lattitude to include not only the formal
basic subjects of Reading, Writing and Arithmetic but a method in
struction whereby all content matter for these subjects my be fit
ted to the needs and experiences of the child. This does not imply
that either of the above named subjects or any of the original
core-subjects have been dropped frcm the curriculum, but it does
say that the information disseminated and the learning processes
that are engaged in are not restricted to any one text-book. Al
though each child is given a text-book, it ismore often used as
a basic reference rather than a means for rote control.
1* Tentative Course of Study for The Eelementary ^rades-Op.Cit. p 15.
2, Tentative Course of Study:-Loc.Cit.

177Perhaps the meet significant problem in the lattitude extended
the Hempstead Negro School by the State Department of Education
from the view point of elementary curriculum was the orientation
of etementary teachers whose basic training was centered around
the Herbartian or Latin-Grammar methods of instruction and in some
cases, elementary teachers have even shown implications of still
using a highly modified monitorial-method; but in spite of this
problem the newly adopted courses of study have been included as
the basic guide to the formulation of the elementary school pro
gram with an effort to weave it into the conventional system of
grading, measuring achievement and student promotion. Students
ate still given report cards with a grade of achievement and are
promoted on the basis of their achievement within a certain agegroup, and are even awarded certain honors on the strength of
their outstanding achievasients.
The writer assumes that this system will perhaps be more large
ly perfected when it has been in use long enough to become gen
erally understood by all teachers, and a representative group of
lay-citizens.
WRITERS* NOTE: There are still in possession Of the writer some
~ materials that lend themselves to further analysis
with respect to a comparative point of view on the
elementary curriculum in the Hempstead Negro School.
It is thought that an inclusion of these analysis
in thisstudy would be far too inclusive and es
pecially from the standpoint of necessary capital
and finance to make such a study. It is thought,
however, that such would be of direct importance
for future use in the elementary department of the
Hempstead Negro School.

-178The High School Curriculum:
Substantial proof of the fact that the Hempstead. Negro School
had included a high school curriculum in its program of activi
ties has been offered elsewhere in this study. (See Chapter XV,
Figure 8.) The old Commencement program for 1901 as revealed in
Figure 8 also conclusively shows that the initial curriculum must
hare included Latin as one of its chief subjects. The old motto
"Certe Pete Finum" is but a telling evidence of the Latin-Grammar
curriculum also referred to in the previous discourse on the
elementary curriculum, thus, this, as well as many other, old
documents used to obtain data for this study present facts which
lead directly to a conclusion as to the content of the early highschool curriculum. In Table XI, (following page) it will be noted
that the foreign language content of the early high-school curricu
lum was a very outstanding feature.
TABLE XI: The information contained in this Table has been secured
from old report cards, questionnaires, personal interviews, old com
mencement programs and old diplomas. It will be observed that the
principal subjects were as follows: Mathematics, 3 years; English,
3 years; History, 3 years; Foreign Languages, 3 years and Natural
Science, 2 years. During the period 1920-1930, Vocational Subjects
were added to the high school curriculum. These subjects will be
discussed in the following paragraphs under their respective head
ings.
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TABLE XI:

SCHOOL ::
YEAR

THE HIGH SCHOOL CURRICULUM OF THE
HEMPSTEAD MEGRO SCHOOL FROM 1901TO 1935.

FIRST YEAR : SECOND YEAR :
(8th)
(9th)
Algebra
Algebra
Rhetoric
Rhetoric
History Eurpn.
History
Latin
Physiology.
Latin
Physical Geog.

THIRD YEAR : FOURTH YEAR
(10th)
(Uth.)
Geometry Pin.
Grammar Metric•
History Amer.
German.

1909-1910

Algebra
Algebra
Rhetoric
Rhetoric
History Eurpn.
History
Latin
Latin
Physical Geog. Physiology.

Geometry Pin.
Literature
History Amer.
Spanish.

1919-1920

Algebra
Algebra
RhetoricGrmr. Rhetoric Camp.
History Anc»t. History Modrn.
Physical Geog. Spanish
Vocatnl.Agricul.Biology
Home Economics Vocatnl.Agri.
Home Economics

Gnrl. Math.
Literature Amer.
History Amer.
Spanish
Physics
Vocatnl.Agri.
Home Economics.

1901-1902

1925-1926

Algebra
Rhetoric Grmr.
History Early
Gnrl. Science
Vocatnl.Agri.
- Home Economics

Algebra
Rhetoric
History Modern
Spanish
Biology
Vocatnl. Agri.
Home Economics

Geometry Pin.
Literature
History Amer.
Spanish
Chemistry
Vocatnl. Agri.
Home Economics,

1928-1929 Algebra
(Beginning English Fund.
of
History Early
Four Year Vocatnl.Agri.
High School)Home Economics

Algebra
English Comp.
History Modrn.
Vocatnl. Agri.
Home Economics

Geometry Pin.
Geometry Solid
Literature Amer.Literature Eng.
History Amer. Civics
Vocatnl.Agri. Physics
Home Economics Vocatnl. Agri.
Home Economics.

1934-1935

Math. II
English II
History II
Science II
V4ca.Agri.II
Home Eco.II

Math IV.
English IV.
History IV.
Science III.
Voca.agri.Ill Voca.Agri.IV.
Home Eco. Ill Home Eco, IV.

Math I.
English I.
History I.
Science I
Voc.Agri I
Home Eco.I

Math III
Englsih III
History III

* — For Description of courses listed here see the following
pages.
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ENGLISH: The high-school curriculum has always carried English
throughout the prescribed course, Rhetoric being the principal
phase during the early development. A course in general litera
ture was introduced du ring the second decade (1910-1920) and
was offered to students in their third years of high school work.
With the advent of the four year high school program in 1928,
the Rhetoric that had been previously offered for the first two
years was changed to English Composition and American Litera
ture and English Literattre were added to the third and fourth
years respectively. During the year 1935, English was divided
as follows:
ENGLISH I:— First Year Fundamentals and General Literature.
ENGLISH II:- Second Year Fundamentals and General Literature.
ENGLISH III: Third Year Fundamentals and American Literature.
ENGLISH IY: Fourth Year Fundamentals and English Literature.
Both English Fundamentals and Literature are taught simultaneously
each year. The early use of the Texi-Book Law resulted in a child
receiving one book for his course in English and this book re
mained in use throughout the year. This practice remained in use
until the year 1935, after which each student, irrespective of
grade or class, has been issued two books for his course in Eng
lish; one ofr Fundamentals and one for Literature, duringa a given
year. These text-books are also supplemented by various Library
Headings and assignments. The recent developments in the English
curriculum have been patterned directly after the prescribed Bui-
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letin for "The Teaching of English In Accredited High Schools",
issued by The State Department of Education. The entire high-school
course differs almost entirely from the original Rhetoric that
was offered during the early development of the school. Since
1935 the prescribed English course has also included a final origi
nal composition of not less than 500 words to be submitted by each
graduating senior and on a subject to be selected in keeping with
the major interest of the pupil writing it. These compositions
are repeatedly checked by the teacher of English and re-written
by the students until they, in the estimation of the high school
faculty, have shown evidences of a satisfactory mastery of Eng
lish Fundamentals as well as scientific thought and logical compo
sition. These compositions are usually left on file with the Depart
ment of English or with the School Librarian.
English has come to be regarded by both students and Faculty as
one of the most important subjects in the High School curriculum
and has been recently enrichened from the literary point of view
to include Readings and Composition on every other subject in the
curriculum. Current periodicals, Bulletins, Hews Releases and
other publications on the various subjects are very often assigned
as supplementary reading for reporting and discussion activities.
FOREIGN LANGUAGES: During the early development of the curriculum
in the Hempstead Negro High School, Foreign Languages occupied
a very significant place, especially Latin which was offered in
the first two years of high school work. German was offered to the
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third year pupils during the first few years of high school
development. Latin was dropped from the old curriculum in 1018
and Spanish, which had been introduced for third year pupils
prior to 1910, was again added for second year pupils. Spanish
remained a part of the high school curriculum until 1928. All
Foreign Languages have been completely dropped from the highschool curriculum during recent years.

MATHEMATICS:

Algebra remained the principal course in Math

ematics for students in the first and second years of high
school work from 1901 through 1936. Plane Geometry, for the most
part, has remained the principal third year mathematics course
with solid-geometry being added as a fourth year course in 1928.
Solid Geometry, however, remained a part of the high school curricu
lum for only two years after which, Business Arithmetic was offer
ed in its place. The developments of 1935 brojtght about the follow
ing changes: (Description of Courses for 1935- in Table XI.)
Mathematics I:— Commercial or Business Arithmetic: (Higher Math.)
Mathematics II:

First Year Algebra.

Mathematics III:

Second Year Algebra,

Mathematics 17:

Pl&he Geometry.

The course in Commercial or Business Arithmetic is usually offered
with emphasis on the vocational aspectes. In all courses the
mathematics curriculum has been made to include those activities
and experiences that the student is likely to encounter in every
day life after compketing his high school career.
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HISTORY OR SOCIAL SCIENCES:
General History, European History and American History constituted
the Social Science curriculum during the early development of the
Hempstead Negro School. Later, however, (during the period 19201930) Ancient History was substituted for General History and ModEuropean Civilization was introduced in the second year of high
school work. American History was continued in the third year and
with the addition of thefourth year of high school work Civil Govvernment was introduced as a part of the Social Science curriculum.
Recent developments in the Social Sciences have resulted in the axrichment of the course in American History from the standpoint
of Negro History. Other than this^ the Social Science curriculum
still remains as it was organized in 1928 with the advent ftf the
four year high-school organization. During the year 1934-1935 the
curriculum in Social Sciences was composed of the following:
HISTORY I.

Early European Civilization or Ancient History:

HISTORY II. Modern European Civilization or Modern History:
HISTORY III.American History Including Negro History:
HISTORY IV: Civil Government, Federal, State and Local.
THE NATURAL SCIENCES:
The natural sciences included in the early curriculum of the HemjK
stead Negro School were Physical Geography and Physiology both of
which included no laboratory. Physiology was dropped from the high
school curriculum in 1919 and Biology and Physics were introduced,

-184but neither of these courses were offered with laboratory. Theo
retical general chemistry was introduced about 1925 and physics
was dropped but was again added with the fourth year work in
1928. A theoretical course in general science was introduced in
1925 in the eighth grade or first year high-school but this too
was dropped in 1928 when the fourth year of high school work
was added.
In 1935 general science in the eighth grade and chemistry in the
eleventh grade (first and fourth years high school respectively)
were introduced with laboratory and all other natural sciences
were dropped from the curriculum. Later, however, physical geog
raphy was re-added as a non-laboratory theoretical subject in
the ninth grade or second year of high school work. The addition
of laboratory facilities for the teaching of the natural sciences
stimulated one of the most revolutionizing activities of the Hemp
stead Negro High School from the stand-point of State Affiliation
ana Accrediting. Both general science and chemistry have become two
of 1he most dynamic subjects in the recent curriculum developments.
They are now considered very highly contributory to both the eol3$ge
entrance ana after-school needs of the pupils.
For 1934-1935, the science courses were as follows:
SCIENCE I: General Science with two laboratory (general recitation)
period each week.(The laboratory period constitutes
two recitation periods of forty five minutes each.
SCIENCE II: Physical Geography:—Non-Laboratory.
SCIENCE III: Chemistry with laboratory. Two laboratory periods
each week. (Laboratory periods are same as for
general science.)

-185VOCATIONAL SUBJECTS:
Vocational Agriculture ana Vocational Home Economics were in
troduced into the high school curriculum in 1921 and have since
been required by all pupils in all high school grades. The con
tent of these courses haw been patterned directly from the pro
cedure as outlined by the Federal Smith Hughes Act of 1917, and
the courses have been offered with Federal Reimbursement Aid from
appropriations made according to the specifications of said Act
since the date of their introduction.
Special provisions for Vocational Agriculture were made during
the school year 1933-1934 and special provisions were made for
Vocational Home Economics during the school year 1936-1937. Prior
to these years, the vocational subjects were offered very meager
facilities and were housed in the main plant. There are special
buildings at present for both vocational courses. (See Plate V,
Figure 25: Part I, p 89.)
The Vocational Courses that were offered in 1934-1935 were as
follows: (This still formulates the basis for the content of these
courses)
VOCATIONAL AGRICULTURE I: First Year Vocational Agriculture.
A. Restoring and Maintaining Soil
Fertility.
B. Improving Livestock said Poultry.
C. Improving Plants.
D. Caring for Farm Equipment.
E. Farm Engineering: Repairing and
Constructing simple farm appliances.
F. Supervised practice-fanning.
(Continued on next page)
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VOCATIONAL AGRICULTURE II: Second Year Vocational Agriculture,
A, Feeding Livestock and Poultry,
B, Controlling Insects of Plants,
C, Caring for Livestock and Poultry
D, Producing a Living at Home.
E, Farm Engineering: Concrete work
and simple blacksmith jobs.
F, Supervised practice farming.
VOCATIONAL AGRICULTURE III: Third year Vocational Agriculture.
A. Controlling Diseases of Livestock
and Poultry (Animal physiology
and hygiene^)
B. Managing the farm business.
C. Controlling Pests of Livestock and
Poultry and Plants. (A specific
planned course in Farm Entomology.)
D. Harvesting and Storing Farm Prodice.
(Including Canning.)
E. Farm Engineering: Simple Concrete
work.
F. Supervised Practice farming.
VOCATIONAL AGRICULTURE IV: Fourth year Vocational Agriculture.
A. Marketing Plant and Animal products,
B. Registering pure-bred Livestock and
Poultry.
C. Book-keeping on the farm.
D. Financing the Farm Business.
(Evaluating farm-ownership.)
E. Farm Engineering: Simple mechanical
drawings for farm use: Constructing
and interpretation.
F. Supervised practice farming.
HOME ECONOMICS I: First Year Home Economics: Foods, Health,
Child Guidance, Personal Relations, Personal
Grooming and Personal Clothing.
HOME ECONOMICS II: Second year Home Economics: Foods, Household
Equipment, Home Nursing, Clothing and Child
and Infant Care.
HOME ECONOMICS III: Third year Home Economics: Family and Com
munity Relations, Nutrition, Child Guidance,
Special Dress, Home Business, House planning
and Furnishings.

-187HOME ECONOMICS 17: Fourth Year Home Economics: Special Problems
In Home Making.
The reason for giving a detailed description of the Vocational
Curriculum of the Hempstead Negro High School in this manner is
that the course content is usually determined by the teachers on
the basis of a procedure outlined by the supporting ageniies; while
for the other courses the course content is usually set forth in
Bulletins that are sent out by the State Department of Education,
and the text-book for the latter is usually a very good guide as
to the content of the course.
All subjects listed in the High School Curriculum are constant
and up to 1936 no provision for eleetives had been made. The curricu
lum has been designed to serve the dual purpose of preparation far
college and preparation for community life. Recent developments
in the curriculum, however, have caused special provisions to made
for those pupils whose possibilities may be limited from the
standpoint of guidance into college entrance.
EXTRA CURRICULA. ACTIVITIES:
Not much could be determined about extra-curricula activities in
the early development of the Hempstead Negro High School. The school
has, however, always regarded the participation in those activi
ties outlined by the Texas Interscholastic League as being a defpart of their extra-curricula program. During the period 192l-1933f
the extra-curricula activities consisted largely of out-door ath
letics for both boys and girls and was carried on largely with the
guidance of junior and senior College students from Prairie View.
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With the reorganization of the Extra-curricula program of activi
ties , which grew out of the curriculum reorganization of 1954
ana 1935, the following was offered on a non-credit basis:
PHYSICAL EDUCATION:

MUSIC; (Chorus):
ORGANIZATIONS:

General Supervised play. Basket Ball for
Boys; Tennis for Boys and Girls, Eootball
for Boys and Track for both Boys and Girls.

General Choral Music and Simple Rudiments of
School and Community Singing.
Science Club; An organization of students taking
prescribed courses in sciences (natural) for
the purpose of promoting scholarship and com
munity leadership.
Home Economics Club: A general club for students
taking prescribed courses in Home Economics for
the purpose of stimulating activities in Home
Making and community leadership.
Literary Club: A general club for all students
taking the prescribed courses in English and
Literature. Organized for the purpose of stimu
lating scholarship and leadership in school and
community activities. Ehphasis on such activities
as News Reports, Book Reports and Discussions of
Current Topics of vital interest to School and
Local Community.
New Parmers of America"^ Agricultural Organization)
An organization for all students taking the pre
scribed courses in Vocational Agriculture for the
purpose of promoting thrift, leadership, scholar
ship and interest in rural life and farming. It is
(and was during this period also) an affiliat ed
organization with the National N.F.A. organization.

1« The New Farmers of America is a National Organization having a
set Constitution and By-Laws. It was organized in 1934 by
the late Dr. HO.Sargent and is divided as follows: National
Association, State Association and Local Chapters. There are
two kinds of membership Active and Honorary, the former being
restricted to pupils of classes in Vocational Agriculture and
of which consists of four grades, namely; Farm Hand, Improved
Farmer, Modern Farmer and Superior Farmer. Promotion to grades
of membership is usually given by the students on the basis
of achievement in activities in Vocational Agriculture.

-189-

NOTE:—For further details on the N.F.A. see "The National
N.F.A. Guidey Published by The French Bray Priniting
Company, Baltimore, Maryland.
THE DAILY SCHEDULE FOR THE CHRRICUU3M IN THE HEMPSTEAD NEGRO
HIGH SCHOOL:
The daily schedule for subjects listed in the foregoing curricu
lum of the Hempstead Negro High School has grown out of a number
of peculiar local conditions among which the following stand out:
FIRST: The Hempstead Negro School, since the addition of the
fourth year high school class, has been the only four year high
school to serve the entirety of Waller County and the northern
half of Austin County, and the curriculum has been so arranged
to take care of the needs and problems accruing from students
entering from other schools whose programs were not so inclu
sive of a eollegepreparatory curriculum. Students entering from
non-accredited two and three year high schools usually have in
mind entering college ana,for the most part,are deficient in
such courses. In many instances, however, they have been con
ventionally led to believe that they should become full bonafide juniors or seniors upon entering, consequently the intro
duction of a laboratory science in the eighth grade, or first
year of high school work, has done a great deal toward helping
them to see that their beginning work in a college preparatory
course is far from being complete. In a great many cases pupils
are classified on the basis of subject achievement rather than
according to grade; and in such cases the curriculum has to be

-190so adjusted as to allow tiie incoming students to make up for
their deficiency by repeating or taking those subjects in which
they are most deficient.
SECOND: The Hempstead Negro High School curriculum, as has al
ready been mentioned, is one that has been designed for two pur
poses; first, to prepare students for community life and second,
to prepare students for college entrance. Hence, the Vocational
Curriculum has become an important constant in each grade and
has been primarily designed to include those experiences with
which the pupil is most likely to encounter as a citizen after
graduation. In conjunction with this factor the Hempstead Negro
School has been the chief center for teacher-training in the
Vocational Fields since 1925 with a curriculum so designed and
scheduled to also meet the needs of Vocational trainees from
Prairie View State College; consequently, in view of these two
conditions, the time and place for the vocational subjects in
the daily schedule are very largely fixed in such a way that they
can not be changed and other subjects in the curriculum must
be so arranged as to cause no conflict with the vocational plan*
THIRD: The teaching force in the Hempstead Negro High School
has usually been so limited that many periods in which certain
groups were not in recitation, they were left without faculty
supervision and guidance, which finally resulted in a series of
serious disciplinary problems that might have otherwise been
avoided. Among the vacant periods in which such problems were

-191most frequent were the first period in the daily schedule, the
last period in the morning schedule and the last period in the
after-noon schedule; consequently, these periods

have been

largely filled with some kind of activity for every class in the
high school.

Class Combinations and Alternations:
With the above facts in mind, the Daily Schedule in Table XII,
(following page) has been designed and which was found to re
duce many other problems as well as those specified. It must be
observed, however, that the schedule in this table has not been
made in accord with accepted standards as to the best time of
day for a subject to occur in the daily program because this
was considered an inevitable impossibility in view of the ex
isting circumstances mentioned in the preceding paragraphs.
The schedule indicates the following class combinations and
subject alternations; which means that if any complete change
is made, it should automatically occur only after a two year
use of the planned schedule:
1. The students enrolled in the third and fourth year high
school groups are combined to take alternately English III
and English IV; History III alternated with History IV,
Vocational Agriculture III alternated with Vocational
Agriculture IV and Home Economics III alternated with
Home Economies IV.
2. The students enrolled in the first and second year
high school groups are combined to take alternately
History I and History II. (This factor had to be dis
pensed with early because of enrollment conditions)
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In the foregoing Daily Schedule, Table XII, it will be observed
that the last period has been scheduled for Physical Education
and Choral Music. The reasons for this are to give pupils who
are not able to participate in Physical Education Activities an
opportunity to participate in some form of Extra-curricula activi
ty. For those students who wish to participate in both actvities,
the music is available to them during their Supervised Study periods,
and their using the study period for such will of course increase
their home-work.
During the school year 1935-1936 the enrollment reached such a
high number in both the first and second years of high school
work until it became necessary to dispense with all class combi
nations and alternations. Prior to this, however, all possible
cominations and alternations were used.
This schedule is still being used by the Hempstead Negro School.
Date—(1939)

-194CHAPTER XII
THE EFFECTS OF THE VOCATIONAL CURRICULUM UPON
THE PUPILS:— JLSTUDY OF THE ALUMNI OF THE
THE HEMPSTEAD NEGRO HIGH SCHOOL

To these who with something more than a passing glance would under
stand and appreciate the facts presented in this study, the facts
presented in this chapter will be among the most interesting. Be
cause of the very poor system, and in many cases the entire absence,
of permanent records by former administrative organizations, the
information and data obtained for this section has been largely se
cured through class-rolls as they were found on old commencement
programs, invitations and diplomas. Other necessary data were se
cured through personal contact with former students and graduates.
A. Total Number of Graduates Classified:
The first class graduated in 1901 and was composed of one young
man and one young woman. The year following this only one graduate
was turned out, thus making the classes vaiy in size from one to
thirty (the largest number) which was turned out in 1931.
The names of all persons to finish the Hempstead Negro High School,
classified according to sei will be found in the Appendices, Section
wCn

Table C—1. Appendix E, Table E-2, presents a detailed tabula

tion on all graduates to finish the Hempstead Negro High School,
the number to attend college and the number to complete college.
It will be observed that the tabulations have been listed for a
two-way division, the first of which is the period of three year

-195high school work and the second of which is for the period of
four year high school work. The dates covered in the first period
are from 1901—1928 and the dates covered in the second period are
from 1929 to 1935 respectively.

The following Table summarizes

the facts presented in the Appendices; Tables C-l and E-2, re
spectively:
XIII. THE TOTAL NUMBER OF GRADUATES BY SEX TO
COMPLETE THE HEMPSTEAD NEGRO HIGH SCHOOL
FROM 1901 TO 1935. Inclusive.
NUMBER ¥0
jrogfejfo
COLLEGE
COLLEGE.
Male Femal TOTAL Male"Femal~TOTAL Male "Femal"TOTAL

TiBT.Ti:

PERIOD
DATES
1901
1928
1929
1935
TOTALS

mm

lhPSISH

173

149

222

41

108

149

12

23

35

53

90

143

14

39

53

4

5

9

239

365

55

147

202

16

28

44

]L26

1

1

B. Number of High School Graduates To Enter and Complete College:
It may be seen from the above table that with the termination of
the three year high school period in 1928 there was a total number
of222 graduates

of which 149 attended college and 35 graduated

from college. This period covered twenty eight years. The number
completing the four year high school was 143 of which 53 attended
college and 9 graduated from college. For the entire thirty five
years there were 365 graduates of which 239 were girls and 126 were
boys. Of this number 202 attended college, 147 girls and 55 boys;
and of the number to attend college 44 received their degrees of
which 28 were girls and 16 were boys. Of the number of girls that
finished high school 61.5$ attended college as compared to 44$ for

•

-196the boysj yet only 19% of the girls who entered, college received
their degrees as compared to 29% of the boys. These figures in
dicate that the girls have exceeded the boys in numbers to attend
college as well as finish college, but the boys have excelled the
girls in remaining in college until they were graduated.
C. The Occupational Status of The Graduates From The Vocational
Curriculum In The Hempstead Negro High School.
The occupational section of this study covers that period from
the introduction of vocational subjects in 1921 through the school
year of 1935. The total fourteen years are divided into two divisions,
the first of which covers that period of three year high school
work from 1921 to 1928 and the second of which covers that period
of four year high school work from 1929 to 1935 inclusively.
A study of Table XIV, (following page) will show that the majority
of those graduating have entered the field of other occpations
but when we consider that this field of other occupations is so
varied in scope, having hot been divided into special jobs, we are
forced to conclude that this was not the majority. Since the voca
tional subjects offered in the Hempstead Negro School were Agri
culture and Home Economics, emphasis will be placed on these two.
The total number of graduates to follow the farming occupation in
some form is 62 from_a practical point of view and six in the pro
fessional field; three as teachers of vocational agriculture or
county agents and three as teachers of rural home economics. These
figures represent 27.9 per cent and 2.7 per cent of the total num
ber respectively. This means that slightly more than one fourth of
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-198the high, school graduates , during this period, have entered occu
pations in which the school offered them training, or a total of
30.6 per cent of the entire group are now benefitting directly
by the training they received at school.
On the other hand the total number of graduates to enter the
field of domestic service, or "other kinds of work" as listed in
the tabulation, is 160, of which 45 were boys and 115 were girls.
(Some few students have entered professional service as undertakers,
and secretarial or clerical work, but these are in the minority.)
These domestic jobs,for the most part, consisted of cooking,
care takers of lawns, chauffeurs, maids and janitors. Thus we see
that approximately 62.4 per cent of the entire group have entered
into the field of fomestic labor. In spite of the variation of
the domestic labor in which the students are engaged, when asked
if they had profited from their vocational courses, the usual an
swer was positive.
On the other hand a total of 128 or about 49.6 per cent of the group
have completed one or more years of college work, and though no
information has been obtained to verify the following statement;
it is thought that the majority of this group is following the teach
ing profession as a stepping stone when ever they found it possible
to do so. The remainder of this group, in most cases, constitute
a large portion of those persons who have entered into the field
of domestic labor, or "other kinds of work" as listed in the tabu
lations; cansequently, many of them have concluded that "college

-199is no good".
D. Summarized Facts Concerning The Alumni:
The tabulations on the alumni of the Hempstead Negro School re
veal the following facts:
1. Approximately 55,3 per cent of the total number of graduates
have attended college for one or more years,(The nearness
to Prairie V^ew College accounts for this high percentage.)
2. Of the total number to enter college 21.7 per cent completed
their entire college course or 12 per cent of the Hempstead
Negro School alumni have received their academic degrees
from college.
3. The girls have exceeded the boys in numbers to complete high
school, numbers to enter and complete college, but the boys
have exceeded the girls in remaining 4n college aflter en
trance. (Girls may secure a job in the teaching profession with
one or two years of college training sooner than boys.)
4. About one fourth or 30.6 per cent of the alumni have entered
those occupation for which the vocational curriculum has
offered training, namely; agriculture and home-economics. Of
this number about five have became owners of their farms.
( This does not include farms that have been inherited.)
5. About 52.4 per cent of the alumni, or over half, have entered
the field of domestic service; or they are engaged in jobs
that are directly related to the vocational curriculum in
which they have received training.
In view of the facts mentioned in the latter two, it is
also concluded that 83% of the graduates have directly bene
fitted from the vocational curriculum, which points directly
to a specific reason for its becoming a point for major em
phasis in the future.
A graphic illustration of these facts will found in Figure 34,
(following page) which shows the occupational pursuits of
258 graduates of the Hempstead Negro School from 1921 to
1935, inclusive.
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FIGURE 34:

THE OCCUPATIONAL PURSUITS OF 258
GRADUATES OF THE HEMPSTEAD NEGRO HIGH
SCHOOL ACCORDING TO SEX AND CHOICE OF
OCCUPATION FROM 1921 TO 1935, INCLUSIVE,

*-Other occupations here refers to cooks, janitors, yardhoys, chauffeurs, maids, butlers,(2 reported undertaking)
and table waiting. In most cases these jobs have resulted
in a removal from the town of Hempstead by the individual,
and are perhaps more prevalent among those whose possibili
ties for farming have been seriously handicapped.
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Summarized Facts Concerning Hie ainmrij (Continued)
6. There are six alumni members who have gone beyond their first
academic degree; two ladies have their Jfester's Degrees, one
man is a physician, one man has mastered in the field of
Industries and two are yet studying on their graduate work.
7.

Almost every alumnus to complete college is now engaged in
some form of professional service; about 95% are teaching.

8.

Not a single student has entered the field of the ministry.
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CHAPTER
SUMMARY

AND

XIII
CONCHJSIONS

Since the Hempstead Negro School has been directly affected
during its history by a number of social and economic conditions
that have grown out of National, State ana local activities, it
is thought that this summary should include a list of such activi
ties and conditions in order to clarify a number of the conclusions
that have thus far been reached. Chief among such conditions and
activities are the following with dates of their occurrence:
1* Free Public Schools established by the Texas Legislature for
Whites in 1653*
2. A Private School For Negroes at Brenham, Texas: Approximate
Date, Somewhere between 1855-1865.
3. The development of Railroads in Texas with Hempstead becoming
a center in 1860.
4. The Emancipation of the Slaves on June 19, 1865.
5. Federal Invasion and the establishment of garrisons with
a chief Camp of Instruction at Hempstead, Texas 1865.
6. The Congressional Plan of Reconstruction, The Iron Clad-Oath
and the Fourteenth Amendment passed in 1865.
7. The Framing and Adoption of The Texas Constitution in 1875 and
1876.
8. Texas Legislation for Free Public School Education with
Provisions for Negro Education which resulted in the organiza
tion of Prairie View State Normal and Industrial College in
1879.
9. A Period of Social Unrest in Hempstead, Texas from 1800 to 1910.
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10,

The Passage of the Federal Smith Hughes Bill of 1917,

11,

The World war and its Affects from 1917 through 1918.

12,

The compulsory School Law of 1918,

13, The Free Text-Book Law of 1920.
14, The
the
A.
B.
C.

results of Philanthropic Activities in the South by
following organizations:
The Annie T. Jeans Fund.
The Slater Fund.
The Julius Bosenwald Fund.

Historical Summary:
The town of Hempstead is somewhat centrally located in the upper
northern portion of the original Stephen F. Austin territory and
was organized in the early hald of the nineteenth century as a
chief commissary for the surrounding slave plantations. With the
division of Texas into counties soon after its Declaration of
Independence from Mexico, Hempstead became the chief center of
trade and commerce for that portion of Austin County east of the
Brazos River which later became Waller County of which the town
is now County Seat.
Because of its central location,the early development of

rail-roads

in Texas resulted in Hempstead becoming a chief center of transpor
tation activities, thus rendering it very highly conducive to a
lucrative slave-trade. This finally resulted in a very large Negro
population and its convenient location rendered it more open to
Federal Invasion during the days of Heeonstruction than perhaps any
other near-by town of its size; thus, upon the Emancipation of the
Slaves in 1865, the Freedmen's Bureau found it to be a most appro-
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priats headquarters for its activities, chief among which was
to foster education movements for Negroes. Hie Negro population
of Hempstead and vicinity, being one of large numbers, naturally
offered the Freedmen's Bureau a splendid opportunity so in 1867,
very shortly after the Emancipation of the slaves, this organiza
tion employed a Negro Teacher for their newly organized "Freed
men's School" which had been previously taught by a white teacher.
This teacher remained the chief executive and administrator of
Negro Education in Hempstead for a period of twenty five years,
during which time he was an active participant in the Historic
State Conventions that shaped and framed the Texas Constitution.
The Negro School so rapidly increased in its size and scope of
service that in 1900 it became a three year high school and in
1901 it turned out its first high school graduates.lt compares
in almost every respect with other schools of its size and in
towns of the same size and may well be considered an average
County Training School in the Southern Area, differing only in its
semi-urban character being located in a town with a population of
over 2500. The one significant fact, however, that will perhaps
make it stand out as a different situation from other similar
schools, and one of acute interest, is its nearness and connect
ion with Prairie View State College. During the more recent years,
the Hempstead Negro School has been used as a laboratory training
center for prospective vocational teachers from Prairie View and
in this manner has come to be a sort of laboratory-schoolc The fact
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that this doues exist makes the lack of facilities and equipment
a more acute problem than it would ordinarily be under other simi
lar conditions,
The Negro School Plant at Hempstead has undergone two complete
changes during its entire history, the first of which brought
about a change in location and the second of which was responsible
for its appearance and structure at present. The change from the
original plant to the second ensued with a significant controversey with respect to location and in which some local Negro
citizens plaid the very outstanding part of negotiating affairs
that resulted in what is now considered one most conspicuous
and advantageous locations for any Negro School of its size in
the State of Texas, This incident occurred in 1904 at a time when
social unrest in Hempstead was perhaps in one of its most prominenet stages.
The Negro School at Hempstead is one the three oldest schools
for Negroes in Texas and during its history , has had a total
of thirteen administrators, twelve of which were different indi
viduals, (One served for two different periods,) The names of
these administraotrs are as follows: (Listed in the order in
which they have served.)
1. William Reynolds
7.,
2,
C.H. Laventer
8.
3. P.A. Stamps
9.
4. William M. Drake
10.
5. S.A.D. McClelland
11.
6.
William L, Davis
12.
13. B.S. Luter,

John M. Stephenson
John H. Richards
Yfyatt H, Tompkins
R.M. Pearson
John H. Richards (2nd.T.)
E.A. Palmer
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Six of these principals were natives of Texas and the others were
natives of other states. A brief Biographical Sketch of each ad
ministrator will be found in the Appendices, Section

WA".

Summarizing the important facts and dates of the Historical Analy
sis of the Hempstead Negro School, the following list stands out:
1.

The organization of a ETeedMen's School for Negroes
prior to 1867.(Actual date unknonw.)

2.
3.
4.
5.
6.

The first Negro Teacher employed in 1867.
Two buildings for the Negro School plant in 1880.
A three-year high school organized in 1898.
The first high-school graduating class in 1901.
A new plant and a new location for the Hempstead
Negro School in 1904.
Vocational Curriculum Introduced in 1921.
The School Plant destroyed by fire in 1927.
A Rosenwala School Plant in Hempstead or the
Hempstead Negro School becomes Sam Schwarz
Training School in 1928.
A four-year high school organized for Negroes in 1928.
The Hempstead Independent School District Consolidates
Six other small schools into the Hempstead Negro School
in 1934.
The first standard system of pupil-personnel records
for the Hempstead Negro School in 1934.
A separate building constructed for Vocational Agri
culture in 1934.
The school becomes accredited in 1936.
A separate building constructed for Vocational Home
Economics in 1936.
A rural sanitary sewerage system installed in 1937.

7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
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SUMMARIZED EDUCATIONAL ANALYSIS:
1# Prior to 1899:
Prior to 1899 the Negro School at Hempstead was operated as
an elementary school primarily with an approximate average
enrollment of 250 pupils that were taught by an avenage of
from three to four teachers. It was housed in a plant of two
buildings, each of which contained two rooms and made practic
es! use of the Lancastrian or monitorial system of school or
ganization and control. The training of the teachers was meas
ured chiefly by their ability to pass an examination that was
rendered by a county Board of Examiners on which appeared the
principal of the school in which they were to work. The compo
sition of the faculty as to sex varied from one man (the prin
cipal) and three women to two men (principal included) and
three women. The curriculum was of the Latin-Grammar origin
with a primary objective of training pupils in the use of the
basic three R*s; Reading, Yvriting and Arithmetic# Citizenship
and hisotry were introduced into the curriculum during the
early history of the school and were taught exclusively by
the Negro principal whose ability to manage the administrative
affairs of the school were measured, primarily, by his ability
to actively and successfully participate in loacal and state
political affairs. Pupils completed the Elementary Course in
ages varying from 17 to 21 and after this returned fro repetitional training. The public exhibition of "spelling matches"

-209-

and "arithmetic bees" marked the annual close of school
activities; the average year for which had been approximately
eight months. Equipment was meager, varying from stools to
long wooden benches with some ten or more students to each
bench. The teacher had the use of a chair and desk with the
janitorial services being a direct part of her daily routine
of duties.
From 1899-TO-1928;
From 1899 to 1928, the Hempstead Negro School was operated as
a Rural Combination Elementary and Three Year Highh-School and
during which time it had an average enrollment of 324 pupils
in the elementary department and and average of 68 pupils in
the high school department. There was an average of 3.5 teachers
per year in the elementary school and 2.5 teachers per year in
the high school, the training of which varied from one year in
college to four years college or an academic degree.
The average elementary teacher taught two grades in which were
enrolled an average of 94 pupils and for which she received an
annual salary of $446.79 for an average of 8% months service
or a monthly salary of $51.00 per month for nine months.
The average high school teacher taught approximately six classes
per day of 45 minute periods each and in which there was an
average of 23 pupils and for which they received an annual sal
ary of $598.85 for 8f- months service or a monthly salary of
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§68,44 per month for nine months.
The average school administrator or principal Iras a married man
with three years of college training and had working under his
administration five assistant teachers. The average tenure for
the administrators was six and one third years during which time
he received an annual salary of §768.80 or a monthly salary of
§76.88 per month for ten months in the year.

jUaong the classes

that have been tAught by the principal during this period was
that of vocational agriculture the duties for which were more exten
sive than for any other course in the high school curriculum.
In the system of organization and control, the principal occupied
the chief place in the line of direct authority being responsi
ble directly to the Local Board of Education and Superintendent
for the activities of his teachers, pupils and local citizens,
and vice versa for the delegation of authority from said officials.
Class-room management and teaching methods were chiefly left to the
discretion and ingenuity of the teachers in charge.
Approximately 97/7$ of the revenue used to pay teachers* salaries
has come directly from the per-capita apportionments alloted by
the State Department of Education and the teachers and students,
in cooperation with local citizens, have assumed, largely, the
responsibility of local maintenance. With this,however, there was
assistance from revenue that had been accrued from local taxes
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and appropriations from outside philanthropic organizations.
During this period, (1900-1928)

the school plant was primarily

composed of one two story building of six rooms and a convertable
auditorium. It was painted white ana remained in usable condition
until its destruction by fire in 1927.
Ihe curriculum varied from the original Latin-Grammar composition
to one of a vocational character which included agriculture for
boys and home-making for girls.
During this period a total of 149 girls and 73 boys were gradua
ted from the three year high school course or a grand total of
222. Out of this group 149 attended college for one or more years
of which 108 were girls and 41 were boys. Of the number that at
tended college 35 received their academic degrees, 23 of which
were girls and 12 of which were boys.
The school, during this period, enrolled approximately 95.5$
of the available Negro Scholastics in its district; thus, a re
maining 4.5$ constituted the out-of-school group. It is therfore
concluded that Negroes have very well taken advantage of the
educational opportunities thus offered to them.
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From 1928 To 1958: Summarized Educational Analysis:
From 1928 to 1938, (inclusive) the Hempstead Negro School opera
ted as a Combination Rural Elementary Four Year High School,
seven years of which it was non-accredited. During this period
there was an average yearly enrollment of 217 pupils in the elemen
tary grades and an average of 102 pupils enrolled in the high
school. An average of four teachers taught the elementary pupils
and an average of four and one half teachers taught the high school
pupils.
The average elementary teacher taught two grades in which there
was an approximate enrollment of 61 pupils and for which she re
ceived an annual salary of $537.00 or a monthly salary of |61.57
for nine months.
The average high school teacher,(during this period) taught five
forty five minute classes per day in which there was an average
enrollment of 21 pupils per class and for which she received an
annual salary of $676.73 or an average monthly salary of $77.35
for nine months service.(principal*s salary included.)
The average principal or school administrator, during this period,
was a man with a Bachelor of Science Degree in Agriculture and
had working under his supervision an average of seven teachers.
He received an average annual salary of #1213.00 for a period of
ll£ months of service. The chief subject taught by him was voca-

•215tional agriculture, a condition which has been largely responsible
for a sort of dualistic type of organization and control. Again
the matter of class-room management and, control, and methods of
instruction have been largely the responsibility of the teachers
in charge.

Perhaps the two most significant facts concerning the analysis
of Negro Education in Hempstead during this period was the con
solidation of schools and the accrediting of the Negro High School
Department. The curriculum was extensively wocationalized with
activities in almost every class relating directly to community
needs and experiences in agriculture ana farm-life#
Again, the chief source of revenue used for the payment of teachers*
salaries was the per-capita apportionment allocated to Negro Edu
cation by the State Department of Education. This, however, has
also been extensively supplemented by reimbursements on the sala
ries of the vocational te achers made by the Federal Smith Hughes
Fund. School maintenance has been largely (if not totally in some
instances) taken care of by finances that were secured through
the cooperative efforts of teachers, students and local citizens.
Perhaps more than ever, the teachers and pupils took an active part
in almost completely renovating and improving their school plant#
On Plate VI, (following page) will be seen a few of the improvement
activities for this period being carried on by students under the
supervision of the principal who, in this instance, was also serv
ing as teacher of vocational agriculture.

PLATE

VI.

FIGURE 35. First Bus Secured For Pupil Transportation
in 1934; A Direct Result of Consolidation.
"FIGURE 36. (Below) STUDEWT PARTICIPATION IN IMPROVEMENT
ACTIVITIES.

1. Constructing Agricultural. Building
1934»

2. Constructing Sanitary
Toilet Unit:—1936

3. Constructing Sanitary Drinking Fountain
1935.
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CHAPTER
SUGGESTIONS AMD

XIV
RECOMMENDATIONS

Since the writer has been thoroughly exposed to the handicaps under
which the Hempstead Negro School has developed, both from the stand
point of compiling data for this study and working as an adminis
trator in the school; he is offering suggestions under four sig
nificant headings and with illustrations for the benefit of fu
ture use. These significant headings are as follows:
1* Suggested Organization and Control.
2* Recommended Library Relations.
3. Suggested Improvement and Campus Layout.
4. General Recommendation For the Completion and Use of Other
Analysis on the Hempstead Negro School.

A. SUGGESTED ORGANIZATION AND CONTROL:
The proposed organization or "the writer's philosophy of organiza
tion for the Hempstead Negro School", takes on many characteris
tics of the Dualistic System of organization and control already
described in this study. (See Part II, Chapter VII.) The writer
makes this suggestion because such a sytem of organization and con
trol seems almost inevitable for a rural combination-school where
Federal Funds are used for the carry-on of instruction. An illus
tration of this system with its proposed modifications is shown
in Figure 37, (following page). It will be observed that the prin
cipal has been relieved of the dual-position of vocational teacher

-216-

FIGURE 37: SUGGESTED ORGANIZATION AND CONTROL FOR
THE HEMPSTEAD NEGRO SCHOOL:
A modification of Organization System as gieven by H»R.
Douglass and C.W. Boardman in "Supervision In Secondary
Schools" p 67»
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and principal. He may, howeyer, be called upon to teach a class,
but it will be found that he is directly responsible to the local
Superintendent and to the supervisors for the quality of instruct
ion carried on in the school. This proposed plan offers more oppor
tunity for cooperation and coordination than the present system of
organization and control as described in Chapter VII, Figure 28.
It will be observed that the supervisor is also directly responsi
ble for the type of instruction to be carried on: but since such
supervision is the kind rendered by a visiting supervisor, it is
believed that there will be some form of supervision that will be
automatically carried on during the long period in which the visi
ting supervisor is away. The principal, in tbis case, would have
to be very tactful and diplomatic about the type and kind of super
vision he would give. If he knows the needs of his community, he
would perhaps be in better position to help the vocational teacher
than the special supervisor while being away from the school.
In the proposed organization, an effort has been made to include all
the present organization for it is thought that it would be matter
of impossibility to escape such a scheme in the light of our present
State and Federal Laws with respect to schools offering Vocational
training in the fields of agriculture and home-economics.It would
at least offer the following advantages:
1. A relief to the principal from the dual-position of principal
and teacher of vocational agriculture. The latter coula well
be expected to render a more efficient type of service to both
the pupils and community and the former would certainly be
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better able to perform a more efficient job of school adminis
tration.
2. There would be a possibility for more thorough supervision,
thereby making for the improvement of instruction and im
provement in class-room management and control. It is thought
that this would, contribute to the efficiency of both voca
tional and literary subjects.
3. There would be a possibility for more cooperation on the part
of the administration and the special subject supervisors.

B. RECCMMENDED LIBRARY RELATIONS;
The writer suggests that the school library become the very heart
of the cycle of school activities, and that the facilities for li
brary work be made to directly contribute to all the curriculum
activities. This recommendation is illustrated in dletail on the
following pages. The first of these illustrations, Plate 711,
following page, carries a number of recommended visual Education
devices for continuation and introduction in the Hempstead Ne
gro School. It is suggested that:
First: The general school exhibit become an annual affair and the
library should carry detailed and specific records on the
type of exhibits presviously conducted, along with a wealth
of information that may be used for the future planning
of exhibit work. Figure 38, (on Plate VII, following page)
is only a sample of the type of appearance that a general
school exhibit might be made to convey. It is suggested
that a complete picture of each Annual Exhibit be taken
and placed on the library shelf in bound form and accompa
nied by all necessary explanations that it may be used as
a future refernce. This document should carry a complete
explanation of the activities carried on by each depart
ment within the school up to and including the elementary
divisions. Figure 40 is a sample of what the elementary
division might be made to convey in such an affair.
The writer recommends that this become an annual activity
for every department ana with such an affair, the library
take the lead in preparing an illustrated brief on the
entire affair so that it may become a permanent part of the

PLATE

VII.

RECOMMENDED VISUAL INSTRUCTION DEVICES
FOR THE HEMPSTEAD NEGRO HIGH SCHOOL.

FIGURE: 38. The General School Exhibit Is A Valuable
Visual Instruction Device.(Courtesy:-Class In Visual Educa
tion—Prairie View College, Prof. L.A. Potts-Instructor.)

FIGURE 39. VISUAL Instruction Thru
The Instructional Exhibit.
(Courtesy-same as above.)

FIGURE 41. Preparing and Serving
Meals; A Cooperative Teaching Unit
for Boys end Girls.(Class in H.E.)

FIGURE 40. Electric Incubation and
Brooding for Visual Instruction in
Agriculture.(May be used for other
Classes also)courtesy-Class in V.A.

FIGURE 42. The Rural Elementary ClassRoan Becomes a Iabaratory;Visual In
struction For The Grades. (Courtesy:
Negro School at Yorktown, Texas,
Mrs. N.E. Taylor—Teacher)
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reserved library list for future use and reference.
Second: The<writer recommends that library facilities be made
available for all subjects in the curriculum. Since it
has been a custom for certain specific fields to be rep
resented in the library set-up of the Negro School, the
writer suggests that this practice be expanded to include
every subject in the curriculum of the Hempstead Negro
School. A detailed illustration of this suggestion, or
how it may be carried out, will be found in Figure 43,
following page. It will be noted in this chart that all
subjects, varying from those in the vocational field,
mathematics, Fine arts, up to an including even the For
eign Languages (in case they are ever re-introduced) have
been included as a responsibility of the library, or,
in other words, the library is recommended to become the
very heart of the complete cycle of all school activi
ties. This has been started, to some extent, in the Hemp
stead Negro School but the writer suggests its complete
expansion into all activities as illustrated in Figure 43,
on the following page.
It; is further suggested that the library be housed in a room
large enough to comfortably seat any class in the Hempstead Negro
School (elementary division included), and that this seating ar
rangement be of such nature as to make allowance for work.

The

library may then be used as a good place for all supervised study
periods and may also be used as a means of child-guidance through
out the organized program of work. In view of this suggestion, the
librarian would have to be acquainted with those procedures and
practices necessary to offer guidance to pupils during a supervised
study period or a fair reading knowledge of all courses to be of
fered in the entrie school curriculum,
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FIGOHE 43: RECQIVMENDED LIBRARY RELATIONS FOR
THE HEMPSTEAD NEGRO SCHOOL.
From an Illustration of Library Relationships
by Langfitt, Cyr and Hewsome—"The Small High School
At Work", p 286.
NOTE: The school library is shown as the very heart
of the school wheel. Library facilities contribute
directly tothe curriculum activities, resulting in
the growth and adjustment of the individaul pupil.
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C. SUGGESTED IMPROVEMENTS MP CAMPUS LAYOUT FOR THE HEMPSTEAD
NEGRO SCHOOL:
In keeping with, the dire needs of the community from the standpoint
of training for future community life and with emphasis on both
recreation and work, the writer sets forth the Suggested Campus
Layout For The Hempstead Negro School as illustrated in Figure 44,
on the following page. This plan, however, is only a continuation
of the plan presented in Figure 29-B, Chapter VIII of this study;
but with certain modifications and additions to fit the needs of
both the curriculum and pupils or ultimately the entire community.
It will perhaps be observed that the rear campus has been enclosed
in a solid wall, the heighth of which is suggested to be eight
feet. This wall is recommended in order to prevent interference
from outside sources and insure the safeguard of children in the
use of the added play-ground facilities. The play-ground, as will
be seen, includes provisions for swings, boys' basket-ball, girl's
basket-ball, see-saws, children's slides, volley ball, tennis court
for both boys and girls combined and a swimming pool. (The swimming
pool is recommended in this instance to take the place of the al
ready existing menace to health—the old pond at the north-west
rear corner of the school campus;—See Figure 29-B.)
Special plans have been included in this illustration for a poultry
yard in which there is a brooder house and a laying house. It is
felt that this unit could be well advanced, since the classes in
agriculture have already begun their poultry hatching activities.
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(For description of Poultry Activities that have already been
carried on by the Hempstead Negro School, see Chapter VI.)
In the rear of the Home Economics building will be found a pro
vision for the school garden (vegetable) plot and which has been
so located that it will meet the special needs of the girls who
may be easily trained jointly with the boys in this activity.

The swimming pool that is being proposed on the

northwest corner

has been set forth for two purposes; first to take the place of
the old pond, as has already been mentioned, that will be seen
in previous "Campus Layout Plans" given in this study; and second,
to offer a clean swimming pool to take the place of the all too
many infested creeks ana ponds in and near Hempsteaa that have and
are being used for this purpose. During the tenure of the writer
as an administrator of the Hempstead Negro School, there were sev
eral pathetic losses of life as a result of infections brought on
by the use of such places for swimming and it is believed that by
making this addition the Hempstead Negro School, a valuable health
improvement would be made not only for the school but for the entire
community. This is especially true from the standpoint of health.
Necessary Financial Outlay:
Having worked in Hempstead as an administrator, teacher and citizen
for a period of five years, the writer feels very sure that he is
fully cognizant of the financial handicaps and difficulties that
may be experienced in carrying out the suggestions offered in the
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foregoing pages, but in spite of there, it is contended that each
can be done.
In order, then, that there be a defnite starting pd>int, the writer
suggests the following procedure:
FIRST: Secure through underwritten advertisements for sectional
panels enough finance to erect the solid walled fence.
These advertisements panels should be a section of the
fence and for which would be paid by the advertising com
pany or firm subscribing for it. The nearness of the Hemp
stead Negro School to one of Texas* most travelled Highways
will perhaps render this task an easy matter to sell to
the gaaeral public from this standpoint, and both to local
and outside firms.

SECOND: The completion of the solid walled fence would make possible
the carry-on of the poultry yard which in time, and if proper
ly conducted, would pay for itself and help to pay for the
additional play-gorund facilities. This project, however,
could be easily supplemented by the garden project, and through
both of them the school could soon become a center of com
munity service as well as have an opportunity for some
charitable contribution of food for the needy.
THIRD: The play-ground can be made a community recreational center
that if managed properly, from the standpoint of gate col-
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lections for public games, would be self supporting.
This should in time over-pay for itself ana be able to help
out financially with the projects mentioned above#

FOURTH:

In addition to the above self-help, the Negro Citizen
ship of Hempstead is possessed with enough loyal spirit
to help greatly in the fostering of such a movement.
Their already demonstrated cooperation with past improve
ments supports this statement ana it is felt that if such
is properly presented, that even though it may be but
very little, their help would go far in accomplishing
the recommendations and suggestion as set forth herein.

FIFTH:

The Board of Education of the Hempstead Independent School
District and of which the Hempstead Negro School is a di
rect part, in the initiative could do more than perhaps
any other agency in carrying out the pland and provisions
of the suggestions and recommendations cited in this study.
The value of each suggestion is of such economic and so
cial importance to the entire community that it is felt
that their support and assistance would be first and great
est in the act of completing of all suggestions and recom
mendations listed herein.
TO THESE SUGGESTIONS AND RECOMMENDATIONS, THE WRITER COM
MENDS THE EFFORTS OF THE PRESENT FACULTY" AND STUDENT BODY,
CITIZENS AND BOARD OF EDUCATION FOR THE HEMPSTEAD NEGRO
SCHOOL, THIS FIRST DAY OF AUGUST 1939.
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GENERAL RECOMMENDATIONS FOR THE COMPLETION OF FURTHER ANALYSIS
ON THE ADMINISTRATION AMD CURRICULUM OP THE HEMPSTEAD NEGRO SCHOOL:
Since this study has dealt largely with the administration and
curriculum of the Hempstead Negro School, many facts of which are
yet conducive to further analysis; the writer makes the following
general recommendations:
That the following studies he completed in such form for future
use in the development of the Hempstead Negro School:
A.

"A Comparative Analysis of The Sources of Revenue Used
For School Maintenance In The Hempstead Negro School
With That Of Other Similar Locations".

B.

"An Analysis of The Possibilities For An Equitable Dis
tribution of The Average Teacher Load Among Elementary and
Secondary Teachers In The Hempstead Negro School".

C.

"AN Analysis of The Elementary and Secondary Daily Pro
grams of ?fork In The Hempstead Negro School With Possibili
ties For The CoordinatiAation of Community and Child Needs"

D.

"A Detailed Analysis of The Training, Tenure, Salary and
Personnel of The Faculty In the Hempstead Negro School
From 1933 TO 1938, Inclusive."

E.

"An Analysis of The Commencement Activities and Graduating
Programs of The Hempstead Negro High School and Elementa
ry Closing-Day-Programs From 1900 To 1938, Incl,"

To those who are interested in compiling studies that will be of
highly contributory value to Negro Education in Hempstead, Texas,
the writer recommends the above topics; and to especially those
pupils and students of Education who are either now,, or hope to
be, connected with the Hempstead Negro School System.
F I N I S
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B I B L I 0 G R A P H !
Annotated.
NOTE: The references listed below, and on the following page?,
have been reviewed by the writer for purposes and connections
with this study that may be grouped under the following
headings: First, Those references that servied as a means
of checking the reliability and validity of Historical
Data on Negro Education in Hempstead: Second, Those ref
erences that have served as a means of determining the
classification and description-of administrative, super
visory and curriculum practices used in the Hempstead
Negro School and Third, Those references that have been
used as a chief guide in the methods of research and me
chanics involved in compiling such a study. Since the
Bibliography is annotated, no effort has been made to
group the references under such a classification; but
the above reasons are cited for the sake of clarity as
to the "why" of the-lengthy number.
1,

2.

Almaek, John C. "Researcg and Thesis Writing"
Houghton Mifflin Gompany, Dallas, Texas 1930.
"A textbook on the principles and techniques of
thesis construction for the use of Graduate
Students in Universities and Colleges"
Almaek, John C, and Burseh, John F. "The Administration
of Consolidated and Village Schools"
Houghton Mifflin Company, Dallas, Texas 1935
"A significant reference offering data on the
systems of organization ana control used in
Rural Schools in America"

3.

4,

Anderson, C.J., Barr, A.S. and Bush, Maybell G.
"Visiting The Teacher At Work" D. Appleton Century Company,
New York, N.Y.
1925.
"A reference of case studies in directed teaching and
very valuable in determining methods used in class-room
management ana control."
Anderson, C.J. and Simpson, I. Jewell:- "The Supervision
of Rural Schools": D. Appleton Century Company, New York,
N.Y.
1932.
"A selected reference on directing the task of schedule
making in small rural schools".
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5.

Barr, A.S. and Burton, William H.: "The Supervision Of
Instruction": D Appleton Century Company, New York, N.Y.
1926
" A general volume on the supervision of methods and
procedures of class-room instruction",

6,

Barker, Eugene C, : "Texas History For High Schools and
Colleges": The Turner Company, Dallas, Texas:
1929
"A complete History of the original territory settled
by Stephen F, Austin in Texas,"

7.

Barker, Eugene C., Potts, Charles Shirley and Ramsdell,
Charles W,: "A School History of Texas": Row, Peterson and
Company, Chicago, Illinois,
1924
"An illustrated reference on the development of early
railroads in Texas and the Federal Plan of Invasion
during the hostilities of the Civil Y/ar,"

8.

Bernay, Edward L.: "An Outline of Careers": Doubleday,
Doran and Company, New York, N.Y.
1936
"A valuable reference on procedures to be used in guiding
pupils in the choice of such occupations as farming,
clothing and allied industries".
(Only used as a guiding reference in this study.)

9.

Brown, Edwin J.: "Secondary School Administration-Its
Practice and Theory": Houghton Mifflin Company, Dallas, Texas.
1938
"A special reference on the organization and administration
of general school work: Of specific importance as a guide
to the factors necessary to improve school organization and
control".

10.

Caswell, H.L. and Campbell, D.S.: "Curriculum Development"
The iuaerican Book Company: 1935.
"A study revealing recent trends in Curriculum Devlopment
and construction in small, schools: Used as a guide in this
study for determining methods of analyzing the curriculum
of the Hempstead Negro School."

11.

Cook, William A.: "Federal and State School Administration"
Thomas Y Crowell Company, New York, N.Y.;
1927.
"A reference on the Legislative activities affecting
School administration by the Federal Government and
Various States in America."
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12*

Cubberly, Edward P.:"The History of Education"
Houghton Mifflin Company, New York, N.Y.:
1925
"A select reference on Educational Practices and progress:
A general history of the spread of Western Civilization."
(This reference was of special importance to this study )
(in establishing the validity of many statements made in)
(various interviews.)

13. Cubberly, Edward P.: "Public School Administration"
Houghton Mifflin Company, New York, N.Y.:
1929
"A treatise on the duties and obligations of the
principals and superintendents in the administration
and control of school systems."
14.

Douglass, Earl R.:"Organization and Administration of
Secondary Schools": Ginn and Company, Dallas, Texas.
1932
"A complete reference and guide on the types of Secondary
School Organization, The School Plant, Organizing The
Curriculum, Schedule Making and Personnel Records".
(This reference served as a chief guide to methods of
discussing and describing conditions as hhey have existed
in the Hempstead Negro School and also in making the
final recommendations for this study.)

15.

Douglass, Aubrey A.: "Secondary Education"
Houghton Mifflin Company: Dallas, Texas.
1927
"A select reference on the rise and development of the
Latin-Grammar School in America and The Growth of
Secondary Education"

46. Douglass, Harl R. and Boardman, Charles W.:
"Supervision In Secondary Schools"
Houghton Mifflin Company, Dallas, Texas:
1934.
"The principles and techniques of organization and control
and supervision as they have applied toSSecondary Education
In America."
17, Draper, Edward M.: "Principles and Techniques of Curriculum
Making"; D. Appleton Century Company, New York, N.Y.: 1936
"A select reference on the principles and techniques involved
in determining the subjects and course content of the curricu
lum in Elementary and Secondary Schools in America".
(Valuable to this study in determining the analysis of the
the curriculum of the Hempstead Negro School.)
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18* Ferris, Emery N. "Secondary Education In Country and Village"
D Appleton Century Company, New York:
1927
"A select reference on tlie importance of the Latin-Grammar
School and Academy in the development of Secondary Education;
Special topics on the Rural Cpmbination-Schoo1 curriculum
and the general organization and control of the country and
rural combination Elementary-Secondary Schools in America".
19. Freeland, George E.'."Modern Elementary School Practices"
The Macmillan Company, New York, N.Y. 1927
"A select reference on adjusting the course content of the
Elementary School Curriculum to the individual needs of
the pupils and community"
20. Good£ Carter V., Barr, A.S. and Scates, Douglas E.:
"The Methodology of Educational Research"
"D Appleton Century Company*, New York, N.Y.- 1936
"A chief reference on the mechanics and techniques
involved in doing research that is needed in Education:
A guiding document in the corroboration of facts and data
leading to establishing validity on generalizations and
conclusions". (Of special importance in this study.)
21. Garrison, George Pierce: "The Government of The People of
The State of Texas": Hinds, Noble and Elderidge; New York,
N.Y.
1898
"Select reference carrying one of the earliest Historical
Sketches of Texas and the early mechanics of County and
State Governemnt of Texas."
(Used as a chief means of establishing validity on statements
made by early citizens with respect to the development of
Negro Education in Hempstead.)
22. Ball, R.G., Smither, Hariett and Ousler, Clarence:
"A History of The United States"; The Southern Publishing
Company; Dallas, Texas.
1920
"A chief reference on Migration during the days of Reconstruction
and the Congressional Plan of Reconstruction In The Southern
States".
23. Johnston, Charles Hughes: "The Modern High School-Its Ad
ministration and Extension": Charles Scribnerts Sons",
Chicago, Illinois;
1916.
"Selected examples and interpretations in the social and
business administration of High School Education; and The
relation of the school to the business and industrial
life of the society and community in which it is main
tained".
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24.

Jones, A.J.: "Principles of Pupil Guidance" :
McGraw-Hill Book Company, New York, N.Y.:
1930.
"A general reference on pupils guidance: Used only as
a guiding document to determine what, if any, practices
of pupil guidance that have been used in the Hempstead
Negro School".

25.

Klapper, Paul: "Principles of Educational Practice";
D. Appleton Century Company, New York, N.Y.:
1926.
"A treatise on rhe functions of Education in Physiological,
Sociological and Mental Adjustments."
(Used only as a guiding document in this stuay.)

26. Knudsen, Charles W.: "The Evaluation and Improvement of In
struction" : Doubleday Doran and Company, Inc.: Garden City,
New York.
1932.
" A Valuable guide to the evaluation of methods and procedures
used by high school teachers and administrators"
27. Kyte, George C.: "How To Supervise":
Houghton Mifflin Company, Dallas, Tezas.
1930.
"A guide to Educational principles and progressing ideals
of Educational Supervision: Used in this study to determine
how to classify the systems of supervisory control that
have been used with Negro Education in Hempstead,)
28. National Education Association, "Eighth Year-Book"
Department of Superintendence, N.E.A., Washington, D.C. 1930
"A select reference on the types of organization and control
that have been used in the Secondary Schools of America."
29. Newton, Lewis W., and Gambrell, Herbert P.:"A Social and
Political History of Tezas" (Revised Edition^
The Turner Company, Dallas, Tezas:
1935.
"Special reference with information on early plantation
owners in Tezas:—Specifically the J.E. Groce plantation
near Hempstead: Also material growth during the days of
Reconstruction".
30,

Odell, C.W.: "Educational Statistics": The Century Company,
New York, N.Y.;
1925
"A reference guide to the construction of graphs, calculating
averages, measuring variability and determining the relia
bility of statistical data used in Educational Research."
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31.

Pennybacker, Anna J. Hardwicke: "A History of Texas for
Schools and for Teachers Preparing Themselves for Examination"
Percy V. Pennybacker, Austin, Texas:
Editions of 1895,
1900
and 1908 respectively.
(Also Revised Edition for 1928)
"JL chief reference on the early development of Texas and
material growth and expansion during the days of Reconstruction:
The edition of 1900 is a very valuable document on the history
of early education in Texas and contains certain implications
on the development of Negro Education in Texas. A MOST IM-/
P0RTAET REFERENCE on the Historical Analysis of this study."

32. Patterson, Caleb Perry and Hubbard, James B.:
"A Civil Government of Texas"
The Dobbs Merrill Company, Indianapolis, Indiana: 1928
"A select reference on the framing and shaping of the
Texas Constitution with a brief History of The Early Texas
Legislature".
33.

Ramsdell, Charles W. and Potts, Charles Shirley:
"A History of Texas for Schools"
The Southern Publishing Company, Dallas, Texas:
1928.
"A chief reference on material growth and development
in Texas during the Civil War ana Reconstruction:—
Includes a valuable treatise on Public Education in The
State".(A very important reference for this study.)

34.

Redcay, Edward E.: "County Training Schools and Public
Secondary Education In The South":
The John F. Slater Fund, Washington, D.C.
1935.
"A general reading reference on County Training School
conditions in the South with respect to the Philanthropic
Aid rendered by The Julius Rosenwald Fund."

35.

Reeder, Ward G.: "How To Write A Thesis" :
Public School Publishing Company, Bloomington, Illinois: 1930.
"The most important guide and pattern used in the mechanics
of this study: It carries illustrations of the various me
chanics used in making term reports and constructing thesis
studies in Educational Research and compillation."

36.

Sears, J.B. : "Classroom Organization and Control":
Houghton Mifflin Company; New York, N.Y.
1918.
"A general reading reference on the organization and con
trol of the class-room—including management, discipline and
methods of teaching: Used as a guide in this study for
methods of discussing these items with respect to Hempstead."
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37. Schmitz, R. Morel: "Preparing The Research Paper" :
Richard R. Smith, Inc.: New York, N.Y.
1931
"A guide to the mechanics and techniques involved in
collecting and compiling data and facts on Research
Problems".
38.

Thompson, Holland, (Editor in Chief), Ramsdell, Charles W,
Banks, W.R. and others: "The Book of Texas" Vol. 2X1 of
The Book of Knowledge:
The Grolier Society, Mercantile Building, Dallas, Texas:
1929.
"A valuable source of information on the general History
of Negro Education In Texas."

39.

Triplett, Henry E. and Houslein, Ferdinand A.:
"Civics, Texas and Federal" : Rein and Sons Company,
Houston, Texas:
1912
"A chief reference on Legislation with respect to
Public School Education—Including the original Document
of The Texas Constitution as framed in 1875."

40.

Woodson, Carter Goodwin, "The Negro In Our History"
The Associated Publishers, Inc., Washington, D.C.
1931
"Used as a reference on the distribution of Negro Population
in America immediately following the Emancipation of the
slaves."

41.

Work, Monroe N.: "Negro Year Book"
Tuskegee Institute, Alabama:
1937-1938.
"A select reference on the Activities of Philanthropic
Organizations among Negroes In The South".

Magazines, Bulletins and Periodicals
A.

(Not annotated)

The National Education Association; Washington, D.C.

1. "Problems of Teacher Tenure" Research Bulletin No. 5,
May 1924.
2, "Teacher Tenure In The United States" Report to
The Association made July 1927..
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B. "School and Society"
Mag, January 30^01932;
"Teacher Tenure in Rural Areas"
C.

STATE DEPARTMENT OF EDUCATION FOR TEXAS;

Austin, Texas,

Bulletins:
No.

Title

297
321
345
382

"Public
"Public
"Public
"Public

334

"Standards and Activities of The Division
of Supervision"
Vol. X, No. 7.
"Standards and Activities of The Division
of Supervision"
Vol. XII No. 2

362

School
School
School
School

Laws
Laws
Laws
Laws

of
of
of
of

Texas"
Texas"
Texas"
Texas"

Date
Vol.
Vol.
Vol.
Vol.

VII. No.12
IX. No.6
XI. No. 5
XIV No. 2

Dec. 1931
June 1933
May 1935
Feb. 1938.
July 1934
July 1936.

212 "Negro Education In Texas"(Bludworth)
Oct. 1926
294 "Negro Education In Texas" (Bludworth)
Sept. 1931
343 "Negro Education In Texas" (Worley) Vol.XI,No.3. March 1935
371 "Negro Education In Texas and
School Plant Improvement" (Worley) Vol.XIII,No.2, Feb. 1937
358 "Negro Education In Texas and
School Plant improvement" (Worley) Vol. XII, No.6. May 1936
274 "Outline Course of Study for Elementary
Schools"
354 "Handbook For Curriculum Development" Vol 12. No.2
359 "Tentative Course of Study For Years One
Through Six"
Vol. XII. No. 7
391 "Course of Study For Years One Through Three"
Vol. XTV. No. 11
394 "Course of Study For Years Four Through Six"
Vol. XV, No. 1

May 1936

304

July 1932

"State Plans For Vocational Education In Texas"

Sept. 1930
Feb. 1936

Nov. 1938
Jan. 1939

194 "Concerning State Aid For Training In Rural Schools" July 1925
288 "Concerning State Aid For Training In Agriculture
and Home Economics In Rural Schools" Vol. VII,No.6. Nov. 1933
320 "The Teaching of Science In High Schools"
Vol. IX. No. 5

May 1933
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D.

THE JOHN F. SLATER FUND: Washington, D.C.

1. "Proceedings and Reports of The John P. Slater
Fund for Year Ending June 30"
1933
2*

"Proceedings and Reports of The John F» Slater
Funa for Year Ending June 30"
1934

3. "Proceedings and Reports of The John F, Slater
Fund for Year Ending June 30"
1935
E. TEE UNITED STATES DEPARTMENT OF INTERIOR; T/ashington, D.C,
Bureau of The Census:
1*

F.

G.

Thirteenth Census of The United States:
Abstract with Texas Supplement— 1910

2. Fourteenth Census of The United States

1920

3.

1930

Fifteenth Census of The United States

THE DALLAS MORNING HEWS: Dallas, Texas:
1.

The Texas Almanac and Industrial Guide

1929

2.

The Texas Almanac and Industrial Guide

1235

Unpublished Thesis:
"The History of Waller County"
by Frank E. White,
Superintendent of Y/aller Schools.
A Thesis Submitted to Texas University In
Partial Fulfillment of the Requirements for
the l&sters Degree in 1935.

i
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APFENDIX

SECTION

BIOGRAPHICAL

WAW

SKETCHES

In view of the constant faculty fluctuations and the great number
of teachers connected with the Hempstead Negro School during its
history, it is thought that a presentation of even a paragraph
on the life of each person would necessitate quite an extended
period of study as well as capital outlay to finance such. Con
sequently, the Biographies Sketches that follow have been confined
to the individuals having the following connections: (1) Principals,
12) Teachers with a tenure of ten consecutive years or over and
(3) Citizens who have contributed an over average amount of capi
tal outlay and efforts in developing a Negro School. There will al
so be found short sketches on three alumni members who have become
outstanding in their respective fields of labor.
Whilethis is strictly a section of biographical sketches of out
standing persons who have figured prominently in the development
of the Sampstead Negro School, it is also thought thatsketches on
the lives of more alumni should appear, especially when there are
considerably more who have figured prominently in their eespective
fields of labor; but the lack of time and finance for conducting
such a study have rendered a further presentation an impossibility
at present. The future possibilty of such may well be developed
from the facts presented in Appendix , Section "B" of this study,
which deals primarily with the Alumni of The Hempstead Negro School#
The information contained in these sketches was obtained largely
through printed questionnaires and personal interviews.

11
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WILLIAM REYNOLDS:

FIRST PRINCIPAL

1810-1895.

William Reynolds was born in Baltimore, Maryland, on August 2,
1810, and remained in this city throughout his early boyhood. He
received his early education in the public schools of Baltimore and
found an early friendship and contact with Edgar Allen Poe, a fact
of which he often boasted with pride as a distinguished honor.
He migrated into Texas in 1856, landing at Galveston on one of the
Civil War vessels and later moved to Harrisburg where he remained
for some time. Soon after the Civil War, Reynolds began his career
as a teacher in the public schools of Harrisburg and Houston.
During the second year of freedom, Reynolds was married to Miss
Amanda McCoy of Selma, Alabama, who was at the time of their marri
age, the mother of two daughters; Miss Rachel Davis and Miss Sarah
Blandine. Unto this union were born five other children, three daught
ers, Mary, Merinda and Louvenia and two sons, William Jr., and Josh
ua. Of this number there is one living; Miss Rachel Davis, of Hemp
stead, Texas. She and her sister Mrs. Louvenia Henry, who was liv
ing at the time the information was collected for this study, are
largely responsible for this information contained in the History
of their father.
In the fall of 1867, Reynolds was elected to the principalship of
the "Ereedman's School" at Hempstead, Texas, (Hempstead Negro School).
Colored schools as they were then were mostly operated by the Freedmen's Bureau and it was through such that Reynolds was employed,
being given a salary of $110.00 per month in order that he might be
induced to leave Houston to take the work.
He succeeded as a teacher in the town of Hempstead and was dearly
loved and respected by members of both races being made a delegate
to two prominent State Conventions; 1868 and 1875, to assist in
the framing of the Texas Constitution. He became very popular in
politics among the local citizens of Hempstead and Austin County
and on November 26, 1869, he was made a citizen by Law of the
State of Texas, in order that he might continue his political in
fluence and practice. 1
On April 28, 1871, Reynolds was appointed Alderman in and for the
said town of Hempstead, located in Austin County, by Governor
Edward J. Davis, a position that he much admired and held for semetime.
He served on the County Board of Examiners of public school teach
ers for fourteen years and many a colored boy and girl found their
way to financial aid and success through efforts sponsored by him.
1. The Citizenship papers of Wm.Reynolds are on file with the exprincipal, B.S. Luter, who compiled this study. Funds for the
presentation of a photostatic copy for this study were not
available.

iii
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He received his first certificate to teach in July, 1891, from
Prairie View State College, although he had teaching for a number
of years before this date. Quite a few teachers taught under his
guidance and administration before they received any form of certif
icate.
The school grew under his guidance in Hempstead from a one teacher
school and a one room building to a three teacher school of two
buildings with two rooms each. He was discharged by the Hempstead
School Board in 1893 and succeeded in being employed by the County
Board to teach a one teacher school in the Lawrence Key community,
where he remained for two years.
He died in the fall of 1895 at the ripe age of eighty five years,
being survived by a wife, two step daughters and two daighters. He
ever remained true to his belief and faith in the Catholic Church,
being buried with their honors at Hempstead.
Reynolds was never a slave and lived in the town of Galveston for
sometime before he migrated into Harrisburg and Houston. He often
boasted of this fact with pride, yet always humble enough to win h
his way to employment in the field of education.
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W.E.D. (ROGERS) FREEMAN

186? (First teacher to remain over a
ten year period.)

Mrs. W.E.D. Freeman was born in Washington County, Chapel Hill,
Texas, ands spent her barly childhood in and around Brenham,
Texas. She completed her high school work in Brenham Colored
School (now Pickard Negro High School) under the administration of
A.H. Robinson, who was principal of the Brenham>
School; date of graduation, 1884. Miss W.E.D. Rogers was married
to MR. A.F. Freeman shortly after her high school graduation and
moved to Hempstead, Texas, about 1886, and being elected to the
Colored School Faculty in 1887. She remained a member of this
faculty for a period of eighteen years.
There were born unto Mr. and Mrs. Freeman seven children; four of
which still live— three girls, Mrs. Christine Freeman, Caldwell,
and Mrs. Ruth Freeman, Green, both of Houston and Mrs. Aline Free
man, Saunders, of New Jersey: a boy Cecil Freeman of New Jersey.
There was one adopted son, Edd I. Ambron of California. All of
these children have been graduate from the Hempstead School in
cluding the adopted son and all have attended college.
Mrs. Freeman earned her first certificate to teach as a result of
examination from the 0ounty Board of Examiners, having completed
only three years of high school work. She continued her education
at various intervals, being graduatedfrom the Prairie View old
Normal Course in 1916, and receiving her Bachelor of Science Degree
in 19S0. She is still an active teacher in the Monaville School, a
rural one-teacher school of Waller County. She is well versed in the
liberal arts and possesses a fair knowledge of music and an excel
lent personality.
C.H. LAVENTER:

SECOND PRINCIPAL

3864-1921.

C.H. Laventer was born July 15, 1864, in Greensboro, Alabama. He
received his early education in Greensboro and his high school edu
cation in Florence, Alabama; later doing his college work in the
same city.
C.H. laventer was married in 1885 to Miss F.L. Wood and started his
teaching career soon after. He later entered the ministerial pro
fession, a type of workl that he very much admired.
He was elected to the faculty in Hempstead in 1892 and remained in
the system of employ along with his wife for a period of two years.
It was during this tenure that he served as principal of the Negro
school. They later moved to Austin, Texas. Soon after they moved to
Somerville, Texas, where Mr. Laventer died on December 4, 1921.
There were never any children, hence, Mr. Laventer was survived
only by his wife, Mrs. F.L. Laventer, who is still a teacher in the
rural schools near Somerville, Texas. Mrs. Laventer states that
here husband considered "The Great Man's Friend" a book which he
wrote, as one of his most outstanding pieces of work.

MARY LOU STARES

(Date of Birth-Unknown) (Second teacher to remain
to writer)
ofer a ten year period.)

Miss M.L. St arks was born in YJaller County near Hempstead, Texas,
and received her early education in the Hempstead Negro School,
later attending Prairie View State College where she earned her cer
tificate to teach. She was elected to the faculty at Hempstead about
1892, a position that she held for twelve years. She has the rare
honor of being the first to establish music as an extra-curricula
activity in the Negro public school at Hempstead.
Miss Starks is the eldest daughter of five children and is still a
single woman, being at the date of this writing, (August 19S8) lo
cated in Beaumont, Texas, where she teaches private lessons in music.
She has two sisters and two brothers living.
P.A. STAMPS:

THIRD PRINCIPAL

W.M. DRAKE: **

Life History Unknown.

FOURTH PRINCIPAL:

(Date of birth-unknown.)

W.M. Drake was born in Egypt, Mississippi, on a farm and received
his early education in Husk, Mississippi. The date of his birth is
unknown as his parents were slaves and records were not kept by
them. He earned his first Certificate to teach from Wiley College,
at Marshall, Texas, and started his teaching career at an early age.
He was elected to the faculty in Hempstead in the fall of 1895 as
assistant principal and on the following year was elected as princi
pal,a capacity that he filled for seven consecutive years.
Following his experience in Hempstead, he entered Meharry Medical
College at Nashville, Tennissee, of which course he later completed
and is now, (August 1938) practicing medicine in Houston, Texas.
Dr. Drake is well thought of by the Hempstead citizens and considered
his most outstanding work in life as being in the field of Surgery.
(Some very important improvements in the Negro School occurred under
Dr. Drake's administration; and will be found in Part II, of this
study.)
S.A.D. McClellan** FIFTH PRINCIPAL

?? - 1931.

S.A.D. McClellan was born in Wartrace, Tennissee, the date of which
is unknown. He received his early education in his home town later
entering Fisk university earning his Bachelor of Arts Degree from
this institution before entering the field of teaching.
He taught in many places in his native State before coming to Texas.
His teaching experience in Texas was in Midway after which he taught
at Jefferson, Longview and finally was elected to the faculty in
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Hempstead, in 1903. He remained in the system for a period of three
years having served as principal oft the school during his entire
tenure. He taught last in Austin, Texas.
He was never married and was a lover of music, being the only one
of three brothers to live an entire single life. He was suddenly
stricken at the piano in an Annual Conference for the M.E. Church
in Kansas City, Missouri, in 1931 and died at the instrument be
fore any assistance could be rendered him.
It was under hisguidance, influence and tutorship that M|ss Mary Lou
Starks received her first directions in making music an extra-curric
ula activity in the Negro School.
WILLIAM LEONARD DAVIS; SIXTH PRINCIPAL

1875.

W.L. Davis was born January 6, 1875, in Lavaca County, Texas, and
received his elementary education in the rural schools of Fayette
County. His high school work was completed in the LaGrange High
School at LaGwange, Texas. Mr. Davis was one of four children,
two sisters and oneb brother and had to struggle hard to earn his
education. He ottered Prairie Yiew College at an early age and
was graduated from the old Normal Course .
Mr. Davis was elected to the principalship of the Hempstead Negro
School in the fall of 1906, a capacity that he filled for nine con
secutive years. The school grew rapidly under his administration
as is revealed in the facts presented in this study. He is very
highly esteemed by all of the Hempstead Negro citizens.
Upon leaving Hempstead, Mr. Davis became the principal of the Greg
ory Elementary School where he remained for sometime. Three years
after being elected to this position he was elected to the presi
dency of the State Colored Teachers' Association of Texas. Follo#ing this he was elected as Grand Master of the Grand United Brothers
of Friendship (U.B.F.} of Texas, a capacity that he also filled
for some years. Professor Davis has continued to rise each year fig
uring very prominently in the fields of religion, education, fra
ternal and political organizations and is held very high in the es
teem of the general Negro public of Texas.
He is at this date,(August 1938) principal of the Harper's Junior
High School at Houston, Texas, and is the sponsor of an organization
for the promotion of the study of Negro History.
Mr. Davis still occasionally visits Hempstead and is always heralded
by the Hempstead ditizens with a warm and hearty welcome.

rii
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R.L. KILPATRICK: 1865-1938. (A Citizen who figured prominently in
~——————
aeYei0pment of the Hempstead
Negro School.)
R.L. Kilpatrick was born in Waller County, Hempstead, Texas, June 6,
1865 and was the third child of twelve children born to Madison and
Elizabeth Kilpatrick. His entire life was spent in Hempstead, hav
ing received his early education the the Hempstead School, such
education having been brought to an early stop in the third grade.
Mp, Kilpatrick was married in 1885, December If; to Miss Eugene
Freeman, and unto this union were born four children, all of which
were girls; namely, Pansy Idell, now of Hempstead, Ira Albridge
(Roberts) of San Antonio, Texas, Bobbie LaGolindtlna (Deceased and
Mabel Eunice, a teacher in the public schools of Houston, Texas.
Mr. Kilpatrick was a Blacksmith by trade and studied and practiced
this profession for more than sixty years in the community of Hemp
stead. He and two sisters were the only ones of the twelve children
to live to a ripe old age. He figured prominently in religious and
fraternal organizations as well as other educational organizations
for the welfare and development of his home and community. Each of
his daughters succeeded in finishing high school and were given
some collge education.
During the days of reconstruction and shortly thereafter many Negros
held public office, and it was to one of the public offices that
Mr. Kilpatrick was appointed in his early life. He continued to
hold public office for about ten or twelve years and was very highly
respected by the white citizens of Hempstead as well as the gen
eral Negro public.
Mr. Kilpatrick died about the middle of August 1938 at the age of
seventy three and left surviving him a wife and three daughters.

JOHN M. STEPHENSON: SEVENTH PRINCIPAL

1870-1922:

John M. Stephenson was born July 8, 1870, and was the oldest of six
children born to Frank and Rachel Stephenson of Waller County,
Hempstead, Texas. He received his elementary education in the
rural schools of Waller County in the community of Louisville un
der the tutorship of Mathew Lilly and H.L. Davis. He entered Prai
rie View College directly from Louisville school and received his
first certificate to teach from this institution on July 31,1913.
His college work was then dispersed with teaching at Louisville un
til his graduation from the old Normal course on July 28, 1916.

Tiii
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He was elected to the prineipalship of the Hempstead Negro School
in the fall of 1915, exactly one year before he recieved his Di
ploma from the old Normal course at Prairie View. He held this po
sition for seven and one half years and, as indicated in this study,
did much toward the improvement of education among the Negro boys
and girls of Hempstead. The course in Vocational Agriculture was in
troduced under his administration in 1920, immediately following
the receipt of his Agricultural Certificate from Prairie View Col
lege on August 20, 1920. It is said that he had taught Agriculture
for one or more years before being officially reimbursed, such of
ficial action being made in 1921.
Mr. Stephenson was married in 1907 to Miss G.A. Jackson of Waco,
Texas, They made their home in Hempstead and soon after their marri
age, his wife was given employment in the Hempstead School. Mr. Ste
phenson stands out as being one of the two principals of the Hemp
stead Negro school to buy and build a home of his own in Hempstead.
There were no children born to this union, hence, at his death,
which occurred on December 14, 1922, he was survived by his wife,
two brothers and three sisters. His wife and relatives are still <
residents of Hempstead, Texas.

GERTRUDE A. STEPHENSON, OOODEN:

(Third teacher to have a tenure
of over ten years#)

Mrs. Gertrude A. (Jackson) Stephenson, Gooden, was born in Hempstead,
Texas, and was the second of three girls born to Rosie Jackson,
the father having died before they were old enough to know him.
Her childhood was spent in Waco, Texas, where she received her ele
mentary and high school education. She graduated from high school
under the tutorship of Mr. A.J. Moore in a class of sixteen and
was salutatorian of her class.
After graduating from High School she entered Prairie View College,
and completed the old Normal course within the following two years.
She was then employed in a one-teacher rural school at Carmine,
Texas, Fayette County, where she remained for five consecutive
years. Upon the termination of here experience in Carmine, Mrs.
Gefctrude was employed in the rural one-teacher school of the Louis
ville community, Waller County, where she remained until shortly
after her marriage to Mr. Stephenson in 1907. In 1916 Mrs. Steph
enson was given employment with her husband in the Hempstead Negro
school where she remained for a period of fourteen years.
Mrs. Stephenson continued to teach after the death of her husband
and a few years thereafter was married to Mr. Daniel Gooden, a
shoemaker in the town of Hempstead. They made their home in the
original home of Mrs. Stephenson where they still reside. She is
at present (August 1938) principal of the Bob Burton Training
School at Sunnyside, Texas, Waller County.

ix
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JOBN HENRY RICHARDS: EIGHTH PRINCIPAL:

1880-1952

J.H. Richards was born September 18, 1880, and was the oldest of
six chidlren born to Primus and Margarett Richards of Retreat,
Grimes County, Texas. He received his early education in the rural
elementary schools of Grimes County and his high school education
at Prairie View State College.
Early in life, about 1900, Mr. Richards was married to Miss Rachel
Ragston of Waller County and to this union there were born two child
ren, Roby H., a son and Maude E., a daughter. The mother died about
1912 leaving the children to be cared for by their father who with
the help of his sister-in-law managed to rear them to manhood and
womanhood.
Shortly after the death of his wife Mr. Richards re-entered Prairie
View College where he remained until he had completed the old Normal
course in May, 1917. Soon after his graduation he was employed as
principal of the Antioch Negro School in Lee County near Giddings,
Texas, where he fostered certain movements that resulted in the con
struction of a new school plant for said community. He regarded his
work at Antioch as outstanding in the history of his life.
Mr. Richards was employed in the Hempstead Negro School under the
administration of principal John M. Stephenson where he remained
to fill the unexpired term of said principal in 1922. He remained
principal of the school for the following three years.
During his tenure in the Hempstead School system he was married to
Mrs. Rosie L. Hailey (Toler) a widowed teacher of Waller County,
Texas, and also a former student of the Hempstead Negro School.
They made their home on a farm near Hempstead. Soon thereafter he
re-entered Prairie View College where he continued his study in
the field of Agriculture until he received his Baehelor of Science
Degree in May, 1927. He continued his teaching career during these
years in the Negro School at San Felipe, Texas, and upon his grad
uation in 1927 he was again elected to the principalship of the
Hempstead Negro School for a second time. He remained in this ca
pacity until his death in December 19S2.
Both Mr. Richards and his late wife were co-workers in the teaching
profession at Hempstead until after his death when she retired to
a quiet life for a short period. She later re-entered the teaching
profession in the public schools of Mt. Pleasant, Texas.

X
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FLORENCE RUTLEDGE KIRBY:

(Fourth teacher to have a tenure
of over ten years.)

Of the seven children bo in to Louis and Janey Rutledge of Waller
County, Texas, Gladys Community, there was one girl, Florence, who
was reared in the place of her bifrth and received her elementary
education under the tutorship of Mrs. C.C. Rutledge, the latter
being her sister-in-law. Miss Florence continued her high school
education at Prairie Yiew College entering that institution at a
very early age and graduating from the old Normal course in 1905.
She began her teaching career in Waller County shortly after her
graduation from Prairie Yiew and at a very early age.
She was happily married to Mr. Jimmie Kirby on Augast 8, 1910 and
unto which union were born six children all of which have had the
advantage of some college training.
Mrs. Kirby continued her teaching in the Rural Schools of Waller
County at various intervals until she decided to move to Hempstead
in 1923 for the educational advantages of her children. She was
elected to the Hempstead faculty in the fall of 1924 and remained
in the system of employ for a period of eleven consecutive years.
She is well versed in the liberal arts and is the holder of a
Bachelor's Degree in the field of Education and being a mother has
much enrichenea her experience in dealing with children.
The Kirbies are still residents of Hempstead and very active in
religious and civic activities.

WYATT HENRY TOMPKINS: NINTH PRINCIPAL 1885Wyatt Henry Tompkins was born in 1885 and is the oldest child of
nine children born to Henry and Betty Tompkins of Waller County,
Laneview, Texas. His elementary education was received in the Rural
School at laneview and all other education, including High School,
was received at Prairie View College.
He was married in 1914 to Miss Martha L. Hoffman of Stranger, Texas
and unto this union were born twoc children.
Mr. Tompkins began his teaching career near Marlin, Texas, which was
followed with experience in Lee and Austin Counties. He finally suc
ceeded in securing work at his home community, Laneview, where he
worked for a few years prior to his election at Hempstead. In the
fall of 1925 he became the principal of the Hempstead Negro school.
During the administration of Tompkins the epochal changes of Negro
Education in Hempstead reached a zenith which marked the beginning
of what is still a great part of the Negro School plant. The old build
ing was destroyed by fire apd a bond was voted shortly thereafter for
the erection of a new building which is still the main building of the
present school plant.

xi
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Shortly after tlie termination of his career at Hempstead, Mr. Tomkins received his degree in the field of Agriculture «nrl was elected
to the princ ipalship of the Schulenberg Negro School where he re
mained far a number of years. He is still active in the teaching pro
fession, being at present (1938) principal and Teacher of Agriculture
far one of the Negro SchoolSin Lee County, Texas.

B. M. PEARSON: TENTH PRINCIPAL

1888-

R.M. Pearson was born in Dadaville, Alabama, December 23, 1888, and re
ceived his early education in the rural schools of his birth-plaCe. His
high school education was completed at the State College in Montgom
ery, Alabama. Part of his college education was received from Taladega,
and the remaining requirements for his inital degree were completed
at Prairie View College in 1926.
Mr. Pearson came to 1'exas in 1917 and started his teaching career
in the public schools of Kerens where he remained until he was elec
ted to the principalship at Hempstead in 1928. He remained in Hemp
stead for a period of two years.
He has completed quite a deal of his study in the field of Medicine
at Meharry Medical College, and also the course required for Vo
cational Agriculture at Prairie View.
His tenure at Hempstead was followed with four years as principal of
the Wharton County Training School at Wharton, Texas after which he
was elected to his present position, (1938) teacher of Vocational
Agriculture in the Gregg County Training School at Longview, Texas.
ELEVENTH PRINCIPAL: — (J.H. Richards served a second tenure as the
eleventh principal of the Hempstead Negro
High School. See Biographical Sketch of Life
History, Appendix
p ix.)
E. A. PAIMER:

TWELFTH PRINCIPAL 1900-

Erhest A. Palmer was born in 1900 and is the dldest of three child
ren born to John and Maryann Palmer of Toledo, Newton County,
Texas. He received his elementary education in the rural schools
of Toledo and his high school education in the Academy at Prairie
View College.
Mr. Palmer started his teaching career at an early age and was
married shortly after, in 1927, to Miss Lillie Mae Simmons, also
of Newton County. Unto this union was born one child, a girl,
Ernestine. Soon after the birth of the child the mother died and
at a time when she and her husband were both students at Prairie
View College.

xii
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In the spring of 1932 Mr, Palmer received his degree from Prairie
Yiew College. He continued to work at the college until he was elected to the principalship of the Hempstead Negro School in Jan
uary, 1933, being elected to sebve the unexpired term of J.H. Rich»»
ards who died during the month of December during his second tenure
as principal.
Upotf. the completion of the unexpired term as princ ipal of "the Hempstead
School, Mr. Palmer became County Agent of Newton County, the po
sition that he holds at present, 1938.
SAMUEL SCHWARZ:~^"FQR WHOM THE SCHOOL WAS NAMED
—

—

—

—

-

—

—

18401 (Date of death
—

—

u

n

k

n

0

W

I

1

)

"Samuel Schwarz was born in 1840 in a small town in Prussian, Poland,
being the fifth of six children and left fatherless at the tender age
of eight years, and owing to the precarious condition of the family,
now bereft of their support, was unable to attend regular school and
had to rely upon chance to pick up the knowledge for which he was thirst
ing as best he could. At the age of eleven he had acquired the ca
pability to teach a class of eight pupils ranging in age from 8 to 20,
and'instruct them in Hebrew, German and Polish, and the munifcent sum
of eight thalers per annum, which was his remuneration, he contrib
uted to help support the needy family.
Adding to his store of knowledge with the aid of books borrowed from
olfler boys more favored by fortune, he, at the age of 14, was able
to stand a very critical examination in Hebrew, German and Latin,
which enabled him to enter the Theological Seminary at Breslan, from
which he had to resign a short time thereafter owing to the lack of
funds to continue his studies, and entered as an apprentice in a mer
cantile establishment, his renuneration being his board and clothes.
About that time an older brother who had not been heard of by the family
for fifteen years, was located in South Carolina, and assisted young
Sam to emigrate in 1858, when he took steerage passage for America
on an emigrant sailing vessel, which landed him after a voyage
of seven weeks at Charleston, South Carolina.
His first earnings after landing were at the rate of $1.00 per day
for the work of hauling pine logs for firewood. Two years later at
the breaking out of the Civil War we find him espousing the cause
of the south in that memorable struggle by jolnging the South Caro
lina volunteers four months before the fall of Fort Sumpter. The term
of service of that regiment expired soon after the first battle of
Manassas, in which the subject of this sketch participated. The ma
jority of the regiment of the South Carolina volunteers re-organized to form the Eighteenth Regiment which served until the end
of the war, during which time Sam Schwarz had attained the rank of
1-As submitted by Mrs. Ida Schwarz from a copy of the life cf Samuel
Schwarz, given in the "Jewish Herald" an old Jewish magazine.

ziii
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Orderly Seargent. H e was wounded twice in battle,on the Rappahanock in Virginia and Jacksonville, Florida. After being taken
prisoner, hie was finally released on parole at Fort Henry, N.Y.,
at the close of 1864. Soon after he was married to a most estimable
young lady and emigrated to Texas in 1866, coming to Hempstead in
1868, and residing there until his death. At the death of his bro
ther, Rabbi H. Schwarz, Sam Schwarz became the leader and shepherd
of the little Jewish Congregation of Hempstead.
Soon affcer Sam Schwarz made Hempstead his home he became a member
of the Board of Education in and for the Idependent School Dis
trict a capacity that he filled for more than twenty years having
served as Chairman for a greater portion of that time. Soon after
his death, his daughter, Mrs. Ida Schwarz, donated one block of
property to the Negro School upon -the condition that the school be
named for her father, in honor of his services on the board of Edu
cation for so long a period of time. This daughter still resides
in Hempstead, (1938) and with her husband operates a department
store.
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•APPENDIX

"B"

The Table on the following pages shows the
name of the principal, the date and length
of his tenure, the highest number of teach
ers on his faculty and the nanes of the dif
ferent persons working under his administra
tion.
This information is of special importance in
the study of "Faculty Fluctuations".
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•APPENDIX "C"
THE AIUMNI

The following pages contain two Tables; numbers C-l, and
C-2 respectively.
Table C-l contains a complete list of the names of the grad
uates from the High School Department of the Hempstead Negro
School from 1901 to 1935 inclusive and classified according
to sex. The information contained herein was obtained large
ly through "class rolls" as they appeared on old Commencement
programs, invitations and diplomas. There were no records on
file at the school to show the names of these graduates but
the numbers in each class could be verified from records on
file at the County Superintendait's office, consequently the
information needed to compile this table had to be obtained
in tie aabove mentioned manner. The reliability and accuracy
of the facts presented here have been verified through re
peated personal inquiry and interviews with members of the
various classes and is thought to be as accurate as possible
to get. The first class graduated in 1901, consequently no
names are listed for years prior to that date. It was found
that the third year of High School work did not begin until
1900 and no graduates finished that year. The fourth year
of High School Work was added in the fall of 1928 and a num
ber of students returned to finish the added grade thus mak
ing them a graduate for the second time.
Since the compilation of this study a complete and detailed
systematic permanent record and follow-up record has been
installed in the Hempstead Negro School which will facili
tate the fixture compilation of similar studies with much
less difficulty.
Table C-2 is a direct compilation of facts on the alumni
that have completed their college courses, (having earned
a baccalaureate degree) showing the year they completed High
School, their names, the name of the college that they com
pleted, the year they finished from that college and their
present status.(1938) The reliability and accuracy of the
information in this table has been established largely through
personal inquiry, interviews and the investigation of col
lege catalogues. In some instances inquiries were not an
swered and for such cases the spaces have been left blank.
The information in both of these tables is not only important
to this study but of very vital importance to the present
program of work in the Hempstead Negro School and especially
from the standpoint of Vocational and Educational Guidance.
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APPENDIX "Cw
TABLE C-l :

The Names of Graduates Completing The
Hempstead Negro High School Classi
fied According To Sex 1901-1935.

* Names starred thus are deceased, (1938)
GIRLS

BOYS

1901

Bedell, Gussie

Pearson, Frank

1902

Kilpatrick, Olevia E.

YEAR

1903

*Spiller, Ida B.
Spiller, Marie
*Scott, Minnie

1904

Taylor, Eliza
Stevenson, Nellie
Spiller, Minnie 0.
Reed, Hattie
*Davis, Lawrence

1905

Kilpatrick, Pansy I.
McDade, Alice V.
*Starks, Esther C.

1906

Washington, Laura

1907

Fields, Lillian A.
James, Edna F.
*Jones, Evangeline
King, Emma E.
Lewis, Rosa L.
Lilly, Viola M.
Lilly, Anna 0.
Roberts, Ophelia E.

1908

Coleman, Emma A.
Benson, Frankie
*Faust, Maggie
Scott, Alma
*Cloud, Georgie
Starks, Carrie C.

1909

*Craig, Pleasie
James, Nina
Freeman, Christine F.
Roberts, Maggie

Ambron, Edd I.
Hill, George
*Frazier, Willis
Murry, Robert
Batteau, Daniel M.
Lilly, William B.
Sanders, Milton E.
Starks, Willie
McDade, Jesse
Richards, Y/illiam

Jingles, Frank
Davis, Dave Leonard
Hill, Robert

xxi

-257APPENDIX "C"
TABIE C-l Continued

YEAR
1910

1911

1912

1913

GIRLS
Branch, Corine R.
Smith, Katherine A.
Lilly, Mattie Christine
Austin, Gertrude A,
•Craig, Pearl Sophia
Freeman, Aleen Lucile
Schwarz, Pearl Coresia
Pryor, Ellen Marie

Dixon, Rosie Celestia
McDade, Henrietta Estire
Starks, Helena Gertrude
""Williams, Mattie Orman
Tinner, Marguerite Alberta

1914
Fisher, Leola Elvira
Lewis, Minnie Ola
Meardy, Mollie E.
Sanders, Ethel Dorine
Stewart, Rosie Lee

1916

Evans, Annie Dora
""Wright, McVeagh Leona
Watson, Cleo Alberta

1917

Williams, Virginia
""Williams, Estella
Johnson, Indiana
Cloud, Rosa
Austin, Dorelia
"Howard, Matilda

1919

Evans, Moses W.
""Howard, Eckie T.
""Payne, Ollie F,
•Foster, Diamond T.
Tolliver, Giddings

Collins, Willie Stacy
Payne, Edward
Pearson, Maultie M.
""Scott, Robert Calvin
Burney, Charles E.

Gooden, John Eddie

1915

1918

BOYS

Lewis, Fontella
""Brown, Frankie
Taylor, Willie
Gant, Wenona
Toler, Rosie
""KLlpatrick, Lucile
""Sample, Ira Mae
Leonard, Arista
Reed, Mabel
Basett, Mollie Mae

""Johnson, Artie Emitt
""McGensley, Leon Ellis
White, Rheuben H.

Gooden, Edwin R.C.
Hammonds, Lamar Charles
Reese, Wesley John
""Tolliver, Garnet R,
Evans, James
Jackson, Thomas

Freeman, Cecil
Jingles, Charles

xxii
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APFENDIX "C"
TABLE C—1 Continued

YEAR

GIRLS

BOYS

1920

Duncan, Juanita
Sergas, Leola

1921

Swann, Eva D.
Archie, Aleen
Archie, Christine
Loggins, Mattie
Williams, Ruby P.
Freeman, Ruth E.
Watson, Bridgett

Dixon, Roy
Muckleroy, Lee Petty

1922

Burton, Pinkie
Jingles, Annie Mae
Mumps, Mattie Earline
Jackson, Francis A.
Johnson, Rosa Belle
Wells, Luida Eva

Boson, Emitt Robert
Valley, Alonzo Herbert
Walker, Alex Harmon

1925

Davis, Mildred
Moore, Sarah Belle
Crawford, Ira
Clark, RoxLe
•Wright, Oveta

Scott, Frank
Williams, Connie Lee
Brown, George
Barnes, Lonnie
Walton, Searcy P.
Jones, Milas
Taylor, Roland

1924

Hines, Corine Annie
•Jackson, Viola Elaine
Neal, Robbie Bertha
Scott, Alice Alverta
Swann, Katie Leola
Stewart, Georgie Mae
Toler, Mary Esther
Leno, Pearl Lucile

Hilliard, Alverta Lawrence

1925

Garcia, Eva Loletta
Mosely, Crezetta Margie
Spicer, Ida Beatrice
Wells, Mabel Emily

Williams, Oscar Floyd
Abner, Zelmar Lamar
•Chatham, Louis Claudius
Tompkins, George W.
Williams, Charlie Lee
•White, Theodore
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APPENDIX "C"
TABLE 6-1 Continued

YEAR

GIRLS

1926

Allen, Elsie Margie
Clark, Carrie Lee
Compton, Lurene Celeste
Curtis, Lillian Magnolia
Hall, Lena Mae
Jones, Rosa Lucile
Jones, Willie Mae
Jackson, Crezetta Ouida
Lilly, Mattie Ora Lee
Lundy, Elizabeth Eddie
Lester, Mollie Mae
Riley, Bernice Cleo
Russel, Cleopatra
Strauder, Theresa Katherine
Watson, Ida Mae
Wells, Roxie Dorris
Yaney, Ora Lee

1927

Abner, Inez Elizabeth
Archie, Glendale Margorie
Brown, Madelyne Loucelestine
Coleman, Johnie Dawson
Cambric, Sadie Cleola
Davis, Hortense Bernice
Groce, E.T.
Johnson, Ethel Vivian
Kinder, Olevia
Loggina, L.V.
Mayes, Ollie Omega
Musgrove, Australia Carrie
Nosworthy, Ralph Julia
Palmer, Nona Beatrice
Stewart, Juanita Bryant
Toler, Nettie Mae
Tompkins, Dora Esther

1928

Alexander, Willie Mae
Benjamin, Lilly Mae
Ball, Hollie Lucile
Holmes, Ola Belle
Mosely, Johanna Dorris
McDade, Clara Belle
Snell, Marion Magdeline
Stubblefield, Eliza Marie
Taylor, Esther Lee
Watson, Arista Elizabeth
Watson, Willa Marie
Wells, flattie Etta 15ae
*Williams, Vina Pauline
Yarborough, Leola Delois

BOYS
Mayes, Thomas Andrew
*Archie, Roosevelt Alonzo
Watson, Walter Jennings
Taylor, Alraus Lamar
Tompkins, James Madison
Yancy, Nero Lowell

Burton, Clemmie Lee
Davis, John Henry
Johnson, Shepherd Ellison
Lilly, Douglas Plato
Scott, Robert Mack
Williams, Almo Jr.

Kir by, Carl McGregory
Lester, McCree
McDade, Willie Mose
Manual, Booker T.
Washington, Lonnie C.
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jBeglnggg gfjoijr year{
YEAR

APPENDIX "C"
TABLE C—1 Continued

GIRLS

(# Names starred thus are grad-)
(uates for the second time
BOYS

1929

^Alexander, Willie Mae
#Hall, Hollie Lucide
#Holmes, Ola Belle
Mayes, Beatrice
#Mosely, Johanna Dorris
^Taylor, Esther Lee
#Watson, Arista Elizabeth
^Watson, Willa Marie
#Wells, Mattie Etta Mae
Williams, Vina Pauline
#McDade, Clara Belle

#*Arehie, Roosevelt Alonzo
#Burton, Clemmie Lee
#Davis, John Henry
#Kirby, Carl McGregory
^Lester, McCree
^Manual, Booker T.

1930

Alexander, Curtis Mayo
Burleson, Irene
Cummings, Eva Lee
Coats, Elizabeth
Gant, Elna
Groce, Lishie Marie
Jackson, Amanda
Johnson, Bennie Watts
Kirby, Jimmie Carrie
Kirby, Mary B.
Stoney, Myrtle
#Stubblefield, Eliza Marie
Taylor, Leora Eugiens
Wilson, Alice

Archie, Nathaniel David
Evans, John Gilbert
Ivey, Lawrence Lee
Hunter, John Henry
Johnson, Israel Grover
Johnson, Daniel Lamar
Richards, Herbert Hoover
Smith, Daniel Levi
^Tompkins, James Madison
Washington, Hosea

1931

Burleson, Eddie Corine
Barnes, Willie Mae
Bethany, Maggie Delle
Calloway, Hattie Vanila
Davis, Clarence Mayo
Davis, Daisy Louise
Freeman, Barbara Lee
Freeman, Myrtle
Johnson, Annie Mae
Johnson, Johnie Maye
McKinzie, Pinkie
Kirby, Johnie Louise
Mayes, Eva Dorothy
Marshall, Annie Mae
Phenis, Be mice
Rutledge, Walter Lee
Scott, Consuela Monella
Shepherd, Louise Lois
Steptoe, Ada Mae
Watson, Annie Mae
White, Lou dell Esther ine
Parker, Ardie Mae

Brown, Lloyd Flake
Bankett, Elisha Lanier
Davis, Cecil Marcellus
HInton, Vanice
Lilly, Walter Timothy
Singleton, John Wesley
Watson, Willie Louis
Yancy, Jesse Charles
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TABIE C-l Continued
YEAR

GIRIS

BOYS

1932

Cambric, Frankie
Clarke, Roxie Lav erne
Gage, Okla Mae Dorris
Ryles, Jesse Lee
Shepherd, Louvenia
Tamplin, Annie Mae
Smith, Ruby Lee
Smith, Venice
Taylor, Julia Pearl

Jackson, John Henry
Musgrove, Andrew Jackson
Musgrove, Laffayette M,
Ryles, David Willie
Williams, Baby Ray
Yancy, Colquitt Dubois

1933

Bowlds, Idean
Bracy,Ernestine
Davis, Alice Mae
Jordan, Rena
Kemp, Mollie Mae
Kirby, Gladys
Lilly, Alma
Miller, Odessa
Rutledge, Marcia
Scott, Audrie W.
Smith, Alberta
Stoney, Ruth Alma
Washington, Altheni a

Gooden, David Jr.
Jackson, Elenor
Jackson, Pearl
Lang, Cecil
Maxwell, Gus Edmund
MeDade, Emitt
Musgrove, Irvin
Nathaniel, Joseph

1934

Brown, Marian
Gooden, Alice Mae
Hudspeth, Mary Bell
Lilly, Pauline D.
Reece, Dorothy D.
Stoney, Ernestine
Taylor, Johnie Mae
Walton, Johnie Mae
Washington, Edna Mae

Barnes, William
Boson, Gaines Jr.
Cambric, Connie L.
Dennis, Frederick Douglas
Hudspeth, R.C.
Randall, Elmer C.
Ragston, Roy
Tompkins, Ira
Williams, Eldridge Franklin

1935

Blackmon, Albertine D.
Brown, Daisy Lois
Cay, Gladys Lee
Canty, Audrie D.
Gordon, Willie B.
Jones, Annie Lee
Smalley, Clara Mae
Smalley, Ida Mae
Turner, Mildred
Tompkins, Bettie Lou
White, Lola Mae
ligfall, Veetta Thelma Lee

Bennett, Walter Henry
Cade, Archie,T.
Lilly, Arthur
Toler, Ira Junious
Watson, Roosevelt Teddy
Washington, Mack
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TABLE C-2

The Names of The Graduates of The Hempstead
Negro High School that have received Bacca
laureate Degrees, the College Attended, the
Kind of Degree, Date Degree was Earned and
The Present Status as of 1938.
()-Names enclosed in parenthesis indicate a lady's married name.
High
School
Class

Name of Graduate

College Attended
and Degree Earned

Date
Degree
Conferred

Present
Status

1924

Teacha r in
Public Schools
Of Houston.

1903

Spiller,(Davis) Marie.

Wiley College
Prairie View-B.S.

1904

Spiller, (Sledge)Minnie

Wiley College A.B.

Hill, George

Meharry Medical
College
M.D.

1905

McDade,(Muckleroy)
Alice V.

Prairie View
College
B.S.

1907

Lewis,(Richards)
Rosie

Prairie View
College — B.S.

1931

1908

Starks, Carrie C.

Prairie View
College — B.S.

1926

1909

Jingles, Prank

Prairie View
College — B.S.

1910

Branch, Corine

Prairie View
College — B.S.

1927

Evans, Moses W.

Prairie View
College —B.S.

1931

1914

Gooden,John Eddie

Prairie View
College — B.S.

1917

Howard, Matilda

Prairie View
College — B.S.

1918

Freeman, Cecil

New York Trd.Sehl.
Master Plumber--

Teacher in
Public Schools
of Houston.
Practicing Medi
cine:Art imo re, 0kla»
Teacher of Home
Economics: Waller
County Schools.
Teacher of
Adult Education.
Waller County,Tax.
Teacher of Music
(Private) Beaumont
Texas,
Teacher of Voca
tional Agricul.
Texas.
Teacher in Public
Schools: Lib erty,
Texas.
Teacher of Voca
tional Agricul,
Navasota,Texas,
Teacher in Public
Schools of
Houston, Texas,

1925

Plumbing Business
Okland,Calif,
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TABIE C-2 Continued
High
School
Class
1919

1921

Name of Graduate
Jingles, Charles

Prairie View
College — B.S.

Kilpatrick, (Knox)
Lucile
Brown, Erankie

Prairie View
College— B. S.
Prairie View
College — B.S.

Swann, (Crouch)Eva

Prairie View
College — B.S.

Archie, Ale en

Prairie View
College — B.S.
Prairie View
College — B.S.
Wiley College A.B.

Archie,(Dorsie)
Christine
Dixon, Roy
Watson,Bridgett

1922

Jingles, Annie Mas

Johnson,(Isaacs)
Rosa Belle

Jackson, Francis A.
Valley, Alonzo
1923

College Attended
and Degree Earned

Davis, Mildred
Walton, Searcy P,

Prairie View
College — B.S.
Prairie View
College — B.S.
Prairie View
College
. ..
Langston U.-B.S.
University of
California—M.A.
Prairie View
College — B.S.
Prairie View
College — B.S.
Prairie View
College — B.S.
Columbia U. M.A.
Arkansas A.& M.
Normal — B.S.

Date
Degree
Conferred

Present
Status
Teacher of
Vocational
Agri. Willis,
Texas.

1931

Deceased.

1934

Teacher in Public
Schools of Gal
veston, Texas.

1928

Teacher in Public
Schools:Denton,
Texas.

1926
1926
1927

1935

1926

ia

1926
1933
1932

Teacher in Public
Sdhools:Dallas,
Texas.
Teacher in Public
Schools,Port Arthur,
Texas.
Teacher in Public
Schools:
Navasota, Texas.
Teacher of English
Prairie View
College.
Teacher of Math.
Hempstead,Texas.

1929
1927
1928
1932

Teacher in Public
Schools:Dallas,
Texas.
Teacher of Vocation
al Agri. Arkansas.
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APPENDIX "C"
TABLE
C-2
Continued.
ELgh
School
Class
1926

Name of Graduate
Jones, Rosa L.
Starks, Bernice

College Attended
and Degree Earned.
Prairie
College
Prairie
College

View
— R.N.
View
— B.S.

Date
Degree
Conferred.

Present
Status.

1930

Unemployed.

1932

Teacher in Public
Schools:Grogeton,
Texas.

Yancy, Ora Lee.

Prairie View
College — B.S.

1931

Mayes, Thomas.

Prairie View College
— B.S.

1932

Teacher in Public
Schools:Hemps t ead
Texas.
County Agent,
Caldwell,Texas.

1927

Lilly, Douglas P.

Kentucky State
College - B.S.

1932

Teacher in Public
Schools:Oklahoma.

1928

Wells, Mattie E.

Prairi e View
College — B.S.

1933

KLrby,(Nickens)
Jimmie C.
Kirby,(Williams)
Mary
Archie, Nathaniel

Prairie View
College — B.S.
Prairie View
College — B.S.
Prairie View
College — B.S.

Smith, Daniel

Prairie View
College — B.S.

Kirby, Johny L.

Prairie
College
Prairie
College

Scott, Consuela

View
— B.S.
View
— B.S.

1934
1934
1936
1935
1935
1935

Teacher in Public
Schools:Midland,
Texas.
Tuskeggee, Ala.
(Unemploy ed)
Teacher in Public
Schools:Oklahoma.
Teacher of Voca
tional Agri.
Richards,Texas.
Teacher in Public
Schools: Louisiana.
Unemployed.
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INTERVIEW

RECORDINGS

The following passages are exact records of statements made bypersons during interviews on the past history of the Negro
School at Hempstead, Texas. The writer has refrained from using
the iwmfi of the person who made the statement and has included
names in only those places where needed far the sake of clarity.
1, fi/fednm

-— (The following is an exact reproduction of the main
paper that was read at the funeral of W.M. Reynolds
in the fall of 1895. ) (submitted by Madam "X")

Pro. W.M. Renoylds came to Hempstead Texas, Waller County, lh the year
1848. Yery soon He began His career as a Teacher. Tho. Education was
lightly esteemed by the people at that time
for a few years had
elapsed Since they had been Emancipated from bondage.
Hence
they hadnt learned a grate deal about acquireing an Education,
however We can truthfully Say for them that -Sot in darkness Saw a great
light for the people of Waller Co. at large, Can and will acknowledge
that the light of Education began to dawn in every home amoung the colored
people.
We Sincerely believe that W.M. Reynolds was devinely Sent to this people
of Hempstead, for He has lived a loyel and a law-abiding Citizen for
55 years. As a Teacher he filled that position with as higher Honors as
any Teacher in Waller Co. for 52 years. Its a true Saying that leaders
are Borned and not made for He was a true leader in every sense of
the word.
He served on the Examine board for 14 years, and filled that position
with Cedit.
He reminds us of the Wilderness preacher for he has made the crooked
ways Strait and the Hilly way level. He began Teaching the first Song
I learned in my childhood days was In His School room. Oh Come Angel band.
As a Teacher He filled that position until old age and sickness failed him.
Several months ago, He told us in His Silent way- Saying to wife and
children to the School room and friends.
Farewell, Ttiou art. too Dear to me. Farewell: Thou art too dear
for my posesing.
We parted in Silence, we are parted by Death. On the Bank of that
lonely River. Where the fragrant limes their boughs unite.
We are parted in Silence our cheeks are wet with The Tears that are past
controleing. We vowed we would never, no never forget, and those vows
at the time was consoling.
But those lips, that Echoed the Sound of mine are as cold as that
lonely River. Ahd that Ejre that Beutiful Spirits Shrine
has Shrowded its fires for ever.
Madam WX" Continued:-*I do not know how much of this is right but I hope
you can use it. Reynolds was a mighty good man and the woman who wrote
this paper dearly loved and respected him. She read this paper at his
funeral . I am getting too old to remember much about what happened
in those days but maybe this paper will help you in what you want to do.
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MTERVIBW RECORDINGS Continued.
Madam "Y"
"I do not know much about what happened in the school for Negroes before

Reynolds came to Hempstead but I do know that the year before he came
the school had been taught by white people. I remember that some white
soldiers came in town and said that a Negro would be our next teacher.
They also said that he would be paid by some kind of "Freedman's" organi
zation and would get over $100. per month. I was a little girl then and
I remember seeing the soldiers and would see Mr. Reynolds talk with them
quite often.

It was the year 1866 when Reynolds first came to Hempstead but he did not
start to teaching until 1867. He first started in a place that the people
called "Frog Pond" in a two room school house. There were so many children
until, in a very short time, he needed another teacher. There was not
enough room in this first building so Reynolds had to move until they could
add some more room to the building. They were granted the use of the "Schwarz
Building" which, at that time, was located just south of the S.P. Station.
There were two teachers and they remained in the Schwarz House for about
one year until another building had been completed in Frog Pond. This made
two buildings in Frog Pond instead of the first one that waw occupied by
Reynolds.
The School moved back to Frog Pond and another teacher was added, and this
made a faculty of three. About 1871 some Rural Schools were started and
this took some of the children away that had been going to Reynolds.
In the fall of 1887, Reynolds had two ladies to come here from New Orleans
to see about teaching in the school. Only one of these ladies was employed
the other one returned. Another teacher was employed that same year
and she was Mrs.
. You ought to see here and ask her some
questions because she taught here longer than any other woman I know. She
came here from Brenham and passed the board that fall. She turned out to b e
one of the best teachers we had in those days.
In 1905 the school was moved from "Frog Pond" to its present location. One
block of land was purchased and a building was built by the School Board.
I remember that the local citizens had to put up some of the money to help
complete the building and get some seats. There were lots of children who
started to this school. You better see Mr.
because
he was an Alderman here about that time and he can tell you a great deal
about the school. When the school was moved to the new location there
was a lovely playground with lots of equipment but the people soon stole
most of it away.
Madam "Z" I remember about 1866 a white teacher was teaching the Negro
school and the next year Reynolds took over the school. He was principal
here for more than twenty pears. One time he left for a few months to
attend the State Congress at Austin. It was in this Congress that the State
Constitution was framed. He left the school in charge of one of the women
teachers who was working with him. The first assistant that he had was his
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Madam "Z" (Continued)
step-daughter. Shortly after this his other step-daughter started to
assiting with the teaching also. Reynolds was a Catholic and often boasted
of the fact that "he had never been a slave". About 1892 another man
became principal and Reynolds was given work in one of the County Schools.
He did not live long after this.
(Madam "Z" gave the names of all the principals in the order in which thqy
came and the number of years that they remained as she remembered it.)
Mr. "Q,"

(On location of School.)

In 1904, a committee on location was appointed by the City Council of
Hempstead and one colored man was appointed to represent the Colored Citi
zen^ choice in the selection of a location for their school. I was that
man. It was my contention that the school should be located at its present
place and proceeded to have the Negroes petition for this request. One of
the white Aldermen, who was on the committee, offered a counter petition
which he said had been signed by 100 Negroes to have the school located on
West Hammonds• Hill which is near the present Negro Cemetery. I requested
that they give the Negroes a chance to express their desires in Commisionerfs
Court and this was granted. It was in this manner that we got them to see
that the Negroes wanted the present location for their school.The Committee
then recommended that the school be located at its present site.
One of the white Aldermen told me that he would not vote for this recom
mendation, due to the lack of funds. I told him that there was a source
for funds and that was the "occupational tai" which would ammount to about
$2000.00 annually to be paid by local business men. In the meeting I offered
a motion to take one fourth of this tax and jay for the block of land
needed for the location site of the new school. This motion was seconded
by one of my white friends ana the Secretary issued a check immediately
for $500.00 to pay for the land.
I made another appeal to the Commissioners1 Court for funds for the building.
I succeeded in getting them to grant us the sum of $2000.00 to which the
School Board added $250.00. A contract was immediately turned over to a
carpenter who started the building. It was found that this was not enough
to complete the building so Churches, lodges and local citizens were called
upon to help. The building was finally completed. The building was two
story frame structure with six rooms and a large auditorium and was loca
ted in the center of the Southern half of present school site.
Mr. "Q"

(On Burning of School.)

During the late summer of 1927 the two story school building was destroyed
by fire. The fire started late in the night from an unknown source and
happened shortly before the opening of school. It was then necessary for
school to be conducted in the Churches. I shall never forget one incident
in connection with this affair: A certain Negro woman secured a Committee
of local Negro women to request that the School Board rent a building for
the purpose of conducting school rather than use the Churches. This woman
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owned a "very fine automobile and when she went to see the trustee about
the mission he said to her "Why
you are driving a finer car
than I can own". This woman said to him "Now see here Mr.
I have
not come to discuss what kind of car I'm driving but what we might do for
these Negro Children." These women were not successful in their efforts so
school had to continue in the Churches until another school could be built.
General statements that have been taken from miscellaneous Interviews
Concerning Administrators of The Hempstead Negro High School.
GENERAL STATEMENTS:
1. "This man was too old to be principal, and was lazy; in fact his wife
was principal and was the "figure-head". "
2. "His health was too poor for him to teach school. He worried about it
too much and soon became a failure."
3.

"He was an excellent man and school principal, in fact just too good
for a small town like Hempstead: he got better work and moved away,
because we could notpay him enough".

4.

"This man was one
was an excellent
make love to his
got them. He was

of the best principals of all that we have had; he
school leader and Community worker but he just would
school girls. He wrote them notes and the parents
black-mailed and had to leave town.

5. "He was honest in all his public dealings but he liked to drink too
much. He was just too dumb to teach school. His wife was principal un
til she cursed ofct one of the lady teachers and they dismissed her.
He drank himself to death before it was over."
6. "This was the best all around principal in the early history of our
school; he was a man of sound moral character, honest reputation,
a leader in religious affairs ana a staunch believer in manual work.
He was a shrewd and rigid disciplinarian and didn't mind using the
strap. He worked too hard and this caused his death."
7. "He was an excellent school disciplinarian but a "rascal" after public
funds and his school girls. He stole two thirds of the money that
was raised by the P.T.A. and pocketed it for himself; he monopolized
the employ for his family. He was a good man but he had "female
troubles". The local board finally requested his resignation.
8. "He could not keep ftis word. He recommended the dismissal of a tea
cher on the grounds that she could not cooperate yet he gave this
same teacher a recommendation to get another job in which he stated
that her ability to cooperate was excellent. The teacher took the
application to the school board which in turn called him in question.
He denied having said that the teacher would not cooperate. The board
requested his resignation, the teacher maintained her job; he left
the community.
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APPENDIX "EB
TABLE E-l: THE POPULATION OE WALLER COUNTY BY
SEECIEIED AGES ACCORDING TO SEX
EROM 1880 TO 1930.
(Classified as To Color)

Census Yr.
& Ages
1880
5-17 years
1890
5-20 years

TOTAL
MATE : EEMALE
1,481

WHITE
NEGRO
MALE : EEMALE : MALE

EEMALE

1,497
*

*

2,243

2,423

812

891

1,431

1,532

2,986

3,019

1,323

1,229

1,663

1,790

1910
5 years
6-17 years
18-19 years

159
1,819
249

149
1,774
273

53
759
121

58
746
128

91
106
1,060 1,028
128
145

Totals

2,227

2,196

933

932

1,294 1,264

130
1,627
170

135
1,573
177

74
770
83

68
784
89

56
857
87

67
789
88

1,927

1,885

927

941

1,000

944

98
1,398
209

105
1,273
219

41
633
83

51
545
84

44
680
113

51
656
129

Totals 1,705

1,597

757

680

837

836

1900
5-20 years

1920
5 years
6-17 years
18-19 years
Totals
1930
5 years
6-17 years
18-19 years

* This column includes Negro, Chinese, Japanese, Indian etc.,
but for this year (1890) only.
(This table has been used by permission and submitted by
Leon E. Truesdell, Chief Statistician for Population,
Bureau of The Census9
Washington, D.C. )
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TABLE E-2: THE STATUS OF THE ALUMNI OF THE EEMPSTEAD
NEGRO SCHOOL FROM 1901 TO 1935, INCLUSIVE;
SHOWING THE NUMBER GRADUATED, THE NUMBER
ATTENDED COLLEGE AND THE NUMBER RECEIVED
ACADEMIC DEGREES#
nT.a.q.q
OF
1901
1902
1905
1904
1905
1906
1907
1908
1909
1910
1911
1912
1915
1914
1915
1916
1917
"1 9 1 8
1919
1920
1921
1 9 22
1925
1 9 24
1925
1926
1927
1928 f

ended College :Recvd« Degrees
:Native
:Feml#;Male :Totl,:Feml«:Male :Totl.:Feml«:Male :Totl#:Hempstead
11
2
—
1
1
—
1
1
—
1
—
—
1
3
—
3
3
—
3
1
—
1
2
4
5
92
5
51129
5
3
6
3
—
5
1
—
1
6
1 C 8
5
—
1
1
—
1
1
5
8
1
9
5
1
6
1—19
6
6
5
—
5
1
-1
5
45
753
6
—
117
3
5
6
3
2
5
1
1
2
6
4
2
6
4
1
5
—
—
—
6
1
5
4
1
2
5
4
5
2
7
5
1
4
-—
—
7
1
1—1
1—111
5
5
8
1
2
5
—
—
—
8
3
5
6
5
2
5
—
6
65
941
51
—
1
9
1 1
2 1 1
2 — 1 1 2
9 1
10
9 1
10
2 1 3 7
2
—
2
1
—
1
1
—
1
2
7
2
9
7
2
9
4
1
5
6
6
5
9
4
2
6
5
1
4
7
57
1232
511211
8
1 9
4
1
5
- - - 7
4
6
10
3
2
5
4
18
6
24
14
5
17
4
1
5
12
17
6
25
10
2
12
—
-1
1
14
14
5
19
12
4
16
1
—
1
8

TOTAIS
149
75
222 108
FOUR YEAR HIGH SCHOOL:
1929
11
6
17
10
1950
14
10
24
6
1951
22
8
50
8
1932
9
6
1
5
3
"1955
15
8
21
6
1954
9
9
18
5
1955
12
6
18
5
TOTALS **

90

53

143

39

41

149

25

12

35

179

2
4
2
2
1

1
2
2
—

—
2
—
2

1
4
2
2

5

12
10
10
5
7
3
6

--

—

—
—

8
6
15
6
7
15
14

14

55

5

4

9

81

GRNP.TOTL. 259 126
365 147
55
202
28
16
44
250
* Totals for Three Yarn* High School# ** Totals For Four Year High School#
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F-l*.

QUESTIONNAIRE FORM SENT TO EX-1EACKERS
AND PRINCIPALS OF THE HEMPSTEAD NEGRO
SCHOOL.

Name

Address

Present Address
Present Occupation
1. What year or years were you in the system of employ in the
Hempstead Negro School.
2. Give the total number of years that you worked
3. What position did you hold?
(Please state whether you were principal or assistant.)

.

4. If you were principal, whom did you succeed?
5. How many years had your predecessor served?
6. How many teachers were working with you?
7. Give the approximate enrollment when you started
and also for when you left
.
8. What was the highest grade taught at that time?
9. Please list below the subjects, as near as you recall, that were
taught in the highest grade
,
>
t

»

*

10. If you were principal, who succeeded you?
11. Please list below the names of the active Board Members while
you were in the system of employ.
*

*

12. What physical changes, if any, took place while you were in the
system of employ

13. What was the average salary of the elementary teachers at the
time of your employ
, of the high school
teachers
.
14. Please list below the names of persons whom you know to have been
in the system of employ as teachers in the Hempstead Negro School
and their addresses:(If deceased, kindly give nearest relative.)
:(Please send us one of your
pictures, Portrait preferred but will accept any.)
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APPENDIX
F-2:

"F"

CIRCULAR LETTER AND QUESTIONNAIRE FORM SENT
TO EX-PRINCIPALS OF THE HEMPSTEAD NEGRO
SCHOOL.
Hempstead, Texas,

Dear
In order to complete a Historical Study of Negro Education in
Hempstead, Texas, it is necessary to obtain certain facts con
cerning the folE who have been involved in the making of such.
It seems necessary to present at least a short biography of the
life of each former principal; hence we are asking that you
fill in the blanks below and return in the enclosed envelope.
(PERSONAL
AND STRICTLY CONFIDENTIAL.)
Date of birth
Place of birth
Early Education, where received
High School Education, where received
When were you married
To whom
Boys

No.children
Girls

: Number of sisters

Brothers

,

: Name of parents, Father
Mother:

What is your present occupation
Please include achievements for yourself that you consider outstanding:

Please write us a short autobiography of yourself

(Attach to this)

PLEASE SEND US ONE OF YOUR PHOTOS: PORTRAIT PREFERRED. )
Thanking you in advance; we are
The Students and Faculty of
Sam Schwarz Training School
B.S. Luter, Principal.
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APPSNDIX
F-4:

nF"

QUESTIONNAIRE POEM SENT TO GRADUATES AND
EX-STUDENTS OF THE HEMPSTEAD NEGRO SCHOOL:

yfamft

Ad dress

1. Year finished the Hempstead Negro School
2. Did you enter from another school
If so give the name
3. Have you attended college?
Where
4. What part of your college education did you complete?
5.

Is Hempstead your native home?

6. What is your present occupation?
7.

What subjects did you take in the Hempstead High School?
»

»
•

8. Which of these subjects do you think have helped you most in
your daily life.

9. Do you own a home

Purchased or inherited^

10. Would you prefer living in Hempstead, or elsewhere?
11. Give reasons for ySur choice

12.

How many were in your graduating class?

Please list below the names and addresses of your class-mates:
(Note: If addresses are unknown, give names only: Please send us one
of your class invitations or commencement programs; or loan
us your diploma.)

The purposes for the above study are—1. To compile the necessary
information in making a study of our School History and 2—To secure
data that will help us in presenting arguments favorable to certain
improvements. Please be truthful in your answers and return to
B.S. Luter, the Principal of Sam Schwarz Training School, Hempstead,
Texas. (Thanks.)

